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TÓM TẮT
Giao tiếp liên văn hoá bằng tiếng Anh với vai trò là ngôn ngữ quốc tế là đặc trưng của quá trình toàn cầu hoá hiện nay. Mặc dù năng lực giao tiếp liên văn hoá rất quan trọng trong việc học tiếng Anh, ở Việt Nam vẫn còn cần thêm các tài liệu dạy học để nâng cao nhóm năng lực này. Bài viết dưới đây sẽ trình bày các lý do tại sao nên dùng phim ảnh làm tài liệu học và một số hoạt động dạy học giao tiếp liên văn hoá sử dụng phim ảnh trong lớp học tiếng Anh ở Việt Nam.
Từ khóa: dạy học tiếng Anh, giao tiếp liên văn hóa, phim ảnh, tiếng Anh với vai trò là ngôn ngữ quốc tế. 
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ABSTRACT
Today’s globalization features intercultural communication in English as an international language. While the practical significance of intercultural competence is undeniable in English learning, teaching materials for this competence remain limited in Vietnam. This paper thus presents some arguments in favor of the use of movies and classroom activities for intercultural English language teaching using movies in Vietnam.
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1. INTRODUCTION
The 21st century world is the world of globalization. It requires every person, every organization and every nation to stay connected. English, as the most widely spoken language, has emerged as an international language to address this burning need. Since culture considerably impacts communication 1, intercultural communication in English has become inevitable for today’s generation. 
As a result, intercultural language teaching has been confirmed and emphasized, especially in contemporary English language education 2. This approach focuses not only on the linguistic competence but also on intercultural competence for effective communication in cross-cultural interactions 3. 
However, English language teaching in Vietnam has long ignored intercultural competence 4. One of the frequently reported reasons behind this sole focus on the linguistic component is the lack of useful learning materials for intercultural communication 4. This paper will thus argue why movies, as readily available materials, can fulfill this need and then present some practical suggestions on how to use movies for intercultural English language teaching.
2. MOVIES AS ENGAGING LANGUAGE TEACHING MATERIALS
The widespread popularity of Western movies and music has awakened a great curiosity and generated a strong interest among young people for English and its culture 5. In addition, neuroscientists affirmed that images can strongly influence learners' behaviors even though the visual input may not be the focus of the activity 6. With the dynamic combination of sounds and vision, English speaking movies are thus promisingly effective and motivating in conveying information and facilitating English language proficiency.
When being used in language classrooms, movies have been found to be associated with numerous positive effects. As moving picture books, movies offer colorful images of living, vibrant people from different countries all over the world, exposing students to different language use and lifestyles in distant countries. Such authentic experiences seem quite impossible to most language learners whose study is constrained in the four walls of a classroom though they are required for effective learning.  
As recommended by Communicative Language Teaching, one of the most influential approaches in language teaching, authentic instructional materials are critical for learners to be able to communicate effectively in the target language in real-life situations 7. Meanwhile, while watching movies, students can observe and learn how real-life English works with different accents, speaker voices, dialects, slang, and stress 8. Research on movies in English classes has also provided evidence for improvements in different language skills, including speaking 9, listening 10, reading 11, and writing 12. 
3. MOVIES AS INTERCULTURAL TEACHING MATERIALS
Nevertheless, skeptics would argue that authenticity in movies does not compare with the immense cultural diversity in real-life communications. Although movies cannot substitute for actual interactions with members from foreign cultures, learners can have some preparation for those encounters with better understanding and deeper sensitivity. There is a wide variety of intercultural themes embedded in movies, ranging from stereotypes, discrimination, acculturation to cross-cultural behaviors, intergenerational conflicts and intercultural conflicts 13. Noticeably, numerous movies can reflect more than one theme. For instance, comedy The Prince and Me offers a perspective on stereotypes, cross-cultural behaviors and intercultural conflicts.     
Still, those who are against movies may claim that movies contain wrong pictures of cultures and that they are too difficult for students to learn the language in use and the embedded intercultural themes. These statements are somehow true, but these drawbacks can be overcome with the teacher’s intervention. 
Specifically, the teacher must make a careful selection in consideration of the student level and the versatility of language in use and the cultural elements embedded in the movie. Linguistic factors in a movie that should be examined beforehand are speed, the style of registers, dialects, verbal and non-verbal language 8. The selected movies should not consist of taboo language or cultural issues. Furthermore, in order for students not to feel overwhelmed by authentic language, only those who are at the intermediate level or above should be engaged in learning activities using movies 14.  
The intervention of language teachers can also help students avoid any possible cultural misunderstanding when they watch English speaking movies. It is the case that the confrontation of different cultural values can make people from different countries end up in clash and conflict. Only after a long period of living together and empathizing with the reasons behind these cultural differences does mutual understanding and compromise come. This period can be shortened if students can acknowledge and understand these conflicts in advance and in a relaxing atmosphere with professional guidance. This is what a movie can offer in language classes with the teacher’s assistance as it is "a story that wants to be told rather than a lesson that needs to be taught” 15. Indeed, a recent study in Kazakhstan 16 revealed that English language learners had much greater awareness of possible intercultural conflicts with the American and the Japanese after watching six extracts about their cultures. That is to say, movies are worth employing in English language classrooms to heighten students’ cultural awareness.
4. MOVIE-BASED CLASSROOM ACTIVITIES FOR INTERCULTURAL LANGUAGE TEACHING
For the optimal use of movies in intercultural language teaching, the following learning activities are designed in three stages: pre-, while- and post-watching. These activities can supplement watching both a complete movie and individual scenes in the classroom. 
4.1. Pre-watching activities
The purpose of pre- watching activities is to make students’ watching a movie meaningful. This can be done by activating their prior knowledge of the chosen culture topic in order to build their background knowledge of the target movie. 
For example, if the learning objective is about individualism in American culture, the teacher can ask the students what they have already known about this cultural value and how it is represented in daily life. Students then can discuss in groups about the pros and cons of individualism and their views of this pattern in the United States. This activity can help clarify any cultural stereotypes they have about a particular group of people.
Next comes a brief introduction to the movie in use. Such contextual information about the setting, the characters and the plot will no doubt help students understand the movie better and faster, especially when only a few scenes are shown. If the students are above the intermediate level, rather than simply presenting the introduction orally, the teacher can employ the movie trailer to let them speculate these details 13,17. 
Not less importantly, it is highly recommended to teach students difficult vocabulary in advance. A list of used words or the selected scenes in the target movie can make students not only able to guess the context but also able to overcome the feeling of being overwhelmed often caused by watching a movie in a foreign language. This step is especially essential for students who are not in a high degree of English language proficiency.
4.2. While-watching activities
While-watching activities aim to deepen students’ understanding of the film and raise their sociocultural awareness of the target cultures. A list of comprehension questions can be useful in achieving these aims and should be handed out before students actually watch the movie. 
These guiding questions can include, but not limited to, those about the depictions of the target values or behaviors in the movie, the evolved conflict, the motives of people involved in the conflict and the differences between what is shown about the target cultures and the students’ perception of those cultures as well as their own one. Focusing these questions can help students realize any stereotypical notions they have about the target cultures, easily leading to their sympathy with people in those cultures later.
To reduce linguistic barriers, the teacher can first play the movie or the selected scenes with the sound off and the English subtitles on. However, the Vietnamese subtitles can also be shown for students at the level below the upper-intermediate one. The sound can be turned on along with the subtitles when the scenes are played the second time. Students then can watch the scenes again with the sound and no subtitles 13. Accordingly, this activity can foster not only their cultural awareness but also their English listening skill.
4.3. Post-watching activities
Post-watching activities allow students to demonstrate their understanding of the movie’s messages and their ability to use the newly-learned language from it. These activities can vary, depending on teaching aims, the students’ language level and the time allocated for this stage.
After watching the movie, students can work in small groups, discussing the guiding questions handed out by the teacher before the movie is shown and then present their ideas to the others. If the lesson is aimed at students’ public speaking skills, each group representative can take turns to deliver a presentation to the whole class. 
Alternatively, for a less time-consuming activity, all the students can be regrouped with the members from different groups and share the former’s ideas to the latter. Accordingly, all of them can have a chance to speak up and help each other clear any possible intercultural misunderstandings. These speaking activities can be best followed up by a written report for better writing ability among students.
If the focus is on writing skills, students can be engaged in recalling what they have seen from the movie and then writing down their summary of the plot 14. The teacher can replay the scenes and allow them to make amendments to their draft if it is necessary. This activity can be useful for learners at the intermediate level or above to understand the motives for the behaviors that seem incomprehensible and to be more tolerant to these behaviors.
Following this writing task, doing a role play can further deepen the students’ understanding and create a more motivating learning atmosphere. Depending on the number of characters in the movie clip, students can be grouped accordingly and perform it to their classmates. This task should be assigned as homework for students to have time for rehearsal before performance. Role play has been proven highly effective in practicing dialogue, using body language and speaking English in a more relaxing way 18. 
Another challenging task that may be more suitable for learners at the advanced level is to write a detailed analysis of a character or to write a diary from the viewpoint of a protagonist of their choice 13. The analysis will require students to use their critical thinking to synthesize the information and make a conclusion. Writing a diary will put students into the character’s shoes and make them defend their characters and be more tolerable towards unfamiliar points of view caused by cultural differences.
For time constraints in classrooms, these writing assignments should be assigned as homework so that students can have enough time for critical reflections on the assigned character. Their writing often involves searching and reading for more information on the Internet, which obviously can further improve their reading skill in English. 
5. CONCLUSION
With a wide array of pedagogical options, movies have enormous potential for intercultural language teaching. As a rich resource of cultural diversity and a universally appealing form of entertainment, movies can serve as easily accessible materials for teachers to engage English language learners in developing their intercultural competence. A more comprehensive language competence can thus no doubt guarantee more effective communication and real achievement for Vietnamese students in today’s globalized world. 
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