Tw hoc ky nang viét tieng Anh cua sinh vién chuyén nganh
Tieng Anh tai Pai hoc Quy Nhon

TOM TAT

Nghién ciru ndy nham danh gia nhan thirc va thyc tidn cia sinh vién ndm thir ba chuyén nganh Ngon ngit Anh
va Su pham tiéng Anh tai Pai hoc Quy Nhon dé hiéu thm quan trong, muc dich va hi€u qua cua cac hoat dong tu hoc
viét. Bai viét sir dung phwong phap tiép can hdn hop, dit liéu dugc thu thap thong qua cac cude khao sat trén Google
Forms va duoc phan tich dinh luong bang Excel, ciing v6i dit liéu dinh tinh thu thap dugc tir cac cau hoi mé duoc phan
tich bang phan tich noi dung. Két qua cho thdy hau hét sinh vién nhan thirc duoc tim quan trong cia tu hoc trong viéc
cai thién k¥ nang viét, dic biét 1a nang cao dong luc, sy tu tin va kha ning tw quan 1y. Tuy nhién, van ton tai su khac
biét trong cach thuc hanh ty hoc, mot sb sinh vién duy tri thoi quen hoc tdp déu din trong khi nhiéu ngudi gip khé
khan trong viéc xay dung lich trinh hi€u qua. Sinh vién chu yéu hoc vao bubi tdi tai nha nhung chua tin dung da dang
phuong phap hoc. Dya trén nhing phat hién nay, nghién ciru dé xuét ting cuong tan sudt luyén viét, xdy dung ké hoach
hoc tap co cdu tric, mg dung cong nghé hd trg viét va tham gia cac hoat dong viét nhoém dé nang cao hiéu qua tu hoc.
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Self-study in English Writing Skills by Quy Nhon University's
English-majors

ABSTRACT

This study aimed to evaluate the perceptions and practices of third-year students majoring in English Language
and English Teaching at Quy Nhon University regarding the significance, purpose, and effectiveness of self-study
writing activities. A mixed-methods approach was employed, with data gathered through Google Forms surveys and
quantitatively analyzed using Excel, alongside qualitative data collected from open-ended questions and analyzed via
content analysis. The results revealed that the majority of students recognize the importance of self-study in improving
their writing skills, particularly in boosting motivation, confidence, and self-regulation. However, discrepancies were
found in students' self-study practices, as some students maintained consistent study routines, while others struggled
to establish an effective study schedule. Students primarily engage in study sessions in the evening at home, yet they
have not fully embraced diverse learning methods. Based on these findings, the study recommends increasing the
frequency of writing practice, developing structured study plans, incorporating writing support technologies, and

promoting group writing activities to enhance the effectiveness of self-study.

Keywords: Self-study, English writing skills, Third-year, Perceptions, Practices.

1. INTRODUCTION

English has become the dominant international
language, playing a vital role in various fields
such as science, technology, business, education,
and diplomacy. Hyland asserts that writing skills
are crucial for language development, while
Crystal highlights English as the world's lingua
franca.> 2 In non-English-speaking countries like
Vietnam, English is essential for academic and
professional success.> In higher education,
students must develop competence in listening,
speaking, reading, and writing, with writing being
the most challenging.'* Writing requires
mastering grammar, organizing ideas logically,
and using appropriate vocabulary.® Harmer views
writing as a cognitive process that strengthens
language acquisition, while Makalela considers it
the most complex language skill.% " EFL learners
often struggle with linguistic and cultural
challenges in producing coherent texts.®

Self-study is a key strategy for improving
writing skills outside the classroom, offering
flexibility and personalized learning. It is
particularly relevant for third-year English majors
at Quy Nhon University as they transition to
academic writing. Little emphasizes learner
autonomy in language development, noting that
students who take responsibility for their learning

are more likely to succeed.® Benson further
supports autonomy in writing as it allows students
to address weaknesses and explore different
styles.’® The role of self-study in writing
development is widely recognized. Benson
argues that learner autonomy enhances
motivation, self-regulation, and personalized
strategies.!*  Self-directed learning provides
access to diverse resources like online materials,
writing software, and peer feedback, which are
especially crucial for English majors at Quy Nhon
University facing constraints such as limited class
hours. Holec defines autonomy as "the ability to
take charge of one's own learning," which is
essential  where  formal  instruction s
insufficient.'?

Despite its benefits, self-study poses
challenges. EFL learners often struggle with idea
generation, coherence, grammatr, and
vocabulary.® The lack of immediate feedback and
issues like time management and motivation
further hinder effective self-study.* Addressing
these obstacles is essential for maximizing the
benefits of self-directed learning. This study,
Self-Study in English Writing Skills by Quy
Nhon University's English Majors, examines
students' perceptions and practices of self-study.



It explores how third-year English majors view
self-study, the methods and tools they use, and the
challenges they face. The findings aim to provide
insights and recommendations for enhancing self-
directed learning in writing.

As Dornyei notes, autonomous learning not only
improves language proficiency but also fosters
critical thinking and problem-solving skills.* In
writing, self-study encourages reflection, helping
students identify strengths and weaknesses. This
study hopes to contribute to EFL writing literature
by providing a localized perspective on
Vietnamese students' self-study practices and
practical recommendations for educators at Quy
Nhon University. In conclusion, writing is a
complex skill, but self-study empowers students
to take ownership of their learning. Hyland
highlights that successful writing requires
linguistic competence, critical thinking, and clear
communication.! By investigating the self-study
practices of English majors at Quy Nhon
University, this research aims to support students
in overcoming writing challenges and becoming
more autonomous, confident writers.

1.1. Research questions

The research questions discussed in this research
could have been determined from the background
research mentioned above. Those were:

1. What are QNU's third-year English
majors' perceptions of self-study?

2. How do they practice self-study in
English writing skills?

2. THEORETICAL BACKGROUND
2.1. Theoretical background

2.1.1. Concepts of Self-Study in Language
Learning

Self-study plays a crucial role in language
learning, particularly in improving writing skills.
Benson defines self-study as activities undertaken
outside  formal instruction to enhance
proficiency.® This concept aligns with learner
autonomy, which Holec describes as the ability to
take charge of one’s own learning.’> Knowles'
Self-Directed Learning (SDL) model further
emphasizes that learners should set their own
goals, select resources, and evaluate progress.®

Self-study allows learners to customize
their learning based on individual needs.'® Nation

highlights that targeted writing activities, such as
drafting essays and revising work, deepen
language understanding and build confidence.!’
Digital resources, including writing apps and
online tools, enhance self-study by providing
flexible learning opportunities. Oscarson stresses
the importance of self-assessment in writing,
while Sun and Wang assert that self-regulated
learning (SRL) strategies improve writing
proficiency.1® 1°

Writing-focused  self-study  includes
thematic exercises, grammar-checking tools, and
exposure to diverse texts. Murray underscores the
role of consistent practice and feedback in skill
development, while Hyland notes that academic
writing requires mastery of syntax, vocabulary,
and cohesion, necessitating practice beyond the
classroom.® 2 However, challenges exist. Oxford
identifies maintaining motivation and selecting
suitable materials as key difficulties.”®* Hinkel
points to obstacles such as limited access to
reliable study resources and lack of immediate
feedback.® Nguyen and Hamid found that
Vietnamese students often struggle with
motivation in self-study, particularly in writing.®

For English majors at Quy Nhon
University, self-study is essential due to academic
demands and career aspirations. It allows students
to refine writing skills and adapt to academic
writing conventions, crucial for both academic
success and future teaching roles. By fostering
autonomy and providing personalized learning
experiences, self-study equips learners with the
necessary tools to achieve proficiency.

2.1.2. Importance of Self-Study in English Writing

2.1.2.1. Promotion of Independent Learning and
Autonomy

Self-study fosters independent learning by
enabling learners to take ownership of their
educational journey. According to Korthagen et
al., effective teacher education emphasizes a
"realistic approach™ that starts from the learners'
personal experiences and encourages systematic
reflection.? This reflective process helps learners
connect practical experiences with theoretical
understanding, fostering autonomy and self-
regulation. By reflecting on their practices,
learners can identify gaps, develop personalized
strategies, and refine their skills in a structured yet
self-directed manner. Such autonomy is essential
in developing advanced writing skills, as it



empowers students to approach their writing with
critical perception and independence.

2.1.2.2. Opportunities for Practice Beyond the
Classroom

Writing is a skill that thrives on consistent
practice, and self-study provides a flexible
platform to complement structured classroom
learning. According to Bailey, Curtis, and Nunan
reflective  practices such as journaling,
videotaping, and portfolio creation allow learners
to evaluate their approaches critically and refine
their strategies over time.?? Sun and Wang
emphasize the integration of technology-driven
tools, such as online writing platforms and
grammar-checking software, which offer students
additional avenues for practice and immediate
feedback.!® These methods create opportunities
for students to practice diverse writing tasks in
low-pressure environments, thereby developing
their skills incrementally.

Furthermore, as emphasized by Peercy the
importance of practice extends to creating
targeted opportunities for implementing and
refining new skills.?® Peercy highlighted the
necessity of providing learners with focused
practice sessions, accompanied by meaningful
feedback, to ensure sustained improvement. This
iterative approach enables students to experiment,
identify their strengths and weaknesses, and
engage actively with their learning process.
Together, these strategies empower students to
extend their writing proficiency beyond
classroom  boundaries,  fostering  deeper
engagement and skill mastery.

2.1.2.3. Deepening Understanding of Writing
Concepts

Self-study enables students to deepen their
understanding of writing concepts by engaging
with diverse resources and reflective practices. As
Golombek emphasizes, tools like reflection
journals help learners not only articulate their
tacit understandings but also connect their
thoughts and emotions to refine their
approaches.?* In parallel, exploring grammar
guides, tutorials, and workshops supports the
independent mastery of effective writing
techniques. By integrating these practices,
students are empowered to discover strategies
tailored to their needs and pace, ensuring
consistent improvement in writing quality and
style.

2.1.2.4. Enhanced Motivation and Engagement

One of the key advantages of self-study is its
ability to foster motivation and engagement in the
writing process. Sun and Wang demonstrated that
students with high self-efficacy are more likely to
sustain their motivation and achieve better
outcomes in writing.'® This is particularly evident
when learners have opportunities to explore
topics and writing styles that align with their
personal interests. Bandura's theory further
supports the idea that intrinsic motivation and
self-efficacy significantly enhance learners'
persistence and success.® Moreover, the use of
technology, such as writing platforms and
feedback tools, provides immediate rewards and
sustains learner engagement.

2.1.2.5. Overcoming Challenges with Self-
Discipline and Feedback

Despite its many benefits, self-study presents
challenges, particularly in maintaining self-
discipline and obtaining structured feedback. Sun
and Wang highlight the role of self-regulated
learning (SRL) strategies, such as goal setting,
self-monitoring, and systematic review, in
overcoming these barriers.’®  Incorporating
feedback mechanisms, whether through peer
review or digital platforms, is crucial. Hayes
emphasizes that a supportive learning
environment combined with structured self-
regulation fosters sustained progress.?® For
example, tools that allow learners to track their
performance and receive constructive feedback
can mitigate the absence of immediate external
evaluation.

2.1.2.6. Integration of Self-Study with Formal
Instruction

Self-study is not a substitute for formal education;
rather, it complements it by offering flexibility
and personalization. By integrating self-study
with classroom instruction, students can create a
more comprehensive and effective writing
education. This combination allows students to
practice independently while receiving guidance
and feedback from instructors. The blend of
formal instruction and self-study ensures that
students at Quy Nhon University develop both the
technical writing skills and the autonomy
necessary to succeed in their academic and
professional careers.

2.2. Previous studies



Research on self-study practices in English
writing has explored various themes, including
learner autonomy, self-regulation, and digital
learning tools. Studies highlight the interplay
between motivation, strategic learning, and
technological support in fostering writing
development.

Self-directed learning (SDL) is a crucial
factor in writing proficiency. Adnan and Sayadi
emphasize students’ readiness for SDL, noting
that self-directedness plays a vital role in writing
improvement.?’” Sun and Wang further highlight
the link between self-efficacy and self-regulated
learning (SRL) strategies, finding that motivated
students with strong SRL strategies perform
better in writing.!® These findings suggest that
fostering autonomy and self-regulation can
enhance independent writing development.

Digital learning and informal self-study
environments also play a significant role.
Ibrahim, Prain, and Collet explore how Malaysian
university students leverage Web 2.0 tools like
Facebook and YouTube to engage in self-study,
demonstrating the value of metacognitive and
collaborative strategies.?® These findings suggest
that digital platforms can facilitate informal
learning, complementing traditional instruction
and enhancing writing proficiency.

Intervention-based research also provides
insights into structured self-study approaches.
Akhmedjanova examines the impact of an SRL-
based writing intervention on English learners,
revealing that while short-term improvements
were minimal, extended instructional support is
necessary for sustained writing progress.?®
Similarly, Cumming discusses goal-setting in
second-language (L2) writing, emphasizing how
learners' educational environments shape their
writing development.® These studies reinforce
the importance of aligning self-study strategies
with learners’ needs, providing a theoretical
foundation for understanding the self-study
practices of third-year English majors at Quy
Nhon University.

By synthesizing these themes, the current
study builds on existing research to examine how
English majors engage in self-study, exploring
their perceptions, strategies, and challenges in
developing writing skills.

3. METHODOLOGY

3.1. Participant

The study involved third-year students majoring
in English Language and English Teaching at
Quy Nhon University. The primary objective was
to systematically collect data through surveys to
investigate the perception and practices of self-
study in English writing skills among these
students.

Initially, 100 third-year students from the
English Language and English Teaching majors
were selected to participate in the survey. These
students were enrolled in advanced English
courses, having completed basic English courses
prior to their enrollment in the university. On
average, participants had been studying English
for over seven years. Among the participants,
56% were English Language and 44% were
English Teaching, with an average age of 21.

3.2. Research method

This project utilized the quantitative method to
explore students' perception and practices of self-
study in English writing. The research is
structured around descriptive research, which
seeks to provide a comprehensive overview of the
current state of self-study practices among third-
year English Language and English Teaching
students at Quy Nhon University. By analyzing
survey data, this approach allows for a clear
understanding of the frequency, duration, and
methods employed by students in their self-study
routines.

3.3. Data collection

The survey was conducted on third-year students
specializing in English Language and English
Teaching at Quy Nhon University. The
guestionnaire was designed based on relevant
literature and adapted to examine students'
perceptions and practices regarding self-study in
English writing.

The questionnaire consists of four key
sections and comprises 12 questions in total:

The first section (1 question) collects
demographic  information, specifically the
participants' major. This data establishes the
context for the study and ensures that the findings
are representative of the target group.

The second section (3 questions) assesses
students' perceptions of self-study in English
writing. It includes five statements rated on a 5-



point Likert scale to measure how self-study
influences motivation, confidence, responsibility,
and writing improvement. The responses provide
insights into students' attitudes and beliefs about
the role of self-directed learning in enhancing
their writing skills.

The third section (7 questions) focuses on
the practical aspects of self-study, including when
and where students engage in writing practice, the
frequency and duration of their self-study
sessions, and the methods and tools they
commonly use. This section aims to capture
students' learning habits and preferences in self-
directed writing practice.

The final section (1 question) invites
students to suggest effective strategies and
resources to enhance self-study in English
writing. This section includes a multiple-choice
guestion with an open-ended option, allowing
students to provide recommendations on how to
improve  self-study efficiency.  Common
suggestions, such as using online resources,
attending writing workshops, and setting specific

goals, were analyzed to identify practical ways to
support and improve independent learning.

To  ensure  clarity and avoid
misunderstandings, the questionnaire  was
administered in Vietnamese.

3.4. Data analysis

After gathering student responses via Google
Forms, the data was downloaded, processed, and
refined. The cleaned dataset was then analyzed
using Excel's data analysis tools. The findings are
displayed through tables and graphs to facilitate
easy reference and evaluation.

4, RESULT AND DISCUSSION
4.1. Result

4.1.1. Students' Perceptions of Self-Study in
English Writing

4.1.1.1. Demographic information

The following table will give the basic

demographic information about 100 English
majors involving in this study

= English Language

Figure 1. Student major.

In this survey sample, the proportions of students
majoring in English Language and English
Teaching were 44% and 56%, respectively,

= English Teaching

corresponding to 44 out of 100 students
majoring in English Language and 56 out of 100
students majoring in English Teaching.

4.1.1.2 The main purpose of self-studying English writing
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Figure 2. The main purpose of self-studying English writing.

The survey results show that the most common
purpose for self-studying English writing is
preparing for writing exams (78 students, 26%).
Following this, students prioritize improving
sentence writing skills (54 students, 18%) and
enhancing grammar skills (53 students, 17.67%).
Less common purposes include improving

4.1.2.2. The importance of self-study English writing

vocabulary (43 students, 14.33%) and developing
paragraph or essay writing skills (42 students,
14%). Improving listening, speaking, and reading
skills is selected by 29 students (9.67%), while the
least chosen category is to enhance autonomy in
learning with only 1 response (0.33%).



25 (21.37%)

26 (22.22%)

= Mot importarnt

Very important

Figure 3. The importance of self-study English writing.

The findings indicate the varying levels of
importance assigned to self-studying English
writing by participants. A significant proportion
of respondents classified it as important (54
students, 46.15%), followed by those who
deemed it very important (26 students, 22.22%).

4.1.2.3. The impact of self-study English writing
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Additionally, 25  respondents  (21.37%)
considered it not important, while a smaller
percentage rated it as slightly important (10
students, 8.55%). Only a minority of participants
(2 students, 1.71%) perceived self-studying
English writing as extremely important.
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Figure 4. The impact of self-study English writing.
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The survey results indicate that self-studying
English writing has a significant impact on
various aspects of students' learning experiences.
Most notably, 49% of participants rated
"Increases motivation to learn" at Level 5, the
highest level, with 29% selecting Level 4.
Similarly, "Improves confidence in writing"
received high agreement, with 45% at Level 5 and

34% at Level 4. Additionally, 42% and 35% of
respondents rated "Helps me maintain better
study habits" at Levels 5 and 4, respectively. For
"Creates a comfortable and enjoyable writing
experience," 43% selected Level 5 and 37% Level
4. Finally, "Makes me feel more responsible for
my learning" had the strongest agreement, with
48% at Level 5 and 38% at Level 4.

4.1.3. Students' Practices in Self-Study of English Writing

4.1.3.1. Time to self-study English writing
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Figure 5. Time to self-study English writing.

The survey results indicate varied preferences
among students for the timing of self-studying
English writing. The largest proportion, 46%,
reported studying irregularly. Evening study
ranked second, with 34% of students favoring this

time. Afternoon study was less common, with
only 11% of participants choosing this option,
while morning study was the least preferred,
reported by just 9%.

4.1.3.2. Average time per self-study session for English writing
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Figure 6. Average time per self-study session for English writing.



The data illustrate the average amount of time
students spent on self-study of English writing per
session. The majority, 46%, spent less than 30
minutes on self-study of English writing.
Approximately 34% of respondents reported

4.1.3.3. Frequency of self-study English writing

studying for 30-59 minutes, while 11% spent 60—
119 minutes per session. Only 9% of participants
spent 120 minutes or more, reflecting a small
proportion of long study sessions.

1-2 times = 3-4 times

Figure 7. Frequency of self-study English writing.

The frequency of self-study of English writing
varied among students. The largest group, 46%,
reported practicing daily. Meanwhile, 34%
engaged in English writing practice 5-6 times a

4.1.3.4. Place to self-study English writing
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week. Another 11% of respondents reported
practicing 3-4 times a week, while only 9%
practiced English writing 1-2 times a week.
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Figure 8. Place to self-study English writing.
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The majority of students, 65.32%, preferred to
practice writing English at home. The library was
the second most popular location, chosen by
21.77% of the participants. Coffee shops

4.1.3.5. Self-study practice method for writing English
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accounted for 12.10% of the responses. Only
0.81% of students said they practiced at other
unspecified locations, frequently changing
locations.
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Figure 9. Self-study practice method for writing English.

Among the various methods used for self-
practicing English writing, completing writing
exercises from course materials is the most
common, with 28.35% of participants choosing
this approach. Writing essays on various topics
follows closely at 24.02%. Keeping a journal,
whether on paper or computer, is selected by

4.1.3.6. Participants in self-study of English writing

11.81%, while posting statuses on Facebook
accounts for 9.06%. Writing to discuss issues
with friends about studying and daily life is
chosen by 12.20%, and joining online writing
groups by 8.66%. Writing a blog is the least
popular method, with only 5.91% of participants
adopting this approach.
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Figure 10. Participants in self-study of English writing.

When participating in self-study of English
writing, the majority of participants (34.05%)
prefer to study alone. The choice of studying with
study group members accounts for 25.41%. Self-
study of English writing with friends is chosen by

4.1.3.7. Tools and resources used in self-study of

15.69% of participants. Studying with a teacher is
chosen by 14.05%. Finally, studying with family
members accounts for the smallest percentage,
with 10.81%.

English writing
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Figure 11. Tools and resources used in self-study of English writing.



The findings reveal that class assignments are the
most commonly used tool for self-studying
English writing, with 66 participants (25.78%)
selecting this option. Course textbooks are the
second most utilized resource, reported by 60
participants  (23.44%). Online  materials,

4.1.4. Effective strategies and recommendations

including articles, writings, and blogs, are chosen
by 58 participants (22.66%). Mobile applications,
such as Grammarly and Hemingway, are used by
38 participants (14.84%), while social media
platforms, including Facebook and Twitter, are
employed by 34 participants (13.28%).
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Figure 12. Effective strategies and recommendations.

The findings from the survey highlight several
strategies and recommendations deemed effective
for enhancing English writing skills. The most
frequently endorsed approach is practicing
English writing more frequently, with 67
participants (22.18%) identifying this as a key
strategy. Spending additional time on writing
practice is also emphasized, as reported by 55
participants (18.21%). Utilizing more online

4.2. Discussion
4.2.1. Importance and impact of self-study

The findings from this study highlight the
crucial role of self-study in developing students'
English writing proficiency. A considerable
proportion of respondents recognize self-study as
an essential component of their academic
progress. Engaging in independent writing
practice allows students to refine their writing
skills, enhance their understanding of grammar,

materials and tools is suggested by 50 participants
(16.61%). Setting specific goals for each writing
session is recommended by 37 participants
(12.25%), while 35 participants (11.57%)
advocate for diversifying writing topics and
styles. Seeking feedback from friends or teachers
is noted by 31 participants (10.26%), and
participating in writing workshops or clubs is
highlighted by 27 participants (8.95%).

and build confidence in their abilities. These
findings align with previous research indicating
that self-directed learning contributes to
improved academic performance and fosters
long-term retention of writing skills.

A particularly significant observation is the
relationship between self-study and increased
motivation in learning. The data reveal that nearly
half of the respondents rated self-study as highly



motivating, suggesting that students who take
initiative in their learning process experience
greater enthusiasm and commitment to improving
their writing. Motivation plays a critical role in
language acquisition, and when students develop
a habit of independent writing practice, they
become more engaged with the learning material
and exhibit higher levels of persistence in
overcoming  challenges.  This  increased
motivation is closely linked to confidence in
writing, as students who engage in frequent
writing tasks tend to experience reduced anxiety
and greater assurance in their ability to produce
coherent and well-structured texts.

Furthermore,  self-study  encourages
autonomy and self-regulation, two essential skills
for lifelong learning. The survey findings indicate
that students who engage in regular self-study
develop stronger discipline and responsibility for
their learning. However, the relatively low
percentage of students selecting autonomy as a
primary reason for self-study suggests that many
students still perceive independent writing
practice as a necessity rather than a self-driven
effort to improve their skills. This highlights the
need for academic institutions to promote self-
regulated learning strategies and provide
guidance on how students can take greater
ownership of their writing development.

4.2.2. Self-study practices

A detailed analysis of students' self-study habits
reveals notable variations in their approaches to
independent writing practice. The study identifies
key trends in study timing, frequency, and
duration. While a significant number of students
reported studying irregularly, those who followed
a structured schedule predominantly preferred
evening study sessions. This suggests that
although students recognize the benefits of self-
study, maintaining consistency remains a
challenge for many. A lack of structured study
habits can lead to ineffective learning outcomes,
underscoring the importance of time management
skills in academic success.

Regarding the duration of self-study, the
majority of students spend less than 30 minutes
per session on writing practice, with only a small
percentage dedicating over two hours per session.
While short study sessions may be beneficial for
reinforcing specific writing skills, they may not
provide sufficient depth for comprehensive skill

development. Writing is a complex cognitive
process that requires sustained practice, revision,
and reflection. Therefore, students who engage in
extended writing sessions are more likely to
experience meaningful improvements in their
writing proficiency. Institutions and educators
should encourage students to balance short
writing exercises with longer, more in-depth
writing sessions to maximize learning outcomes.

The study also examines the preferred
locations for self-study, with home being the most
commonly chosen environment. While home
study offers comfort and convenience, it may also
present distractions that hinder productivity.
Libraries, on the other hand, provide a more
structured learning environment, yet they are less
frequently utilized. The relatively low percentage
of students studying in coffee shops or other
public spaces suggests that most learners prefer
familiar and controlled environments for writing
practice. To enhance self-study efficiency,
students should be encouraged to establish
dedicated writing spaces with  minimal
distractions and access to necessary resources.

The analysis of self-study methods reveals
a strong reliance on course materials and
structured writing exercises. While these methods
provide essential practice, students could benefit
from diversifying their writing approaches.
Activities such as journaling, engaging in peer
discussions, and participating in online writing
groups are underutilized despite their potential to
enhance creativity, critical thinking, and
collaborative learning. Expanding  writing
practice beyond conventional exercises can help
students develop a more comprehensive skill set
and prepare them for real-world writing tasks.

4.2.3. Effective strategies and recommendations

Based on the findings, several strategies can be
implemented to optimize students’ self-study
practices and enhance their writing proficiency.
The most frequently cited recommendation is to
increase the frequency and duration of writing
practice. Repeated exposure to writing tasks
enables students to internalize grammatical
structures, refine their argumentation skills, and
develop greater fluency in expressing ideas.
Establishing structured study schedules can help
students overcome inconsistencies in their self-
study habits and promote sustained engagement
with writing tasks.



Leveraging digital tools and resources is
another key recommendation. Writing assistance
software, such as Grammarly and Hemingway,
provides immediate feedback and helps students
identify common errors. Online learning
platforms, blogs, and writing forums expose
students to diverse writing styles and foster
independent learning. Integrating these digital
resources into self-study routines can enhance the
overall writing experience and provide students
with valuable support outside of the classroom.

Setting clear objectives for each writing
session is also crucial for effective learning.
Students should focus on specific aspects of
writing, such as coherence, organization, or
grammatical accuracy, to track their progress
systematically. By setting measurable goals,
learners can  maintain  motivation  and
continuously refine their writing abilities.

Furthermore, diversifying writing tasks is
essential for developing adaptability across
different writing genres. Engaging in various
forms of writing, including essays, research
papers, creative writing, and technical reports,
helps students become more versatile writers.
Exposure to different writing styles enhances
their ability to structure arguments effectively and
tailor their writing to different audiences and
purposes.

Seeking feedback from peers and
instructors is another critical strategy for
improving writing proficiency. Constructive
criticism enables students to identify weaknesses
and refine their writing techniques. Participation
in writing workshops, peer review sessions, and
collaborative writing projects provides valuable
learning opportunities and fosters a supportive
learning community. Encouraging students to
actively seek and incorporate feedback can
significantly enhance their writing skills over
time.

In conclusion, the study underscores the
significant role of self-study in the development
of English writing skills while highlighting
challenges related to consistency and
engagement. By implementing structured and
diverse self-study strategies, students can
maximize their writing potential and achieve
greater academic success. Future research should
explore additional pedagogical interventions to
support self-study habits and examine their long-

term effects on language acquisition and
academic performance.

5. CONCLUSION

This study explores the perception and
practice of self-study in English writing among
third-year English major students at Quy Nhon
University. The findings indicate that while most
students recognize the importance of self-study in
improving their writing skills—particularly in
enhancing motivation, confidence, and self-
regulation—there are significant variations in
how they engage in self-study. Some students
maintain consistent writing habits, whereas others
struggle with scheduling and sustaining effective
practice. Many rely primarily on course materials
and structured exercises rather than exploring
diverse learning methods such as journal writing,
peer collaboration, or online writing platforms.

To optimize self-study effectiveness,
students should increase the frequency of writing
practice, establish structured study plans, and
diversify their writing activities across different
formats. The integration of digital writing tools,
participation in peer review sessions, and
engagement in collaborative writing groups can
further support skill development. Encouraging
students to actively seek and incorporate feedback
from instructors and peers is also crucial for
improving writing proficiency and fostering long-
term learning autonomy.

Despite its contributions, this study has
certain limitations. The sample is limited to third-
year English major students at Quy Nhon
University, which may affect the generalizability
of the findings. Additionally, reliance on self-
reported data may introduce biases, as students’
perceptions do not always accurately reflect their
actual writing performance. Some recommended
strategies for enhancing self-study practices
require further empirical validation.

Future research should incorporate
gualitative methods such as in-depth interviews
and case studies to provide deeper insights into
students' self-study behaviors. A comparative
analysis of student and instructor perspectives
could offer a more comprehensive understanding
of effective self-study strategies. Additionally,
further research could explore the impact of
technology-assisted writing tools on students’
motivation, engagement, and writing outcomes.
While this study primarily employs a quantitative



approach, integrating qualitative methods could
provide a more nuanced perspective on the
challenges and benefits of self-directed learning
in academic writing.
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