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ABSTRACT
This study investigates the causes of English presentation anxiety among Vietnamese university students and the strategies they use to manage it. A survey was conducted with 100 students from three different faculties, using closed and open-ended questions to collect quantitative and qualitative data. The findings reveal that the most anxiety-inducing parts of English presentations are speaking in front of a large audience and answering questions. On the contrary, the opening part of the presentation is seen as the least stressful. The main causes of anxiety include fear of making grammar or vocabulary mistakes, limited vocabulary, and low confidence in pronunciation. These concerns were particularly common among students with an English major, probably due to their higher expectations of language accuracy. To manage anxiety, most of the students reported practicing their presentations multiple times, memorizing scripts, and using notes. However, they rated the effectiveness of these strategies as only moderate. Students also expressed a clear need for more support from teachers and their institutions, including a friendly and non-judgmental environment, clear guidance on presentation skills, and more opportunities for practice and feedback. The study suggests that improving teaching practices and classroom support can help reduce anxiety and build students’ confidence in delivering English presentations.
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1. INTRODUCTION
In many universities around the world, especially in non-English-speaking countries like Vietnam, students are increasingly required to give presentations in English as part of their academic programs. These English presentations are important for developing communication skills and preparing students for international academic and professional environments. However, presenting in English is often a source of stress and anxiety, especially for students who are not confident in their language ability (Du et al., 2024). Compared to presenting in their first language, students may struggle more with vocabulary, grammar, pronunciation, or fear of being judged when speaking English in front of others (Sad-ayan-Lacambra & Busbus, 2022).
Presentation anxiety is a common problem that can affect student confidence, performance, and learning outcomes. Many students experience physical symptoms such as nervousness, sweating, or shaking, as well as mental stress, especially during specific stages of presentation, such as the beginning or the question-and-answer (Q&A) session (Horwitz et al., 1986). These challenges are even more difficult when students come from non-English-related majors and do not have many opportunities to practice English speaking in real situations.
This study examines students from Electrical Engineering, Hospitality, and English Language Studies with English presentation experience. The purpose of this project is to identify the most stressful aspects of presentations, the causes of anxiety, the strategies students use to cope, and how their field of study affects their performance. Findings will inform better support from teachers and program designers to enhance students' English presentation skills.
Research questions:
1. Which parts of the English presentations cause the most anxiety?
2. What are the main reasons for students’ anxiety in English presentations?
3. What strategies do students use to manage and reduce this anxiety?
2.	LITERATURE REVIEW
2.1.	Presentation anxiety in an English as a foreign language context
Presentation anxiety is a specific type of communication anxiety that arises when people feel nervous or afraid to speak in public. For students learning English as a foreign language (EFL), this anxiety tends to be stronger because they are required to present in a language that is not their mother tongue. In Vietnam, where English is widely taught as a foreign language, many university students experience significant anxiety when giving presentations in English. This anxiety is commonly caused by factors such as fear of making language mistakes, pronunciation errors, and concerns about negative judgment from teachers or classmates (Hussain et al., 2021; MacIntyre & Gardner, 1991; Young, 1990). Such fears can reduce student confidence, lower their motivation to participate in speaking activities, and negatively affect their overall presentation performance.
Several studies have documented that presentation anxiety is a common problem in EFL contexts. For example, Woodrow (2006) found that student anxiety levels during oral presentations in English significantly affect their ability to speak and classroom participation. Similarly, other studies indicated that the increase in stress among students caused by the unpredictable nature of public speaking situations combined with the challenges of using a foreign language such as unfamiliar topics, fear of negative evaluation, limited vocabulary, and cognitive overload contribute significantly to anxiety in such contexts (Linh et al., 2024; Nguyen & Duong, 2024; Xu & Xie, 2024).
2.2. 	Stages of English presentations that trigger anxiety
Research indicates that anxiety is not constant throughout presentation but tends to peak at specific stages. Two parts are commonly identified as the most anxiety provoking: the beginning of the presentation and the Q&A session at the end.
The beginning of the presentation often causes anxiety because students feel pressure to start strongly and capture the attention of the audience. This stage requires clear and confident communication, which can be difficult for learners who are not yet fluent or comfortable speaking English. According to Grieve et al. (2021), initial moments are critical, as they set the tone for the rest of the presentation, increasing the fear of students of making mistakes or being judged.
The Q&A session is also widely recognized as a major source of anxiety. Unlike the prepared parts of a presentation, this stage requires spontaneous responses to unpredictable questions, so students must quickly comprehend the questions and provide coherent answers, often under pressure and with limited time to think. According to Radzuan and Kaur (2011), this lack of control and high linguistic demand make the Q&A portion more stressful in such a situation than other parts, especially for students with lower English proficiency or weaker listening skills.
In general, these two stages, opening and Q&A require both linguistic ability and quick thinking, making them the most stressful moments for students who present in English as a foreign language. Recognizing these critical points can help educators focus on targeted support and practice opportunities.
2.3. 	Causes of presentation anxiety in English
Presentation anxiety among EFL students is caused by several interrelated factors, including linguistic difficulties, performance pressure, fear of evaluation, and cultural norms. One of the most common causes is linguistic challenges. Many students feel anxious because they are afraid of making grammar mistakes, using the wrong words, or mispronouncing words during their presentation (Fadlan, 2020; Tsang, 2025). These issues often reduce their confidence and make them feel less prepared to present in English.
Another important cause of presentation anxiety is performance pressure. Students often worry about forgetting what to say, freezing in front of the audience, or not performing well. This pressure can lead to physical symptoms such as shaking hands, sweating, or a fast heartbeat, further affecting your ability to speak clearly. Mulyono et al. (2019) emphasized that performance-related fears, such as making mistakes or losing track of the presentation, are strong contributors to student speaking anxiety.
Fear of negative evaluation is also one of the main reasons why students feel anxious. They are often concerned about how their teachers and classmates will judge their performance. This fear can make them nervous and unwilling to speak in front of others. Alrashidi (2022) explained that students who are afraid of being judged or criticized tend to experience higher levels of anxiety during public speaking tasks in English.
Cultural expectations can also play a role in increasing anxiety. In many Asian countries, including Vietnam, students are often taught to avoid making public mistakes and to maintain group harmony. As a result, they may feel more pressure not to fail or be embarrassed in front of others. Aubrey et al. (2015) noted that these cultural values make students more afraid of making mistakes when speaking English in front of an audience.
2.4. 	Strategies to reduce presentation anxiety
Rather than relying on a single method, students often adopt a variety of both practical and psychological strategies to reduce anxiety when presenting in English. These strategies emerge from their own experiences, advice from instructors, and exposure to classroom training.
One of the most common approaches is to increase familiarity with the presentation content through repeated rehearsal and slide organization. Students also prepare short notes to help them recall ideas during their talk. As pointed out by Liu and Jackson (2008), frequent practice enhances fluency and lowers anxiety by increasing the speaker’s control over the material.
In addition to practice, how students mentally approach presentation plays a crucial role. Some students engage in self-motivation, remind themselves that making mistakes is part of learning, or visualize smooth performance. These mental strategies help shift the focus away from fear and toward successful communication. Gurbuz and Cabaroglu (2021) suggested that changing negative self-perceptions can significantly improve the confidence of language learners during oral tasks.
Managing physical reactions is also a key part of the reduction of anxiety. To stay calm, many students use techniques such as breathing exercises or short meditation before presenting. Emotional support from peers or encouragement from teachers can also make students feel more at ease because students who feel supported in the classroom are more willing to participate in oral communication activities, including presentations (Namaziandost et al., 2020).
3. METHODOLOGY
3.1. 	Participants
This study involved 100 undergraduate students from Binh Duong Economics and Technology University, located in Binh Duong Province, Vietnam. Participants were selected from three departments: Electrical Engineering, Hospitality and English Language Studies. All of them were in their second year of study and preparing to enter their third year. Most of the students were between 19 and 20 years old.
Purposive sampling was used to select participants who had experience presenting in English in previous courses. In terms of English proficiency, Electrical Engineering and Hospitality students have English proficiency levels ranging from pre-intermediate (A2) to intermediate (B1), while English language studies students typically reach an upper intermediate level (B2), as required by their academic programs. Including students from different departments and proficiency levels allowed meaningful comparisons of their experiences with presentation anxiety and the strategies they used to manage it.
3.2. 	Research design
This study used a mixed-method research design with a questionnaire to collect quantitative and qualitative data. The questionnaire included four sections. Section A collected background information, such as sex and major. Section B focused on presentation anxiety, asking students to rate their levels of anxiety and identify possible causes. Section C explored the strategies students use to cope with anxiety during English presentations. Section D included two open-ended questions asking students to explain which strategies helped them the most and what kind of support they would like from their teachers or university.
3.3.	Data collection
Data were collected through an online questionnaire made with Google Forms. Before the main data collection, a small pilot study was conducted with six students, including two from each department, to check if the questions were clear and easy to understand. After receiving their feedback, some small changes were made to improve the questions. For the main data collection, the lecturers from each department were asked to help share the link of the questionnaire with their students. The students were informed about the purpose of the study and told that their responses would be kept private and used only for research. Participating in the study was voluntary, and students could stop at any time. The questionnaire took approximately 15 to 20 minutes to complete. A total of 100 responses were collected and used for the study.
3.4.	Data analysis
Quantitative data from Sections A, B and C were analyzed using SPSS. First, the data was checked to ensure that all responses were complete and accurate. The basic statistics such as counts, averages, and percentages were then calculated to describe students’ backgrounds, levels of presentation anxiety, and coping strategies. For the qualitative data in Section D, a thematic analysis was performed. This involved carefully reading all the responses, identifying important points, grouping similar points into themes, and reviewing these themes to accurately represent the ideas and suggestions of the students.
4. 	FINDINGS
4.1. 	Participant information
This study included 100 undergraduate students from Binh Duong Economics and Technology University, Vietnam. Among them, 63 were female and 37 were male. The participants were from three different faculties: 33 students studied Engineering, 24 studied Hospitality, and 43 studied English Language Studies.
Table 1. Demographic data of the participants
	Variable
	Category
	Frequency
	Percentage (%)

	Gender
	Female
	63
	63.0

	
	Male
	37
	37.0

	
	Total
	100
	100.0

	Faculty
	Engineering
	33
	33.0

	
	Hospitality
	24
	24.0

	
	English Language Studies
	43
	43.0

	
	Total
	100
	100.0


This mix of students helped provide a broad view of how learners from different academic backgrounds experience and deal with anxiety in English presentations.
4.2. 	Most stressful parts of English presentations
In general, students were asked to rate how anxious they usually feel when giving presentations in English. Data show that the average level of anxiety when giving presentations in English was 3.34 on a scale from 1 to 5, indicating moderate anxiety. The minimum score was 1, and the maximum was 5, which means that some students did not feel any anxiety, while others felt extreme anxiety. The standard deviation of 1.13 shows that the levels of anxiety of the students varied greatly.
Table 2. Descriptive statistics for anxiety level
	
	N
	Min
	Max
	Mean
	Std. Deviation

	Anxiety level
	100
	1
	5
	3.34
	1.13


When comparing anxiety levels, most students felt more anxious to present in English than in Vietnamese. More than half (52%) reported feeling much more anxious in English, while 27% felt a little more anxious. Only 12% said their anxiety was about the same in both languages, and 9% felt less anxious when they presented in English.
Table 3. Anxiety levels: English vs. Vietnamese presentations
	Response
	Frequency
	Percentage (%)

	Much more anxious in English
	52
	52.0

	A little more anxious in English
	27
	27.0

	About the same
	12
	12.0

	Less anxious in English
	9
	9.0

	Total
	100
	100.0


To explore which specific aspect of the presentation in English caused the most anxiety, participants were asked to select the part they found most stressful. As shown in Table 3, the source of anxiety reported most frequently was speaking in front of a crowd (26%), followed by answering questions (24%) and using academic words (21%). Other identified areas included explaining the content (18%) and beginning the presentation (5%). Furthermore, 6% of the students selected “Other” and provided written responses. These included difficulties such as limited vocabulary, fear of forgetting content, low English proficiency, fear of making grammatical or lexical errors, lack of confidence, and discomfort with audience attention.
Table 4. The most stressful part of English presentations
	Part of Presentation
	Frequency
	Percentage (%)

	Beginning/opening
	5
	5.0

	Explaining content
	18
	18.0

	Using academic words
	21
	21.0

	Responding to questions (Q&A)
	24
	24.0

	Speaking in front of a crowd
	26
	26.0

	Others
	6
	6.0

	Total
	100
	100.0


The findings show that speaking in front of a crowd is the most stressful part of English presentations for students, followed by answering questions and using academic words. The beginning or opening of the presentation was the least stressful part. A noticeable point is that some students also experience stress from language-related challenges, such as limited vocabulary, fear of making mistakes, and lack of confidence, which affect their general anxiety during presentations. This suggests that both presentation skills and language proficiency contribute to student presentation anxiety.
4.3. 	Common causes of presentation anxiety
The students were asked about the main reasons for feeling anxious during English presentations. The most common cause was the fear of making grammar or vocabulary errors, reported by approximately 63% of students. Limited vocabulary and low confidence in pronunciation were also important reasons, mentioned by around 62% and 55% of the students, respectively. Other causes included pressure to perform well, fear of being misunderstood, and concern about negative judgment.
Table 5. Main reasons for anxiety
	Reason
	Frequency
	Percentage (%)

	Fear of making grammar/vocabulary mistakes
	63
	22.6

	Limited vocabulary
	62
	22.2

	Low confidence in pronunciation
	55
	19.7

	Fear of being misunderstood
	34
	12.2

	Worry about negative judgment
	29
	10.4

	High pressure to perform well
	36
	12.9

	Total
	279
	100.0


In all faculties, the most common causes of anxiety were fear of grammar or vocabulary errors and limited vocabulary. These concerns were reported more frequently by students of English Language Studies, with 25 students identifying each problem, compared to 22 and 16 students of Engineering and Hospitality, respectively. Pronunciation difficulties were also more common among English majors (20 students) than their peers in Engineering (19) and Hospitality (16). Additionally, English Language students reported higher anxiety related to fear of being misunderstood (15 students), worry about negative judgment (13), and pressure to perform well (18), all exceeding the numbers from Engineering and Hospitality faculties.
Table 6. Distribution of anxiety reasons by faculty
	Reason for Anxiety
	Engineering (n=33)
	Hospitality (n=24)
	English Language Studies (n=43)

	Fear of grammar/vocabulary mistakes
	22
	16
	25

	Limited vocabulary
	23
	14
	25

	Low confidence in pronunciation
	19
	16
	20

	Fear of being misunderstood
	11
	8
	15

	Worry about negative judgment
	7
	9
	13

	High pressure to perform well
	11
	7
	18


English Language Studies students may experience more anxiety about grammar, vocabulary, and pronunciation because they are more aware of language rules and have higher expectations for their own language use. Their deep knowledge makes them more aware of mistakes. Also, since their major focuses on language skills, they may feel greater pressure to perform well and worry more about being misunderstood or judged negatively. On the contrary, students in Engineering and Hospitality might focus less on language accuracy, so they report these concerns less often.
In summary, the main causes of presentation anxiety among students were fear of grammar or vocabulary mistakes, limited vocabulary, and low confidence in pronunciation. These concerns were especially common among English Language Students, who reported higher levels of anxiety related to language accuracy and performance pressure compared to engineering and hospitality students. This may be because English majors are more aware of language rules and expect higher standards from themselves, leading to greater concern about mistakes and negative judgments. In contrast, students from other faculties showed less anxiety about language details.
4.4. 	Strategies to reduce anxiety
In terms of strategies to reduce anxiety during English presentations, most of the students relied on practicing the entire presentation multiple times, with 78% reporting this approach. Memorizing the script was also popular and was used by 47% of the students. Other common strategies included the use of notes or cue cards (38%), the search for feedback from peers or teachers (31%), and the observation of sample presentations (28%). The less commonly used methods were relaxation or breathing techniques (10%) and avoidance of eye contact (7%). A small number of students mentioned other methods, such as positive self-talk or listening to music to calm nerves.
Table 7. Methods students use to manage presentation anxiety
	Strategy
	Frequency
	Percentage (%)

	Practice the whole presentation many times.
	78
	28.7

	Memorize the script
	47
	17.3

	Use notes or cue cards
	38
	14.0

	Get feedback from peers or teachers
	31
	11.4

	Watch sample English presentations
	28
	10.3

	Use relaxation or breathing techniques
	27
	9.9

	Avoid eye contact
	19
	7.0

	Others (e.g., positive self-talk, listening to music)
	4
	1.5


The students clarified the reasons for their strategy choices by highlighting how each method helped them manage specific sources of anxiety. The strategy mentioned most frequently was to practice the entire presentation many times. Many students explained that repeated rehearsal helped them remember the content, speak more fluently, reduce mistakes, and feel more confident. For example, one student shared:
“Practicing the presentation many times helped me improve. I could pronounce difficult words and speak more smoothly.”
Another student noted:
“Practicing before the presentation helped me understand the content better and feel more confident.”
Some students combined this strategy with memorizing the script, saying that it helped them avoid pauses or forgetting lines. One student commented:
“I memorized the presentation to avoid getting stuck and reduce anxiety.”
Others preferred to use notes or cue cards, as they found it helpful in case they forgot what to say. As one student explained:
“I wrote down key points to avoid forgetting and to help the presentation go smoothly.”
Some students also emphasized the benefit of watching sample presentations. This strategy helped them learn from others’ delivery and gain inspiration. One student mentioned:
“Watching confident English presenters helped me learn how to speak and behave when presenting.”
Other strategies commonly mentioned included getting feedback from peers or teachers, practicing in front of a mirror, and using relaxation techniques such as deep breathing. These approaches helped students remain calm, build confidence, and become more aware of their strengths and weaknesses.
In summary, students chose strategies based on how well they believed these methods could reduce their anxiety. Most believed that thorough preparation gave them a better sense of control and reduced the fear of forgetting, being judged or making mistakes. As a Vietnamese saying goes: “Có công mài sắt, có ngày nên kim” – which can be naturally expressed in English as: “Practice makes perfect.”
However, the students self-evaluated the effectiveness of the anxiety reduction strategies they used when presenting in English. On average, the strategies were rated at 2.96 out of 5, indicating a moderate level of effectiveness. Although most of the students did not find any strategy highly effective, the overall results suggest that these approaches offered some support in managing presentation-related anxiety.
Table 7. Self-Evaluated effectiveness of anxiety reduction strategies
	N
	Minimum
	Maximum
	Mean
	Standard Deviation

	100
	1
	5
	2.96
	0.96


Although the strategies the students used helped somewhat manage anxiety, many still felt that they needed additional support. When asked what kind of help they wished to receive from their teachers or the university to feel more confident in English presentations, the students shared various suggestions to improve their skills and reduce anxiety.
The students clearly expressed their need for support from their teachers and the university to feel more confident when presenting in English. Their answers showed three main areas where support is needed: creating a comfortable environment, improving presentation skills and language, and providing practical help and encouragement.
First, many students wanted a friendly and nonjudgmental environment. They said it is important that teachers and students do not criticize mistakes harshly, so that they can feel less anxious. One student said: “Create a friendly environment without judging.” They also suggested having more group presentations, which can reduce pressure compared to speaking alone.
Second, the students asked for clear guidance on how to prepare and deliver presentations. They wanted help with grammar, vocabulary, pronunciation, and how to organize their presentations well. For example, one student said, “More correction on grammar and accurate pronunciation.” Many students also wished for regular practice sessions to get used to speaking in front of others.
Third, the students wanted more opportunities to speak and get feedback. They suggested that teachers make comments while presenting and create more opportunities for students to practice speaking in class or in small groups. One student shared: “Let students speak English more often in front of the class.” Some also mentioned the need for better equipment in classrooms to help them follow presentations more easily.
In conclusion, the students relied mainly on practicing their presentations repeatedly, memorizing scripts, and using notes to manage anxiety, believing that these strategies helped improve fluency and confidence. However, they rated the overall effectiveness of these methods as only moderate, indicating a need for further support. Students expressed a strong desire for a supportive, nonjudgmental environment, clear guidance on presentation skills and language, and more opportunities to practice with feedback. This support from teachers and the university is essential to reduce anxiety and build greater confidence in English presentations.
5.	DISCUSSION
Based on both the study’s findings and the existing literature, several important insights emerge regarding presentation anxiety among EFL students. First, consistent with previous research (Hussain et al., 2021; Woodrow, 2006), the study confirms that presentation anxiety is a major challenge for EFL learners, particularly when speaking in front of an audience. This aligns with the general understanding that public speaking causes high anxiety. However, unlike many previous studies that identified the opening of a presentation as a peak anxiety moment (Grieve et al., 2021), this research found that Vietnamese students experienced the least anxiety during the opening. Instead, the Q&A session emerged as a more stressful stage, which supports Radzuan and Kaur (2011) findings that spontaneous, unpredictable questioning increases anxiety due to linguistic and cognitive demands.
Second, linguistic difficulties such as fear of grammar errors, limited vocabulary, and pronunciation problems were significant contributors to anxiety, echoing previous studies (Fadlan, 2020; Tsang, 2025). Increased anxiety among English majors compared to engineering and hospitality students confirms that increased language awareness and self-expectations intensify performance pressure, as noted by Mulyono et al. (2019). Furthermore, cultural factors, such as the Vietnamese emphasis on avoiding mistakes and maintaining social harmony, probably exacerbate anxiety, aligning with insights from Aubrey et al. (2015) regarding Asian educational contexts.
Third, the main anxiety reduction strategies of the students, which are repeated practice, memorization, and the use of notes, reflect common practical approaches described in the literature (Liu & Jackson, 2008). However, the moderate effectiveness ratings suggest that these methods alone are insufficient. This finding reinforces the importance of psychological and emotional support, such as positive self-talk and encouragement from teachers, which have been shown to reduce anxiety and build confidence (Gurbuz & Cabaroglu, 2021; Namaziandost et al., 2020). The students’ call for a supportive and non-judgmental environment and more feedback opportunities underscores the critical role of social-emotional factors in the treatment of anxiety.
In summary, this study confirms and expands existing knowledge by highlighting the particular experiences of Vietnamese university students facing English presentation anxiety. It points to the need for integrated teaching strategies that combine language skills development with emotional support to help students reduce anxiety and improve their confidence in English presentations.
6.	CONCLUSION
This study revealed that the most anxiety-provoking parts of English presentations for students are speaking in front of an audience, answering questions, and using academic vocabulary. Additionally, many students experienced stress due to language difficulties such as limited vocabulary, fear of making mistakes, and low confidence in pronunciation. In particular, English major students reported higher anxiety about language accuracy than their peers from other faculties. To manage their anxiety, the students mostly practiced their presentations repeatedly, memorized scripts, and used notes. However, they perceived these strategies as only moderately effective and expressed a strong desire for more support from teachers and the university to build their confidence and improve their skills.
Despite these important findings, the study has some limitations. Data were collected from 100 students in three faculties using a survey that included quantitative questions and a section of short written answers for qualitative insights. However, the survey method may not fully capture the deeper emotions or complex reasons behind student anxiety. Furthermore, the sample size and range of faculties might limit how well the results represent all student experiences. Therefore, future research could benefit from using interviews or observations and involving a larger and more diverse group of students to gain a richer understanding.
Given the results, it is clear that teachers and universities must provide a supportive and non-judgmental learning environment to help reduce student anxiety. They should provide clear guidance on how to prepare and deliver presentations effectively, including language use and organization. Providing frequent opportunities for students to practice speaking and receive constructive feedback is also essential. Furthermore, encouraging group presentations and engaging activities can help students feel more comfortable and confident. In general, such support can improve students’ English presentation skills and boost their self-confidence.
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APPENDIX
Understanding student anxiety in english presentations: when, why, and how they cope
Section A: Background Information
1. Sex
☐ Male
☐ Female
2. Department
☐ Electrical Engineering
☐ Hospitality
☐ English Language Studies
Section B: Presentation Anxiety
4. How anxious do you usually feel when giving presentations in English?
☐ 1 – Not anxious at all
☐ 2 – Slightly anxious
☐ 3 – Moderately anxious
☐ 4 – Very anxious
☐ 5 – Extremely anxious
5. Which part(s) of an English presentation make you feel the most anxious?
☐ Beginning/opening
☐ Explaining content
☐ Using academic words
☐ Responding to questions (Q&A)
☐ Conclusion
☐ Speaking in front of a crowd
☐ Others: _____________
6. Main reasons you feel anxious during English presentations
☐ Fear of making grammar/vocabulary mistakes
☐ Limited vocabulary
☐ Low confidence in pronunciation
☐ Fear of being misunderstood
☐ Worry about negative judgment
☐ High pressure to perform well
☐ Others: _____________
7. Compared to presenting in Vietnamese, how do you feel about presenting in English?
☐ Much more anxious in English
☐ A little more anxious in English
☐ About the same
☐ Less anxious in English
Section C: Coping Strategies
8. Which strategies do you use to reduce anxiety when presenting in English?
☐ Practice the whole presentation many times
☐ Use notes or cue cards
☐ Watch sample English presentations
☐ Use relaxation or breathing techniques
☐ Get feedback from peers or teachers
☐ Memorize the script
☐ Avoid eye contact
☐ Others: _____________
9. How effective are these strategies in reducing your anxiety?
☐ 1 – Not effective at all
☐ 2 – Slightly effective
☐ 3 – Moderately effective
☐ 4 – Effective
☐ 5 – Very effective
Section D: Personal Insights
10. Which strategy helps you the most? Why?
(Short paragraph box for written answers)
11. What kind of support do you wish your teacher or university could provide to help you feel more confident in English presentations?
(Short paragraph box for written answers)

