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ABSTRACT
This study investigates the listening comprehension difficulties encountered by 70 first-year English majors at Quy Nhon University during their transition to higher education. Utilizing a mixed-methods approach, data were gathered through structured questionnaires and semi-structured interviews, then analyzed via descriptive statistics and thematic analysis. The findings identify three primary barriers: listener-related factors (limited vocabulary and high anxiety), speaker-related factors (rapid speech and diverse accents), and environmental/task-related challenges. Notably, limited lexical resources and the inability to process fast-paced natural speech emerged as the most significant hurdles, reflecting a substantial gap between high school training and university demands. Based on these insights, the study recommends pedagogical shifts, including the integration of authentic materials, the instruction of meta-cognitive strategies, and the cultivation of a low-anxiety classroom environment. These results provide a practical framework for lecturers and students to enhance listening proficiency and academic outcomes early in the undergraduate program. 
Keywords: English listening, first-year students, listening difficulties, academic transition. 

1. INTRODUCTION

In the contemporary landscape of English Language Teaching (ELT), the mastery of listening comprehension is no longer viewed as a passive or secondary skill but as the fundamental "Cinderella skill" that underpins all linguistic development. At Quy Nhon University (QNU), first-year English majors find themselves at a daunting academic crossroads. As they transition from the highly structured, simplified environment of high school English to the rigorous, authentic demands of a university-level curriculum, the ability to process complex auditory input becomes a core necessity for academic survival. Despite years of formal schooling, many freshmen encounter a significant "comprehension gap" that hinders their ability to engage with lectures, participate in seminars, and succeed in standardized proficiency assessments. This persistent struggle underscores an urgent need to investigate the multifaceted barriers to listening comprehension during this critical transitional phase.
In an increasingly interconnected world, listening serves as the primary channel for language acquisition and intercultural communication. As noted by Rost, listening is not merely a receptive act but a complex cognitive process of constructing meaning from oral input [1]. Similarly, Richards emphasizes that for EFL (English as a Foreign Language) learners, listening proficiency is the most vital tool for navigating both academic and professional spheres [2]. In the Vietnamese context, particularly at regional institutions like Quy Nhon University, the pressure to achieve high levels of communicative competence has never been more intense. However, listening remains one of the most difficult macro-skills to master. It is an ephemeral process that requires the simultaneous integration of phonological recognition, lexical retrieval, and background knowledge-all occurring in real-time without the luxury of "re-reading" the input.
The transition from secondary to tertiary education at QNU represents a "pedagogical shock" for many English majors. At the high school level, listening exercises are often characterized by slow speech rates, clear articulation, and predictable thematic content designed for exam preparation. In contrast, the undergraduate program at QNU exposes students to authentic materials, including varying native and non-native accents, rapid natural speech, and complex academic genres. According to Field, the sudden shift toward "unfiltered" input can lead to cognitive overload, where the listener’s processing capacity is exhausted by bottom-up decoding, leaving no room for top-down understanding [3]. For these freshmen, listening is not just a subject of study; it is the primary medium through which they must acquire all other linguistic and professional knowledge.
The factors contributing to listening difficulties are diverse and interrelated, often categorized into listener-related, speaker-related, and environmental factors. Underwood argues that internal barriers, such as limited lexical resources and high levels of "listening anxiety," can significantly impede a student’s ability to recall information or maintain focus [4]. For many QNU freshmen, the habit of "mental translation"-attempting to translate every word into Vietnamese while listening-acts as a major bottleneck, causing them to lose track of the speaker’s main ideas. Furthermore, external constraints such as the speaker’s accent, the lack of visual cues, and poor classroom acoustics often exacerbate the frustration, leading to a sense of demotivation early in their academic journey.
Despite the recognized importance of listening, it often remains the most under-researched skill in the local Vietnamese context compared to reading or writing. Previous literature has frequently focused on general proficiency, yet there is a gap in understanding the specific "student voice" regarding the transition to higher education. The present study, titled "A Study on the Factors Affecting Listening Comprehension Difficulties of First-year English Majors at Quy Nhon University," aims to fill this void. By employing a mixed-methods approach involving 70 freshmen, this research prioritizes the learners’ subjective experiences. Specifically, it seeks to identify which linguistic and non-linguistic barriers are perceived as most debilitating and how the gap between two educational levels affects their learning outcomes.
Furthermore, the findings of this study offer significant practical implications for both educators and students at QNU. Understanding the root causes of listening obstacles is essential for designing effective pedagogical interventions, such as the integration of meta-cognitive strategy training and the use of authentic digital resources. As Dörnyei suggests, addressing learner attitudes and psychological barriers is key to fostering long-term motivation [5]. For lecturers at the Faculty of Foreign Languages, these insights can inform a shift toward more interactive and supportive listening environments, utilizing modern tools like podcasts and online discussion forums to bridge the gap between classroom learning and real-world application.
In conclusion, listening comprehension is a complex, dynamic skill that lies at the heart of an English major’s success. While the transition to university-level listening is fraught with challenges-from vocabulary deficits to rapid speech rates-addressing these barriers early is crucial for building a solid foundation for future years of study. By investigating the specific difficulties faced by QNU freshmen, this study contributes to a deeper understanding of how the "Cinderella skill" can be effectively nurtured, ultimately empowering students to become more autonomous, confident, and proficient listeners in a globalized world. 
Research questions
The research questions discussed in this research could have been determined from the background research mentioned above. Those were:
1. What are the primary factors (listener-related, speaker-related, and environmental/task-related) that cause listening comprehension difficulties for first-year English majors at QNU?
2. How do first-year English majors perceive the transition in listening requirements from high school to the university level?
3. What pedagogical interventions and strategies can be implemented to effectively mitigate these listening obstacles and improve academic outcomes for EFL freshmen?
2. THEORETICAL BACKGROUND
2.1. Theoretical background
2.1.1. Definitions of Listening
In the field of Second Language Acquisition (SLA), defining "listening" has evolved from viewing it as a passive reception of sound to recognizing it as a complex, active process of meaning construction. According to Oxford [6], listening is a fundamental language skill that involves a multifaceted system of receiving, constructing meaning from, and responding to spoken or nonverbal messages. This definition highlights that listening is not merely about hearing sounds but about the cognitive engagement required to interpret those sounds into coherent information.
Expanding on this, Rost [7] provides a more comprehensive perspective by defining listening through four primary dimensions: receptive (receiving what the speaker actually says), constructive (constructing and representing meaning), collaborative (negotiating meaning with the speaker and responding), and transformative (creating meaning through involvement, imagination, and empathy). From this viewpoint, listening is seen as an "interactive" process where the listener is an active participant rather than a silent recipient.
Furthermore, Vandergrift [8] emphasizes the cognitive nature of this skill, describing listening as an invisible, mental process that is difficult to observe. It involves the integration of various sub-skills, such as discriminating sounds, parsing grammatical structures, and using prior knowledge (schemata) to make sense of the input. Similarly, Underwood [9] simplifies the concept by stating that listening is the activity of paying attention to and trying to get meaning from something we hear.
In summary, listening in an academic context-especially for EFL students-is defined as an active neurological and psychological process. It requires the listener to simultaneously decode linguistic symbols while applying cognitive strategies to reconstruct the speaker's intended message within a specific situational context
[bookmark: _Toc224064755]2.1.2. The Importance of Listening in Language Learning
In the field of Second Language Acquisition (SLA), listening is no longer relegated to the status of a "Cinderella skill"—a term coined in [10] to describe its historical neglect in comparison to speaking and writing. Instead, contemporary researchers now recognize listening as the fundamental bedrock of linguistic development and the primary vehicle for language transition.
The paramount importance of listening is first evidenced by its role as the provider of comprehensible input. Krashen [11], in his seminal Input Hypothesis, asserts that humans acquire language in only one way: by understanding messages that contain structures slightly beyond their current level of competence (i+1). Without effective listening skills, the "acquisition device" remains dormant, as the learner cannot process the raw data necessary for internalizing grammar and syntax. Supporting this, Rost [7] points out that listening remains the most frequently used communication skill in daily life, accounting for approximately 45% of adult communication time, which significantly outweighs speaking (30%), reading (16%), and writing (9%).
Furthermore, listening serves as the essential precursor to the development of productive skills, particularly speaking. Vandergrift and Goh [12] argue that through listening, learners develop a "phonological map" of the target language, allowing them to recognize word boundaries, stress patterns, and intonational contours. This auditory foundation is critical for first-year English majors at Quy Nhon University, who are often in a fragile transition state; a lack of listening proficiency leads to high levels of language anxiety, which MacIntyre [13] identifies as a major barrier that increases the "affective filter" and prevents successful output.
From an academic perspective, Flowerdew and Miller [14] emphasize that listening is the primary medium of instruction in higher education. Academic listening involves high-order cognitive tasks such as synthesizing information, critical evaluation, and note-taking. For EFL students, the ability to decode academic lectures is not merely a linguistic exercise but a survival skill. Richards [15] further distinguishes between "listening as comprehension" and "listening as acquisition," suggesting that effective listening allows students to notice new linguistic forms in the input, thereby facilitating the "notching" process required for advanced proficiency.
Finally, listening plays a crucial role in developing sociolinguistic competence. Rubin [16] observes that listening is the gateway to understanding the cultural nuances, emotional tones, and social contexts of the target language. It allows learners to move beyond literal meaning to interpret the speaker’s intention and attitude. For English majors, this capacity is vital for achieving near-native fluency and professional competence in a globalized world.
In summary, the importance of listening cannot be overstated; it is the "engine" of the language learning process. As Field [17] suggests, any deficiency in listening comprehension creates a "cognitive bottleneck" that hinders the progress of all other language skills, making the study of listening difficulties a matter of urgent pedagogical concern.
2.1.3. Listening Comprehension Difficulties
Listening comprehension is a multifaceted cognitive process influenced by both linguistic and non-linguistic factors. These elements often act as "filters" or "bottlenecks" that can distort or block the message before successful processing occurs.
Linguistic barriers are the most immediate obstacles, relating directly to the structural components of the language. Among these, phonological obstacles are arguably the most significant. The inability to recognize "reduced forms" such as elision and assimilation often leads to comprehension breakdown [17]. Ur [18] adds that "perceptual blurring," caused by the inability to perceive word boundaries in rapid speech, prevents listeners from distinguishing individual words. Lexical knowledge also plays a critical role; Kelly [19] argues that lexical ignorance is a primary cause of listening failure, regardless of grammatical strength. Research by Stæhr [20] further indicates that a learner needs to recognize 95% to 98% of the words in a text for successful unassisted comprehension. Additionally, grammatical complexity can tax working memory; if syntactic structures are too dense, the listener's processing speed slows down, causing them to miss subsequent information [21].
Non-linguistic barriers, on the other hand, encompass psychological and cognitive factors. Foreign language listening anxiety (FLLA) is particularly detrimental. Unlike reading, the ephemeral nature of listening allows no time for reflection, triggering what MacIntyre [13] identifies as "stage fright." This anxiety raises the "affective filter" [11], creating a mental block that prevents input from being processed. Furthermore, the role of background knowledge, or schemata, is central to comprehension. According to Schema Theory, listening involves mapping new information onto existing mental structures [22]. Buck [23] asserts that listening is a cognitive process relying heavily on world knowledge; thus, a lack of topical or cultural context can lead to a "knowledge gap" barrier [12].
In summary, listening difficulties arise from a combination of basic decoding struggles and higher-level cognitive or psychological filters. While linguistic competence forms the foundation, factors such as anxiety and prior knowledge often determine the ultimate success of the comprehension process.
2.1.4. Factors Affecting Listening Performance
Listening performance is widely recognized in applied linguistics as an "active-interpretive" process rather than a "passive-receptive" one. As argued in [16] and [24], successful comprehension is a product of the synchronization between three primary dimensions: the speaker, the listener, and the task/environment.
Speaker-related factors focus on the delivery characteristics of the acoustic signal. Research shows a "threshold of comprehension" regarding speech rate; for EFL learners, a rate exceeding 150-180 words per minute often leads to a parsing breakdown [25]. Beyond speed, the placement of pauses is crucial, as natural pauses provide the "processing time" necessary to consolidate meaning [26]. Furthermore, phonological variations and unfamiliar accents can obstruct decoding when they do not match the listener's internal "phonological templates" [27]. The absence of visual cues, such as body language and facial expressions, also increases task difficulty in academic settings [18].
Listener-related factors involve the internal variables of the learner. According to the "Linguistic Threshold Hypothesis," a certain level of formal language knowledge must be reached before higher-level cognitive strategies can be utilized [28]. Vocabulary size, in particular, remains a dominant predictor of success [20]. Beyond linguistic skill, "skilled listeners" are distinguished by their metacognitive awareness—the ability to plan, monitor, and evaluate their own process [12]. Affective factors also play a decisive role; high levels of anxiety create a mental block via the "affective filter" [11], while low self-efficacy can lead to "learned helplessness" and early disengagement [29]. Finally, the integration of background knowledge (schemata) is vital for "top-down" processing, allowing listeners to map new information onto existing mental frameworks [22].
Task and Environment-related factors encompass the external conditions of the listening activity. The difficulty is often defined by the cognitive demands of the task, such as information density and the authenticity of the material [18], [30]. High lexical density in academic lectures can exceed the working memory capacity of first-year students. Environmentally, the acoustic quality and signal-to-noise ratio (SNR) in lecture halls are critical; poor acoustics force listeners to rely too heavily on guessing to compensate for missing sounds [31]. Physical constraints, including external noise interference and environmental conditions like extreme heat, further exacerbate "listener fatigue," reducing the ability to maintain focus over time [9].
2.2. Previous studies
The challenges associated with L2 listening comprehension have been a subject of extensive empirical investigation within the field of applied linguistics. Researchers globally have sought to identify the multifaceted variables that render listening the most cognitively demanding skill to master, focusing on diverse learner populations and pedagogical settings.
[bookmark: _Toc224064765]2.4.1 Global Perspectives
On an international scale, research has predominantly focused on the cognitive architecture of listening and the linguistic hurdles encountered by EFL learners.
Goh [21] in a seminal study involving ESL learners, identified approximately 40 distinct listening impediments. These were theoretically categorized into three cognitive stages: perception (acoustic recognition), parsing (syntactic representation), and utilization (semantic interpretation). The findings indicated that a significant majority of difficulties arise during the perception stage, where learners fail to recognize familiar lexical items due to spontaneous phonological modifications in rapid speech.
Hasan [32] investigating the perceptions of EFL learners, identified that insufficient vocabulary and phonemic indistinctness constitute primary linguistic barriers. Furthermore, the study underscored that "text length" serves as a critical variable; an increase in duration correlates with a decline in attentional maintenance, thereby exacerbating comprehension failure.
Tsui and Fullilove [33] in a large-scale empirical study, analyzed data from high-stakes listening examinations to determine the role of prior knowledge. Their findings suggested that while schematic knowledge (top-down processing) is vital for making initial hypotheses, it cannot compensate for poor linguistic decoding skills. Specifically, less-skilled listeners often rely too heavily on their "world knowledge" to guess meanings, which leads to significant errors when the actual audio content contradicts their expectations. This underscores the necessity of balancing content-based schema with robust "bottom-up" phonological processing
[bookmark: _Toc224064766]2.4.2 Studies in the Vietnamese Context
In the Vietnamese educational landscape, research has frequently examined how localized pedagogical traditions and environmental constraints contribute to listening deficiencies.
Do [34] emphasizes the fundamental role of listening skills, noting that listening accounts for approximately 45% of daily communication time. However, the author also highlights a concerning reality in English language teaching in Vietnam: students often remain passive in listening activities and lack effective listening strategies, while teachers tend to focus heavily on multiple-choice exercises rather than developing authentic listening competence.
Trinh and Pham [35] in a comprehensive study conducted at Dong Nai Technology University, categorized listening difficulties into linguistic and non-linguistic factors. Their findings revealed that an overwhelming majority of students struggle with linguistic barriers, specifically speech rate (86.2%), cultural differences (84.6%), and limited vocabulary (82.6%). Regarding non-linguistic factors, the length of listening passages was identified as a primary cause of fatigue and loss of concentration for 91.2% of participants.
Hoang, Doan, and Le [36] investigated the practical application of the Daily Dictation app as a tool to mitigate listening difficulties for non-English majors. The study confirms that traditional listening environments often lack the "instant feedback" necessary for students to recognize their phonological errors. By employing a mixed-methods approach, the authors demonstrated that consistent practice through dictation not only improves students' auditory recognition but also builds their metacognitive awareness
3.  METHODOLOGY
3.1. Participant
The study involves two distinct groups of participants to fulfill the requirements of the mixed-methods design. The first group consists of 70 first-year English Language majors at Quy Nhon University (QNU) who participate in the quantitative survey. These participants are selected via purposive sampling, as they are currently navigating the immediate challenges of transitioning from high school English curricula to more rigorous university-level listening requirements. This cohort provides a broad statistical baseline to identify the most prevalent linguistic and environmental barriers. Parallel to the survey, a separate group of 5 to 7 first-year English majors, who are not included in the initial survey pool, is invited to participate in the qualitative phase. This intentional separation of participants ensures that the interview data remains independent and is not influenced by the structured prompts of the questionnaire. The selection criteria for this interview group emphasize a diversity of English proficiency levels and academic backgrounds, allowing for a multifaceted exploration of students’ subjective perceptions of the transition gap. Participation across both groups is entirely voluntary and conducted under strict conditions of anonymity and confidentiality, ensuring that the self-reported difficulties are authentic and free from academic pressure.
3.2. Research method
This research employs a mixed-methods approach, integrating both quantitative and qualitative research paradigms to investigate the listening difficulties of EFL freshmen. According to Creswell and Creswell [37], a mixed-methods design is particularly effective as it allows the researcher to provide a more comprehensive understanding of the research problem by triangulating statistical trends with in-depth personal experiences.
In this study, a sequential explanatory design is adopted. First, the quantitative method is implemented through a structured questionnaire survey distributed to 70 first-year English majors at Quy Nhon University. This tool, as suggested by Dörnyei and Taguchi [38], is an efficient way to collect data regarding the frequency and intensity of linguistic and non-linguistic barriers. The questionnaire is designed in a bilingual format (English and Vietnamese) to ensure that participants—who are in a transitional phase—can accurately interpret the questions and report their difficulties without language-induced bias. The instrument utilizes a 5-point Likert scale to measure specific obstacles such as speech rate, vocabulary deficits, and classroom acoustics.
Following the survey, the qualitative method is conducted via semi-structured interviews with a sub-group of 5 to 7 participants. As noted by Kvale and Brinkmann [39], semi-structured interviews are highly effective in exploring the "how" and "why" behind the quantitative results, particularly regarding students' affective states like listening anxiety and their habits of "mental translation." This interview framework allows participants to describe their "academic shock" during the transition from high school to university in their own words. The combination of these two methods ensures that the findings are both statistically grounded in the QNU context and rich in descriptive detail.
3.3. Data collection 
The data collection process is systematically conducted between September 2025 and June 2026, coinciding with the critical first year of the participants' undergraduate program at Quy Nhon University. In the initial phase, the structured questionnaire is distributed electronically to 70 first-year English majors to ensure a broad and efficient reach. Prior to engaging with the survey, all participants receive a comprehensive informed consent statement that explicitly outlines the research purpose, the rigorous confidentiality measures in place, and the strictly voluntary nature of their involvement. Following a preliminary analysis of the survey data to identify emerging patterns of listening barriers, the qualitative phase commences. A separate group of 5 to 10 interview participants is contacted individually to provide deeper insights into the transition gap. These semi-structured interviews, lasting approximately 10 to 20 minutes, are designed to capture the students' authentic voices and are audio-recorded with explicit prior consent. To maintain the highest ethical standards and ensure data integrity, all recordings are meticulously transcribed and fully anonymized before the formal analysis begins, ensuring that no personal identifiers are linked to the academic difficulties reported.
3.4. Data analysis
a) Quantitative analysis:
The quantitative data gathered from the questionnaires are processed and analyzed using Microsoft Excel to identify the most significant listening barriers among the participants. Once the collection phase is complete, the raw responses are coded and entered into Excel spreadsheets, where descriptive statistics—including frequencies, percentages, and mean scores-are calculated for each survey item. Specifically, the analysis utilizes Excel’s functions to rank the various listening obstacles, such as speech rate and vocabulary limitations, based on the 5-point Likert scale data. This systematic processing allows for a clear visualization of the results through tables and charts, providing an empirical overview of the common difficulties faced by the 70 first-year English majors. By organizing the data in this manner, the researcher can accurately compare the impact of different factors and establish a reliable statistical baseline for the subsequent qualitative phase.
b) Qualitative analysis:
Qualitative data from the interviews are analyzed using thematic analysis to provide a deeper explanation for the statistical results. The process begins with the verbatim transcription of audio recordings, followed by a systematic coding of recurring keywords and patterns. These codes are then categorized into key themes, such as cognitive challenges and emotional barriers during the transition to university English. This approach captures the subjective experiences of the 5 to 7 participants, ensuring that the research findings are enriched by authentic learner perspectives and lived realities at QNU.
4. RESULT AND DISCUSSION
4.1. Result 
4.1.1. Common Listening Difficulties Faced by First-year Students

[image: ]
Figure 1. Common Listening Difficulties.
As indicated in Figure 1, the most dominant challenge identified by the respondents is the fast speech rate of native speakers, accounting for 42.9% of the total responses. This is followed closely by the burden of dense academic vocabulary (35.7%). These results suggest that the primary struggle for first-year English majors at QNU is not necessarily the complexity of the tasks themselves, but rather the fundamental linguistic processing of natural speech.

[bookmark: _Toc224064783]4.1.2. Analysis of Factors Causing Listening Challenges
4.1.2.1 Analysis of Listener-related Factors (Anxiety, Vocabulary, etc.)
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[bookmark: _Toc162191056]Figure 2. Listener-related Factors.

The data indicates that listener-related factors are significant internal barriers. Most notably, 85.7% of students agreed that vocabulary deficiency is their primary obstacle, hindering their understanding of academic content. Furthermore, 78.6% of respondents admitted to the habit of mental translation, which causes a cognitive lag in processing. Regarding psychological states, 68.6% of learners experienced anxiety and pressure at the start of tasks, significantly affecting their focus. Meanwhile, short-term memory issues were reported by only 45.7%, suggesting that memory loss is often a secondary consequence of vocabulary overload and emotional stress.

4.1.2.2 Analysis of Speaker-related Factors (Speed, Accent)

[image: ]
[bookmark: _Toc162191057]Figure 3. Speaker-related Factors.

The survey data reveals that speaker-related factors are major obstacles for freshmen, with speech rate being the most severe barrier. Specifically, 61 out of 70 students (87.1%) agreed that the native speaker's speed is too fast to process, including a significant 29 respondents who "Strongly Agree." Furthermore, the lack of sufficient pauses between ideas hinders 56 out of 70 students (80%), leaving them inadequate time to decode auditory input before new information arrives. Finally, 50 out of 70 students (71.4%) admitted to being confused by various local accents. These findings demonstrate that a lack of exposure to natural speech rates and phonetic variations is a primary cause of comprehension breakdown among students at QNU.


4.1.2.3. Analysis of Environmental and Task-related Factors
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[bookmark: _Toc162191058]Figure 4. Environmental and Task-related Factors.
The survey data indicates that environmental and task-related factors also contribute significantly to listening difficulties, with task complexity being the most prominent. Specifically, 56 out of 70 students (80%) agreed that note-taking tasks are too complex and stressful, including 24 respondents who "Strongly Agree." Regarding environmental factors, 48 out of 70 students (68.6%) reported being distracted by external noise, while 37 out of 70 students (52.9%) felt that poor sound quality (e.g., crackling speakers) hindered their listening. These findings suggest that alongside linguistic barriers, the physical learning environment and the demanding nature of university-level tasks create a "double burden" on the information processing capacity of freshmen at QNU.

4.1.3. Students’ Perceptions of the Transition from High School to University Listening
[image: ]
[bookmark: _Toc162191059]Figure 5. Students’ Comparisons between High School and University Listening Requirements.
The data from Figure 4.4 illustrates a profound "academic shock" among freshmen during their transition to university-level listening. An overwhelming 92% of students strongly agree that the speech rate at university is much faster and more natural than the pedagogical audio used in high school. Similarly, 88% of respondents perceive university listening materials as significantly more difficult, which is closely linked to the increased task complexity; 80% of students feel that university requirements like note-taking are far more demanding than the simple multiple-choice formats they were accustomed to. Consequently, 75% of participants believe their high school English background did not sufficiently prepare them for these new challenges. These findings highlight a significant pedagogical gap, where the sudden shift in linguistic speed and task rigor leaves many students feeling overwhelmed by the higher academic standards at QNU.


4.1.3. Strategies & Solutions
4.1.3.1. Students’ Expectations for Pedagogical Support
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[bookmark: _Toc162191060]Figure 6. Preferred Types of Lecturer Support for Listening Improvement.

The survey results regarding pedagogical expectations reveal that students look for structured guidance to overcome their listening barriers. As shown in Figure 4.6, the highest proportion of respondents (35.7%, equivalent to 25 students) expressed a desire for explicit instruction on listening strategies, such as note-taking and predicting. This is closely followed by 31.4% of students who emphasized the importance of pre-listening support, specifically through the explanation of vocabulary and background knowledge. Meanwhile, 17.2% of participants hoped for detailed feedback on pronunciation and linking sounds post-lesson, and 15.7% preferred more authentic listening materials like YouTube or Podcasts. These findings suggest that while freshmen are eager to engage with real-world English, their immediate priority is mastering the technical strategies and foundational vocabulary necessary to navigate university-level academic tasks effectively.


4.1.3.2 Perceived Effectiveness of Self-study Strategies
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[bookmark: _Toc162191061]Figure 7. Students’ Perceptions of Effective Self-study Solutions.
According to the data in Figure 4.7, students identify a variety of self-study methods to improve their listening skills, with a clear preference for intensive and interactive approaches. Specifically, 34.3% of respondents (24 students) believe that Dictation is the most effective solution, highlighting a need for precision in auditory decoding. This is followed by 28.6% who favor joining English clubs to enhance their listening-speaking reflexes, suggesting a desire for authentic communication environments. Meanwhile, 25.7% of participants prefer watching movies or listening to music without subtitles as a way to expose themselves to natural language flow. In contrast, only 11.4% of freshmen find practicing with standardized test materials (like IELTS or TOEFL) to be the most effective, indicating that at this early stage, students are more focused on foundational skills and entertainment-based learning rather than examination-oriented practice.


4.2. Discussion

The research findings present a comprehensive picture of the listening challenges faced by first-year English majors at Quy Nhon University. The data indicates a significant "pedagogical gap" between high school and university levels, primarily driven by the transition from slow, artificial audio to natural native speech. Among the internal factors, vocabulary deficiency and the inefficient habit of mental translation emerged as the most formidable barriers, directly leading to cognitive overload and high levels of listening anxiety. Furthermore, external pressures such as rapid speech rates and complex note-taking tasks exacerbate these difficulties, leaving many students feeling underprepared. Despite these hurdles, students demonstrate a clear awareness of their needs, prioritizing explicit strategy instruction from lecturers and favoring intensive self-study methods like dictation to bridge the proficiency gap. Ultimately, the study highlights that improving listening comprehension requires a dual approach: mitigating psychological stress and transitioning students from word-for-word translation to more global, strategy-based processing.
5. CONCLUSION
The primary objective of this study was to identify the common listening difficulties faced by first-year English majors at Quy Nhon University and the factors contributing to these challenges. Based on the data analysis in Chapter 4, the major findings can be summarized as follows:
Firstly, regarding the common listening difficulties, a vast majority of freshmen experience significant "academic shock" during their transition to university. The most prominent hurdles include the inability to keep up with the natural speech rate of native speakers and the complexity of academic tasks such as note-taking. Specifically, over 87% of participants struggled with the speed of delivery, and 80% found university-level assignments far more demanding than the simple multiple-choice formats used in high school.
Secondly, concerning the factors causing these difficulties, the study categorized them into three main groups:
Listener-related factors: Vocabulary deficiency (85.7%) and the habit of mental translation (78.6%) are the most significant internal barriers. These factors lead to a "cognitive lag" and high levels of listening anxiety (68.6%).
Speaker-related factors: Besides rapid speech rates, the lack of sufficient pauses between ideas (80%) and unfamiliarity with diverse local accents (71.4%) frequently cause comprehension breakdown.
Environmental and Task-related factors: External noise and poor sound quality affect a large proportion of students, while the inherent difficulty of the listening materials themselves creates a "double burden" on their processing capacity.
Finally, regarding students' strategies and expectations, while many students currently spend less than 30 minutes a day on self-practice, they show a strong desire for pedagogical improvement. 35.7% of students expect more explicit instruction on listening strategies (like note-taking and predicting) from their lecturers. For self-study, Dictation (34.3%) and joining English clubs (28.6%) are perceived as the most effective solutions to enhance their listening reflexes and accuracy.
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NGHIÊN CỨU CÁC YẾU TỐ ẢNH HƯỞNG ĐẾN KHÓ KHĂN TRONG NGHE HIỂU TIẾNG ANH CỦA SINH VIÊN NĂM THỨ NHẤT CHUYÊN NGÀNH TIẾNG ANH TẠI TRƯỜNG ĐẠI HỌC QUY NHƠN
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TÓM TẮT
Nghiên cứu này khảo sát những khó khăn trong nghe hiểu mà 70 sinh viên năm nhất chuyên ngành Tiếng Anh tại Trường Đại học Quy Nhơn gặp phải trong giai đoạn chuyển tiếp lên bậc đại học. Sử dụng phương pháp nghiên cứu hỗn hợp, dữ liệu được thu thập thông qua bảng hỏi có cấu trúc và phỏng vấn bán cấu trúc, sau đó được phân tích bằng thống kê mô tả và phân tích theo chủ đề. Kết quả nghiên cứu xác định ba nhóm rào cản chính: các yếu tố liên quan đến người nghe (vốn từ vựng hạn chế và tâm lý lo âu cao), các yếu tố liên quan đến người nói (tốc độ nói nhanh và sự đa dạng về giọng địa phương), và các thách thức liên quan đến môi trường hoặc nhiệm vụ nghe. Đáng chú ý, vốn từ vựng hạn chế và khả năng xử lý lời nói tự nhiên ở tốc độ nhanh được coi là những rào cản đáng kể nhất, phản ánh khoảng cách lớn giữa chương trình đào tạo ở bậc phổ thông và yêu cầu ở bậc đại học. Dựa trên những kết quả này, nghiên cứu đề xuất một số thay đổi về phương pháp giảng dạy, bao gồm việc tích hợp các tài liệu nghe thực tế (authentic materials), hướng dẫn các chiến thuật siêu nhận thức và xây dựng môi trường lớp học ít áp lực. Những kết quả này cung cấp một khung thực tiễn cho giảng viên và sinh viên nhằm nâng cao năng lực nghe và kết quả học tập ngay từ giai đoạn đầu của chương trình cử nhân.
[bookmark: _GoBack]Keywords: Nghe tiếng Anh, sinh viên năm nhất, khó khăn nghe hiểu, chuyển tiếp học thuật.
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