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TÓM�TẮT

Bài�báo�này�nhằm�tìm�hiểu�nhận�thức�của�sinh�viên�chuyên�ngữ�về�hiệu�quả�của�hoạt�động�thực�hành�kĩ�năng�
viết�theo�nhóm�tại�các�lớp�Viết�tiếng�Anh.�Nghiên�cứu�được�thực�hiện�với�sự�tham�gia�của�120�sinh�viên�năm�thứ�
ba�ngành�Ngôn�ngữ�Anh,�Trường�Đại�học�Quy�Nhơn.�Dữ�liệu�được�thu�thập�thông�qua�phiếu�khảo�sát�và�phỏng�
vấn,�sau�đó�được�phân�tích�định�tính�và�định�lượng.�Kết�quả�nghiên�cứu�nhìn�chung�cho�thấy�nhận�thức�tích�cực�
của�sinh�viên�về�hoạt�động�này.�Đa�phần�ủng�hộ�việc�sử�dụng�hoạt�động�viết�theo�nhóm�vì�việc�này�góp�phần�phát�
triển�không�chỉ�kỹ�năng�viết�mà�còn�ảnh�hưởng�tích�cực�đến�các�kĩ�năng�ngôn�ngữ�khác.�Ngoài�ra�dạng�hoạt�động�
viết�theo�nhóm�còn�giúp�sinh�viên�thêm�động�lực�và�tự�tin�trong�học�tập,�giúp�hoàn�thiện�kĩ�năng�giải�quyết�vấn�
đề,�trao�đổi�kiến�thức�và�cải�thiện�quá�trình�học�của�bản�thân.�Tuy�nhiên,�đôi�khi�sự�phân�chia�nhiệm�vụ�cho�các�
thành�viên�trong�nhóm�khi�triển�khai�hoạt�động�này�không�được�đồng�đều�làm�giảm�hiệu�quả�quá�trình�học�và�dạy.
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This�article�aims�to�explore� students'�perceptions� towards�collaborative�writing�in� the�academic�writing�
FODVVURRPV��7KH�VWXG\�ZDV�FDUULHG�RXW�ZLWK�WKH�SDUWLFLSDWLRQ�RI�4X\�1KRQ�8QLYHUVLW\¶V�����WKLUG�\HDU�(QJOLVK�

Language� majors.� The� data� were� collected� through� questionnaires� and� interview� and� then� analyzed� both�
quantitatively� and� qualitatively.� The�¿ndings� of� the� study� revealed� that� the� students’� views� on� the� effects� of�
collaborative�writing�in�writing�classrooms�were�positive.�Speci¿cally,�the�students�were� in�favor�of�the�use�of�
collaborative�writing�in�writing�classrooms�as�it�signi¿cantly�contributed�to�their�knowledge,�skills�and�attitudes.�
However,�uneven�work�division�during�collaborative�writing�activities�needs�to�be�taken�into�consideration�for�the�
GHVLUHG�RXWFRPHV�LQ�WKH�WHDFKLQJ�DQG�OHDUQLQJ�SURFHVV��
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(QJOLVK�LV� UHJDUGHG�DV�D�FRPSXOVRU\� VXEMHFW� LQ�

many�schools,�colleges,�and�universities.�Of�the�
four� skills,� writing� is� considered� to� be� one� of�
the� most� necessary� academic� skills,� especially�
at�the�tertiary�level.�To�¿nd�an�effective�way�of�
WHDFKLQJ�DQG�OHDUQLQJ�(QJOLVK�ZULWLQJ�VNLOO�LQ�WKH�

ESL�classroom,� researchers�have�examined� the�
effectiveness� of� various� pedagogical� methods,�
RQH�RI�ZKLFK�LV�FROODERUDWLYH�ZULWLQJ��$OWKRXJK�

research� about� the� ef¿cacy� of� collaborative�
ZULWLQJ� LQ� IRUHLJQ� ODQJXDJH� WHDFKLQJ� KDV�

proliferated� in� recent� years� (Eloba� &� Oskoz;��
Grufron� &� Hawa;�� .LP�),� little� prior� research�
has� been� done� to� explore� students'� perceptions�
RI� FROODERUDWLYH� ZULWLQJ� DQG� WKHLU� FODVVURRP�

practices.� In�Vietnam,� some� studies� have� been�
conducted� to� explore� students'� perceptions� of�

collaborative� writing� or� its� effect� on� students'�
SHUIRrmance� (Pham;�� Trinh� &� Nguyen;�� /H����
However,� there� is� D� ODFN� RI� LQYHVWLJDWLRQ�

LQWR� WKH� HIIHFWV� RI� WKLV� W\SH� XVHG� DFDGHPLF�

classrooms� from� students'� perspective.� Hence,�
PRUH� UHVHDUFK� VKRXOG� EH� GRQH� LQWR� VWXGHQWV¶�

SHUFHSWLRQV� WR�JDWKHU� D� EHWWHU�XQGHUVWDQGLQJ�RI�

WKH�XVH�RI�FROODERUDWLYH�ZULWLQJ�LQ�WKH�DFDGHPLF�

¿eld,� especially� at� the� tertiary� level.� Also,�
previous� studies� on� students'� perceptions� of�
FROODERUDWLYH� ZULWLQJ� IRFXVHG� PDLQO\� RQ� SDLU�

work,� ZLWK� OLWWOH� DWWHQWLRQ� SDLG� WR� ZULWLQJ� LQ�
VPDOO� JURXSV��$OO� WKH� DERYH� UHDVRQV� VKRZ� WKDW�

WKHUH� LV� D� QHHG� IRU� D� UHVHDUFK� WR� EH� FRQGXFWHG�

to�explore�students'�perceptions�of�collaborative�
ZULWLQJ� LQ� WKH� DFDGHPLF� ZULWLQJ� FODVVURRP��

The� study� is� qualitatively� and� quantitatively�
FRQGXFWHG� ZLWK� WKH� SDUWLFLSDWLRQ� RI� ���� WKLUG�
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\HDU� (QJOLVK� PDMRUV� DW� Quy� Nhon� University,�
aiming� at� ¿nding� out� what� WKH� VWXGHQWV� WKLQN�
DERXW� WKH� HIIHFWV� RI� FROODERUDWLYH� ZULWLQJ� LQ�

six� areas,� namely� writing� skills,� other� skills,�
motivation�and�con¿dence,�collective�efforts�and�
responsibility,� problem� solving� and� knowledge�
exchange,�and�their�academic�improvement.�

���/,7(5$785(�5(9,(:

Collaborative� writing,� which� has� its� roots� in�
collaborative�learning,�has�grown�in�importance�
LQ� WKH� WHDFKLQJ� RI� ZULWLQJ� LQ� ()/� FODVVURRPV�

since� the� 1980s.� In� fact,� several� studies� on�
FROODERUDWLYH�ZULWLQJ�KDYH�EHHQ�SXEOLVKHG�LQ�WKH�

last� several� years,� and� each� author� or� scholar�
de¿nes� the� concept� of� collaborative� writing� in�
different�ways.� However,� collaborative�writing�
LV�VRPHWLPHV�FRQIXVHG�ZLWK�FRRSHUDWLYH�ZULWLQJ��

$FFRUGLQJ� WR� 6WRUFK�,� collaborative� writing�
is� an� activity� that� requires� the�co-writers� to�be�
involved� in� all� stages� of� the� writing� process,�
VKDULQJ� WKH� UHVSRQVLELOLW\�IRU�DQG�RZQHUVKLS�RI�

the� entire� text� produced.�Then,� based� on� these�
traits,� he� clearly� distinguishes� collaborative�
ZULWLQJ� IURP� FRRSHUDWLYH� ZULWLQJ�� :KLOH�

FRRSHUDWLRQ� LQYROYHV� D� GLYLVLRQ� RI� UROHV� DQG�

responsibilities�for�completing�one�section,�like�
collecting�information�or�editing�the�¿nal�draft,�
OHDUQHUV�LQ�FROODERUDWLYH�DFWLYLWLHV�ZRUN�WRJHWKHU�

throughout� the� entire� writing� process,� sharing�
decision-making�and�responsibility�for�the�text.�
*LYHQ� WKDW� WKHVH� WZR� WHUPV� KDYH�EHHQ� XVHG�E\�

researchers�interchangeably,�what�the�researcher�
focuses�on�in�this�study�is�collaborative�writing,�
QRW�FRRSHUDWLYH�ZULWLQJ��$V�FROODERUDWLRQ�PHDQV�

WKH� SURFHVV� RI�ZRUNLQJ�ZLWK� RWKHUV� LQ� RUGHU� WR�

achieve� something,� collaborative� writing� can�
be� de¿ned� as� a� process� in�which� two� or�more�
individuals� collaborate� to� create� a� single� text�
�6WRUFK�).�To�put�it� another�way,� students�work�
together,�complete�the�task,�and�create�a�product�
EDVHG�RQ�WKHLU�GLVFXVVLRQ��

According�to�Lowry�et�al.,��FROODERUDWLYH�
ZULWLQJ� LV� D� VRFLDO� SURFHVV� WKDW� KHOSV� JURXS�

members�focus�on�a�common�goal�that�requires�

negotiation,� cooperation,� and� discussion�
throughout�the�process�of�creating�a�common�text.�
*DOHJKHU�DQG�.UDXW���VKDUH�WKH�VDPH�SHUVSHFWLYH�

on� collaborative� writing� and� emphasize� the�
VRFLDO� QDWXUH� RI� FROODERUDWLYH� ZULWLQJ�� 7KH\�

YLHZ�FROODERUDWLYH�ZULWLQJ�DV�D�VRFLDO�LQWHUDFWLRQ�

SURFHVV� WKDW� LQYROYHV� QHJRWLDWLRQ� DERXW� WKH�

meaning�of�facts,�a�demand�for�consensus�as�to�
an�appropriate�solution,�division�of�labor�based�
on� concerns� for� fairness� and� quality� of� work,�
coordination� of� individual� contributions,� and�
resolution� of� questions� about� authority� within�
the� group.� Similarly,� others� have� emphasized�
WKDW�FROODERUDWLYH�ZULWLQJ�FDQ�EH�VHHQ�DV�D�VRFLDO�

SUDFWLFH�WKDW�KDV�GLIIHUHQW�PHDQLQJV�IRU�GLIIHUHQW�

SDUWLFLSDQWV��5LFH�DQG�+XJXOH\���RIIHU�\HW�DQRWKHU�

de¿nition�that�emphasizes�the�primDU\�DFWLYLWLHV�

RI�FROODERUDWLYH�ZULWLQJ��&ROODERUDWLYH�ZULWLQJ�LV�

DQ\�ZULWLQJ�SHUIRUPHG�FROOHFWLYHO\�E\�PRUH�WKDQ�

one�person�that�is�used�to�produce�a�single�text;�
and�we�de¿ne�writing�as�any�activity�that�leads�to�
a�completed�document,�including�brainstorming�
or�idea-generating,�gathering�research,�planning�
and�organizing,�drafting,�revision,�and�editing.

�� In�addition,�Barkley�et�al.���VXJJHVW�VWDJHV�
RI� WKH�ZULWLQJ� SURFHVV� WKDW� OHDUQHUV� JR� WKURXJK�

during�collaborative�writing�activities,�including�
brainstorming� ideas,�gathering� information�and�
organizing�the�ideas�into�an�outline,�drafting�the�
writing,� revising,� and� revising� and� editing� the�
ZULWLQJ��7KH�PDLQ�FRUH�RI�FROODERUDWLYH�ZULWLQJ�

LV�D�SURFHVV�LQ�ZKLFK�D�SDLU�RI�VWXGHQWV�RU�D�JURXS�

RI�VWXGHQWV�ZRUN�WRJHWKHU�WR�SURGXFH�D�SLHFH�RI�

writing,� so� the� cooperation� and� contributions�
RI� WKH� JURXS�PHPEHUV� SOD\� DQ� LPSRUWDQW� UROH��

In� the�collaborative�writing�process,� instructors�
DV� IDFLOLWDWRUV� ZLOO� GHPRQVWUDWH� KRZ� D� JURXS�

RU� SDLUV� RI� VWXGHQWV� SURYLGH� IHHGEDFN� WR� HDFK�

other,� search� for� assistance� from� others,� and�
GLVFXVV�DQG�QHJRWLDWH�VWUDWHJLHV�IRU�WKH�FRQFHUQV�

RI� ZULWLQJ� �.HVVOHU� HW� DO���).� Consequently,� the�
writing� product� will� be� better� than� before,� as�
WKHUH�LV�VRFLDO�LQWHUDFWLRQ�EHWZHHQ�WHDFKHUV�DQG�

VWXGHQWV��
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*LYHQ�WKH�IDFW�WKDW�WKHUH�DUH�PDQ\�GLIIHUHQW�

viewpoints� on� the� de¿nitions� of� collaborative�
writing,� each� scholar� or� author� has� their� own�
way� of� de¿ning� this� term� based� on� their� ¿eld�
of�research�and�their�experience.�In�this�article,�
however,� the� researchers� choose� to� describe�
FROODERUDWLYH� ZULWLQJ� DV� D� SURFHVV� LQ� ZKLFK�

VWXGHQWV� HQJDJH� LQ� SDLUV� RU� JURXSV� WR� SURGXFH�

a� single� written� text.� In� this� process,� students�
are�asked�to�brainstorm,�discuss,�generate,�and�
deliberate�on�ideas�for�the�text�together.�As�it�is�
a�joint�product�of�the�whole�group,�each�group�
member� has� to� share� equal� responsibility� for�
FRQWULEXWLQJ� WR� DQG� FRPSOHWLQJ� D� VKDUHG� SLHFH�

RI�ZULWLQJ�

$�QXPEHU�RI� WHDFKHUV�KDYH� LPSOHPHQWHG�

FROODERUDWLYH� ZULWLQJ� LQ� WKHLU� ZULWLQJ� FODVVHV�

using�a�variety�of�strategies.�In�other�words,�they�
KDYH� GLIIHUHQW� SRLQWV� RI� YLHZ� GHDOLQJ� ZLWK� WKH�

VWUDWHJLHV�RI�FROODERUDWLYH�ZULWLQJ��7KH�IROORZLQJV�

DUH� WKH�W\SHV�RI�FROODERUDWLYH�ZULWLQJ�VWUDWHJLHV�

SURSRVHG� E\� /RZU\� HW� DO��� First,� group� single-
DXWKRU�ZULWLQJ�LV�D�NLQG�RI�ZULWLQJ�FRQGXFWHG�E\�

one� individual� that� involves�planning,�drafting,�
DQG� UHYLHZLQJ��(YHQ� WKRXJK� LW� LV� GRQH� E\� RQH�

person,� it� is� still� collaborative� writing� since� it�
LQYROYHV�D�WHDP�WKDW�ZRUNV�WRZDUG�D�FRRUGLQDWHG�

consensus�that�is�reÀected�in�a�document�written�
by� one� of� the� team� members.� It� occurs� when�
RQH�WHDP�PHPEHU�ZULWHV�RQ�EHKDOI�RI�WKH�HQWLUH�

group.�If�the�writing�assignment�is�easy,�this�type�
of� writing� might� be� used.� Second,� sequential�
VLQJOH�DXWKRU� ZULWLQJ� LQYROYHV� RQH� JURXS�

PHPEHU�ZULWLQJ�DW�D�WLPH��(DFK�JURXS�PHPEHU�LV�

given�a�part�of�the�text�to�write,�and�then�the�text�
is�passed�on�to�the�next�group�member.� �Third,�
SDUDOOHO�ZULWLQJ�KDSSHQV�ZKHQ�D�JURXS�VSOLWV�DQ�

DVVLJQPHQW� RU� FRPSRVLWLRQ� LQWR� VHSDUDWH� SDUWV�

DQG�HDFK�PHPEHU�ZRUNV�RQ� WKHLU�DVVLJQHG�SDUW�

VLPXOWDQHRXVO\��7KHUH�DUH�WZR� W\SHV�RI�SDUDOOHO�

writing:� horizontal� division� parallel� writing,�
XVHG�ZKHQ�JURXS�PHPEHUV�GLYLGH�WKH� WDVN�LQWR�

sections,�with�each�member�responsible�for�the�
GHYHORSPHQW� RI� KLV� RU� KHU� DVVLJQHG� VHFWLRQ��

and� strati¿ed� division� parallel� writing,� used�
ZKHQ� JURXS�PHPEHUV� GLYLGH� UHVSRQVLELOLW\� IRU�

the� product's� creation� by� assigning� different�
members� with� different� roles.� Author,� editor,�
facilitator,�or�team�leader�are�some�examples�of�
UROHV�WKDW�D�PHPEHU�PLJKW�EH�JLYHQ��7KH�IRXUWK�

type�of�writing�is�reactive�writing,�which�arises�
ZKHQ�PHPEHUV�RI�D�WHDP�ZRUN�WRJHWKHU�LQ�UHDO�

time�to�develop�a�written�text.�Members�of�the�
team�react�to�and�adjust�each�other's�contributions�
LQ�WKH�SURFHVV��

%DVHG� RQ� GLIIHUHQW� HGXFDWLRQDO� DLPV�

and� writing� tasks,� how� collaborative� activities�
DUH� XVHG� LQ� WHDFKLQJ� ZULWLQJ� GLIIHUV� IURP� RQH�

HGXFDWRU� WR� DQRWKHU�� &ROODERUDWLYH� ZULWLQJ� IRU�

ELJ� DVVLJQPHQWV� RU� SURMHFWV� HQWDLOV� VHYHUDO�

SURFHVVHV� �IURP� SUH�ZULWLQJ� WR� SRVW�ZULWLQJ�

VWDJHV�� DV� SURSRVHG� E\�:LGRGR���� Speci¿cally,�
FROODERUDWLRQ� LV� DSSOLHG� LQ� HYHU\� VWDJH� RI� WKH�

ZULWLQJ� SURFHVV�� 6WXGHQWV� EUDLQVWRUP� WKH� LGHDV�

WRJHWKHU�EHIRUH�ZULWLQJ��7KHQ�WKH\�WRJHWKHU�ZULWH�

the�drafts,�give�peer�feedback,�edit�and�revise�the�
drafts.�Last,�the�writings�are�assessed�holistically�
or� analytically,� depending� on� the� teachers’�
GHFLVLRQV�

���0(7+2'2/2*<�

�����3DUWLFLSDQWV�DQG�UHVHDUFK�VHWWLQJ

2QH� KXQGUHG� DQG� WZHQW\� WKLUG�\HDU� (QJOLVK�

PDMRUV� DW�4X\�1KRQ�8QLYHUVLW\�ZHUH� DVNHG� WR�

reply�to�the�questionnaire.�Research�participants�
were�assumed�to�be�similar�in�terms�of�required�
pro¿ciency� level� and� background� knowledge.�
7KH�VXEMHFWV�IRU�WKH�VWXG\�ZHUH�VHOHFWHG�IRU�WKH�

WZR� IROORZLQJ� UHDVRQV�� �L�� WKH\� KDG� SUHYLRXVO\�

taken�4�writing�courses�(Writing�1,�2,�3,�and�4)�
LQ�ZKLFK�FROODERUDWLYH�ZULWLQJ�KDV�EHHQ�XVHG�DV�

D� VWUDWHJ\� WR� KHOS� WKHP� GHYHORS�ZULWLQJ� VNLOOV��

�LL�� WKH\�KDG�SUHYLRXVO\�ZULWWHQ�HVVD\V�LQ�VPDOO�

groups,� and� some� of� them�were� already�aware�
of�the�ef¿cacy�of�collaborative�writing�activities.�
7KHUH�ZHUH�����IHPDOHV�DQG�RQO\���PDOHV�HQJDJHG�

in�the�study,�which�accounted�for�95%�and�5%,�
respectively.�As�for�time�spent�studying�English,�
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over� four-¿fth�(85.8%)�of�the�participants�have�
EHHQ� OHDUQLQJ� (QJOLVK� IRU� PRUH� WKDQ� VHYHQ�

\HDUV�� 5HJDUGLQJ� WKHLU� VHOI�DVVHVVPHQW� RI�

English�writing�skills,�117�participants�assessed�
WKHLU� ZULWLQJ� DELOLW\� DV� EHLQJ� DW� WKH� DYHUDJH�

level,� making� up� nearly� 98%,� whereas� only� 3�
students,� with� 2.5%,� admitted� that� they� were�
good�at�English�writing.�Speci¿cally,�none�of�the�
participants�was�con¿dent�enough�to�assess�that�
they�were�excellent�at�this�skill.�In�terms�of�their�
previous�experiences�with�collaborative�writing,�
DOO�RI�WKH�SDUWLFLSDQWV�UHSRUWHG�WKDW�WKH\�XVHG�WR�

GR�WKH�ZULWLQJ�WDVNV�LQ�SDLUV�RU�VPDOO�JURXSV��2I�

120�participants,�only�9�students�consented�to�do�
WKH�LQWHUYLHZV�

�����'DWD�FROOHFWLRQ�LQVWUXPHQWV

The� study� employed� mainly� quantitative� and�
qualitative� data� collection� tools.� The� relevant�
data� was� collected� through� questionnaire� and�
LQWHUYLHZ��

The� questionnaire� is� designed� with� 32�
questions� grouped� into� 2� main� parts.� Part� I�
consists�of�5�questions�aimed�to�collect�personal�
information� including� age,� gender,� years� of�
learning� English,� their� assessment� of� their�
writing� skills,� and� whether� they� are� familiar�
with� the�concept�of�collaborative�writing.�Part�II�
LV� GHVLJQHG� LQ� D�PXOWLSOH�FKRLFH� IRUPDW�ZLWK� D�

¿ve-point� Likert� scale� (strongly� agree,� agree,�
neutral,�disagree,�strongly�disagree).�Participants�
ZRXOG�UHVSRQG�WR�HDFK�LWHP�RQ�D���SRLQW�/LNHUW�

Scale,�which� represented� the�extent� to�which�a�
JLYHQ� VWDWHPHQW� DSSOLHG� WR� WKHP��7KLV� SDUW�KDV�

WZHQW\�VHYHQ� VWDWHPHQWV� UHJDUGLQJ� VWXGHQWV¶�

SHUVSHFWLYHV� RQ� WKH� HIIHFWV� RI� FROODERUDWLYH�

writing�in�six�aspects:��writing�skills,�other�skills,�
motivation�and�con¿dence,�collective�efforts�and�
responsibility,� problem� solving� and� knowledge�
exchange,�and�academic�improvement.

As� for� the� interview,� six� questions� were�
GHVLJQHG�WR�DVN�WKH�SDUWLFLSDQWV�KRZ�FROODERUDWLYH�

writing�affects�their�writing�learning�in�six�above�
DVSHFWV�� 7KH� LQIRUPDWLRQ� REWDLQHG� IURP� WKH�

interview�helped�to�con¿rm�the�results�from�the�
questionnaire.

�����'DWD�DQDO\VLV

Once�the�data�collection�had�been�accomplished,�
the�data�analysis�was�initiated.�Both�quantitative�
and� qualitative� methods� of� data� analysis� were�
HPSOR\HG� LQ� RUGHU� WR� DWWDLQ� WKH� REMHFWLYHV��

The� quantitative� data� was� collected,� coded,�
tabulated,� analyzed,� described,� and� interpreted�
in�a�manner�that�supports�the�¿ndings.�First,�the�
data� gathered� through� the� questionnaire� in� the�
form� of� ¿ve-point� Likert� scales� was� tabulated�
in� terms� of� frequency� (F),� percentage� (P),�
mean� scores� (M),� and� standard� deviation� (D).�
Hence,�all�students’�responses�were�categorized,�
coded,� and� then� analyzed� quantitatively� using�
the� Statistical� Package� for� Social� Science�
(SPSS).� For� qualitative� data� analysis,� the� data�
REWDLQHG�WKURXJK�LQWHUYLHZ�ZHUH�WUDQVFULEHG�DQG�

WUDQVODWHG�LQWR�(QJOLVK��7KHQ�WKH�UDZ�GDWD�IURP�

the�interview�was�analyzed�qualitatively�to�give�
further� explanation� of� students’� perceptions� of�
FROODERUDWLYH�ZULWLQJ��

���),1',1*6�$1'�',6&866,21

In� the� present� study,� the� questionnaire� was�
GHVLJQed�with�27�items�divided�into�six�clusters�
WR�LQYHVWLJDWH�VWXGHQWV¶�SHUFHSWLRQV�RI�WKH�HIIHFWV�

RI� FROODERUDWLYH� ZULWLQJ� RQ� �� VHFWLRQV�� ZULWLQJ�

skills,� other� skills,� motivation� and� con¿dence,�
collective� effort� and� responsibility,� problem�
solving�and�knowledge�exchange,�and�academic�
improvement.� The� ¿ndings� are� presented� and�
GLVFXVVHG�LQ�WKH�SDUWV�WKDW�IROORZ�

4.1.� Students’� perceptions� of� the� effects� of�
collaborative�writing�on�their�writing�skills�

7DEOH���VKRZV�WKH�VWXGHQWV¶�KLJK�UDWLQJV�RQ�WKH�

YDOXH� RI� FROODERUDWLYH� ZULWLQJ� LQ� WHUPV� RI� LWV�

HIIHFWV�RQ�WKHLU�ZULWLQJ�VNLOOV��
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7DEOH����6WXGHQWV¶�SHUFHSWLRQV�RI�WKH�HIIHFWV�RI�FROODERUDWLYH�ZULWLQJ�RQ�WKHLU�ZULWLQJ�VNLOOV

1R Effects�of�collaborative�writing�on�their�
writing�skills

���1� 0LQLPXP 0D[LPXP 0HDQ 6WG�

�
:RUNLQJ�LQ�JURXSV�KHOSV�PH�WR�NQRZ�KRZ�WR�

organize�to�have�a�better�paragraph.
��� � � ���� ����

�
:RUNLQJ� LQ� JURXSV� KHOSV� PH� GHYHORS� WKH�

ZULWLQJ�FRQWHQW�IRFXVHG�RQ�WKH�WRSLF�
��� � � ���� ���

�
:RUNLQJ� LQ� JURXSV� KHOSV� PH� XVH� VHQWHQFH�

YDULDWLRQ�DQG�WUDQVLWLRQV�PRUH�HIIHFWLYHO\�
��� � � ���� ���

�
:RUNLQJ�LQ�JURXSV��KHOSV�PH�LGHQWLI\�HUURUV�LQ�

WKH�XVH�RI�VSHHFK�
��� � � ���� ���

�
:RUNLQJ� LQ� JURXSV� KHOSV� PH� DYRLG�

JUDPPDWLFDO�HUURUV�
��� � � ���� ����

�
:RUNLQJ� LQ� JURXSV�KHOSV� PH� DYRLG� HUURUV� LQ�

spelling,�punctuation,�and�capitalization.
��� � � ���� ����

VKRZHG� WKHLU� LQWHUHVW� LQ� ZULWLQJ� OHVVRQV� VLQFH�

FROODERUDWLYH� ZULWLQJ� ZDV� LPSOHPHQWHG� LQ� WKH�

classrooms.�When�¿ve�students�were�asked�about�
WKH�SRVVLEOH�UHDVRQV�IRU�JHWWLQJ�EHWWHU�UHVXOWV�LQ�

writing�skills,� three�out�of�nine�said� that�while�
working�in�groups,�other�members�helped�them�
realize� their� own� mistakes� and� avoid� making�
the� same� mistakes� in� the� future.� Additionally,�
VRPH�VWXGHQWV�VKDUHG�WKH�VDPH�RSLQLRQ�WKDW�ZLWK�

collaborative� writing,� they� learned� many� good�
WKLQJV� IURP�RWKHUV� LQ� RUGHU� WR� SURGXFH� D� JRRG�

essay.�For�instance,�one�mentioned�that�“writing�
collaboratively� helped� our� group� know�how� to�
organize� ideas,� choose� the� appropriate� words�
and�phrases�for�the�given�topic,�and�helped�us�to�
avoid� making� common� grammatical� mistakes”�
(student�7).�Moreover,�three�out�of�nine�students�
LQWHUYLHZHG� LQVLVWHG� WKDW� FROODERUDWLYH� ZULWLQJ�

KHOS�WKHP�FUHDWH�QHZ�LGHDV�IRU�WKHLU�HVVD\V�DV�LW�

KHOSHG� WKHP�ZLWK� EUDLQVWRUPLQJ� LGHDV�� 6WXGHQW�

��VDLG�WKDW�“when�we�write�in�groups,�we�come�
up�with�more�good�ideas�and�save�a�lot�of�time�
in� organizing� our� ideas� as� well� as� making� an�
outline� for� our� group's� writing� than� when� we�
work�individually."

These� ¿ndings� are� in� line� with� other�
studies�(Dobao�&�Blum;���6KHKDGHK����6WRUFK���
6WRUFK���� WKDW� IRXQG� WKDW� WKHLU� SDUWLFLSDQWV�

$V�FDQ�Ee�seen�from�Table�1,�most�of�the�
PHDQ� VFRUHV� IRU� WKHVH� LWHPV� DERYH� ZHUH� KLJK�

(from� 3.97� to� 4.16),� which� implies� that� many�
students�agreed�that�their�writing�skills�bene¿ted�
much� from� collaborative� writing.� Speci¿cally,�
in� terms� of� organization� (item�1),� the� students�
DJUHHG� WKDW� ZRUNLQJ� LQ� JURXSV� KHOSHG� WKHP�

know�how�to�organize�to�have�a�better�paragraph�
(M� =� 4.16;� SD� =.368).� In� terms� of� content,�
WKH� SDUWLFLSDQWV� DJUHHG� WKDW� ZRUNLQJ� LQ� JURXSV�

aided�them�in�developing�topic-speci¿c�writing�
content�(M�=�4.16;�SD�=.368).�Besides,�most�of�
WKHP� VKRZHG� DJUHHPHQW� RQ� WKH� SRVLWLYH� HIIHFW�

RI� FROODERUDWLYH�ZULWLQJ�RQ� WKH�XVH�RI�VHQWHQFH�

variation�and�transitions�(M�=�4.10;�SD�=.302),�
the� identi¿cation� of� parts� of� speech� errors�
(M� =� 3.97;� SD� =.361),� and� the� identi¿cation�
of� grammar� errors� (M� =� 4.10,� SD� =.362).�
Furthermore,� the� majority� of� students� stated�
that� group� work� helped� them� avoid� spelling,�
punctuation,�and�capitalization�errors�(M�=�4.07,�
SD�=.256).

7KH�GDWD�IURP�WKH�LQWHUYLHZ�DOVR�VXSSRUWHG�

these�¿ndings.��More�speci¿cally,�all�the�students�
LQWHUYLHZHG� DJUHHG� WKDW� FROODERUDWLYH� ZULWLQJ�

KDG� D� SRVLWLYH� HIIHFW� RQ� WKHLU� ZULWLQJ� VNLOOV��

Six� out� of� nine� students� stated� they� learned�
better� than� they�did�before,� and�the�other�three�
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expressed�a�SUHIHUHQFH�IRU�FROODERUDWLYH�ZULWLQJ�
GXH�WR�WKH�RSSRUWXQLWLHV�WKDW�LW�RIIHUHG�QRW�RQO\�WR�

learn�from�each�other�about�writing,�but�also�to�
SUDFWLFH� WKHLU�(QJOLVK�ZLWK�SHHUV�ZLWKRXW�EHLQJ�

afraid�of�making�mistakes.� In� addition,�the�use�
RI� FROODERUDWLYH� ZULWLQJ� KHOSHG� VWXGHQWV� OHDUQ�

how� to� organize� a� good� paragraph,� write� the�
FRQWHQW� RI� WKH� SDUDJUDSK� IRFXVHG� RQ� WKH� JLYHQ�

topic,�and�use�sentence�variation�and�transitions�
more�effectively,�which�has�already�been�found�
LQ�SUHYLRXV� UHVHDUFK� �.LP���6KHKDGHO�����7KHVH�

UHVHDUFKHUV�VWDWHG�WKDW�SUDFWLFLQJ�ZULWLQJ�HVVD\V�

XVLQJ� FROODERUDWLYH� ZULWLQJ� LV� IRXQG� KHOSIXO�

IRU� VWXGHQWV� WR� HQKDQFH� FRQWHQW�JHQHUDWLRQ�DQG�

organization;� enrich� vocabulary� and� language�

XVH�� XSJUDGH� PHFKDQLFV�� DQG� LPSURYH� ()/�

students’�writing�performance.�Besides,�they�also�
mentioned� the�bene¿ts�of�collaborative�writing�
LQ� KHOSLQJ� VWXGHQWV� DYRLG� PDNLQJ� PLVWDNHV�

when�using�parts�of�speech,�grammar,�spelling,�
punctuation,�and�capitalization.�

4.2.� Students’� perceptions� of� the� effects� of�
collaborative�writing�on�other�skills

The� quantitative� data� in� conjunction� with� the�
qualitative�data�revealed�that�students�perceived�
WKH� SRVLWLYH� HIIHFW� RI� FROODERUDWLYH� ZULWLQJ� RQ�

RWKHU� VNLOOV�� 7KH� UHVXOWV� RI� WKH� VHFRQG� SDUW� RI�

the� questionnaire,� consisting� of� 3� items,� are�
SUHVHQWHG�LQ�7DEOH����

7DEOH����6WXGHQWV¶�SHUFHSWLRQV�RI�WKH�HIIHFWV�RI�FROODERUDWLYH�ZULWLQJ�RQ�RWKHU�VNLOOV

1R Effects�of�CW�on
other�skills

1 0LQLPXP 0D[LPXP 0HDQ 6WG�

'HYLDWLRQ

(� :RUNLQJ� LQ� JURXSV� �VWLPXODWHV�

P\�FULWLFDO�WKLQNLQJ�VNLOOV�

��� � � ���� ����

(� :RUNLQJ�LQ�JURXSV��HQKDQFHV�RXU�

FRPPXQLFDWLRQ�VNLOOV�

��� � � ���� ����

(� :RUNLQJ� LQ� JURXSV�HQDEOHV� XV�

WR� XVH� VNLOOV� ZKLFK� LQGLYLGXDO�

DVVHVVPHQWV�GR�QRW�

��� � � ���� ����

7DEOH���UHYHDOV�WKH�VWXGHQWV¶�SHUFHSWLRQV�RI�

WKH�HIIHFWV�RI�FROODERUDWLYH�ZULWLQJ�RQ�RWKHU�VNLOOV��

The�students�af¿rmed�that�the�use�of�collaborative�
ZULWLQJ� VWLPXODWHG� WKHLU� FULWLFDO� WKLQNLQJ� VNLOOV�

(M�=�3.89;�SD�=.345).�Furthermore,�the�students�
DJUHHG�WKDW�FROODERUDWLYH�ZULWLQJ�LPSURYHG�WKHLU�

communication�skills�(M�=�4.00;�SD�=.318)�and�
DOORZHG�WKHP�WR�XVH�RWKHU�LPSRUWDQW�VNLOOV�ZKHQ�

completing�a�writing�task�collaboratively�(M�=�
3.99;�SD�=�2.66).�55�Also,� these�¿ndings�were�
strongly�supported�by�the�qualitative�data�as�the�
LQWHUYLHZ�UHYHDOHG�WKDW�WKH�VWXGHQWV¶�SHUFHSWLRQV�

of�the�stimulation�of�critical�thinking�skills,�the�
improvement�of�communication�skills,�and�other�
skills�were�generally�positive.�Many�students,�in�
particular,� stated� that� collaborative�writing�had�
a�signi¿cant�impact�on�stimulating�their�critical�
thinking�skills,�which�they�considered�important�
IRU� WKHLU�OHDUQLQJ�SURFHVV��6WXGHQW��� VWDWHG�WKDW�

“…we�can�develop�critical�thinking�skills�through�
discussion,�clari¿cation�of�ideas,�and�evaluation�
among� group� members…”� Furthermore,� they�
DOVR� FODLPHG� WKDW� WKH\� FRXOG� LPSURYH� WKHLU�

WHDPZRUN� VNLOOV� DQG� VRFLDO� UHODWLRQVKLSV� ZKHQ�

WKH\� FROODERUDWHG� ZLWK� RWKHU� JURXS� PHPEHUV��

6WXGHQW���DJUHHG�WKDW�“…we�might�develop�our�
social�skills�because�we�are�given�opportunities�
to� communicate� and� interact� with� others� in�
collaborative�writing�classrooms…”�2Q� WRS� RI�
that,�collaborative�writing�also�allowed�students�
WR� “employ� skills� which� do� not� happen� in�
individual�work”�(Student�4).�In�general,�most�of�
WKH�DERYH�PHQWLRQHG�LWHPV�JRW�KLJK�WR�PRGHUDWH�

ratings,�which�indicates�that�the�students�highly�
YDOXHG�FROODERUDWLYH�ZULWLQJ� LQ�SURPRWLQJ�WKHLU�

critical�thinking,�communication�skills,�and�other�
VNLOOV�WKDW� LQGLYLGXDO�DVVHVVPHQW�GRHV�QRW��7KLV�

LV� LQ� OLQH�ZLWK� D�QXPEHU�RI� VWXGLHV� �*RNKDOH����
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)DUUDK���� %DUNOH\� HW� DO����� :RQJ� HW� DO������ )RU�

example,�Gokhale��� UHSRUWHG� WKDW� VWXGHQWV�ZKR�
SDUWLFLSDWHG� LQ� FROODERUDWLYH�ZULWLQJ� SHUIRUPHG�

signi¿cantly� better� on� the� critical� thinking� test�
WKDQ� ZKHQ� WKH\� ZURWH� DQ� HVVD\� RQ� WKHLU� RZQ��

7KH� UHVXOWV� DOVR� EULQJ� LQWR� OLQH� ZLWK� D� VWXG\�

conducted� by� Brown,��� ZKR� IRXQG� WKDW� PRUH�

than� three-third� of� her� participants� con¿rmed�
WKDW� WKH� FROODERUDWLYH� ZULWLQJ� HQKDQFHG� WKHLU�

FRPPXQLFDWLRQ�VNLOOV��

����� 6tudents’� perceptions� of� the� effects� of�
FROODERUDWLYH�ZULWLQJ�RQ�WKHLU�PRWLYDWLRQ�DQG�

con¿dence

7KH�VWXGHQWV¶�SRVLWLYH�SHUFHSWLRQV�RI�WKH�HIIHFWV�

RI�FROODERUDWLYH�ZULWLQJ�RQ�WKHLU�PRWLYDWLRQ�DQG�

con¿dence�were�explored�by�both�questionnaire�
DQG�IRFXV�JURXS�GLVFXVVLRQ�GDWD��7KH�UHVXOWV�RI�

the� third�cluster,�with�4�items,�are�displayed�in�
7DEOH����

7DEOH����Students’�perceptions�of�the�effects�of�collaborative�writing�on�their�motivation�and�con¿dence

1R

Effects�of�CW�on�
VWXGHQWV¶�PRWLYDWLRQ���DQG�

con¿dence
1 0LQLPXP 0D[LPXP 0HDQ

�����6WG�

�����'HYLDWLRQ

�� I� enjoy� writing� more��than� I� did�
EHIRUH�GXH��WR�FROODERUDWLYH�ZULWLQJ�

��� � � ���� ���

�� :RUNLQJ� LQ� JURXSV� KHOSV� PH� WR�

work�in����a�more�relaxed�atmosphere.
��� � � ���� ���

�� :RUNLQJ� LQ� JURXSV�KHOSV� XV� WR�

SDUWLFLSDWH�DFWLYHO\��LQ�WKH�OHDUQLQJ�

SURFHVV�

��� � � ���� ���

�� Having�completed�group�projects,�
I� feel� I� have�more� con¿dence� in�
ZRUNLQJ�ZLWK�RWKHU�VWXGHQWV�

��� � � ���� ���

$FFRUGLQg�to�Table�3,�stXGHQWV�DJUHHG�WKDW�
FROODERUDWLYH�ZULWLQJ�LQFUHDVHG� WKHLU�HQMR\PHQW�

of�writing�(M�=�3.92;�SD�=.273).�Many�students�
(M� =� 4.00;� SD� =.246)� strongly� agreed� that�
FROODERUDWLYH�ZULWLQJ�HQDEOHG�WKHP�WR����DFWLYHO\�

participate�in�the�learning�process.�Additionally,�
FROODERUDWLYH� ZULWLQJ� HQDEOHG� VWXGHQWV� WR�ZRUN�

in�a�more�relaxed�setting�(M�=�3.90;�SD�=.256).�
Furthermore,� many� of� them� reported� feeling�
more�con¿dent�in�English�writing�when�working�
collaboratively�(M�=�3.87;�SD�=.338).�

7KH�UHVXOWV�DUH�FRUUHODWHG�ZLWK�WKRVH�LQ�WKH�

LQWHUYLHZ��$OO�QLQH�VWXGHQWV�LQWHUYLHZHG�UHSRUWHG�

WKDW� FROODERUDWLYH� ZULWLQJ� PDGH� WKHP� PRUH�

interested,� motivated,� and� engaged� in� writing�
FODVVURRPV��7KH\�VXSSRVHG�WKDW�LQ�FROODERUDWLYH�

writing� classrooms,� they� “got� more� engaged�
and�had�less�pressure�in�learning�writing´�VLQFH�
WKH\� FRXOG� FROODERUDWH� DQG� ZRUN� ZLWK� WKHLU�

team.�Besides,� the�use� of� collaborative�writing�
LQ�ZULWLQJ� FODVVURRPV� DOVR� KHOSHG� LQFUHDVH� WKH�

students’� interest� in� learning� writing,� which�
is� considered� the�most� dif¿cult� skill� for� many�
students.�In�support�of�this,�student�8�con¿rmed�
that� writing� in� groups� “gave� us� opportunities�
to� discuss,� exchange� knowledge� with� other�
members,�and�especially�learn�a�lot�of�new�things�
from�others."�As�a�result,�they�felt�more�con¿dent�
DQG�PRUH� DFWLYH� LQ� OHDUQLQJ� WR�ZULWH� WKDQ� HYHU�

before.� In� addition,� three� students� added� that�
JURXS� GLVFXVVLRQ� FUHDWHG� D� SRVLWLYH� OHDUQLQJ�

HQYLURQPHQW�DQG�LPSURYHV�WKHLU�FULWLFDO�WKLQNLQJ��

For� instance,� student� 5� stated� that� “the� group�
discussion� helped� us� develop� communication�
and�critical� thinking�skills…�When� learning� to�
write� in� groups,� we� often� argue� and� exchange�
ideas�with�each�other,�so�the�learning�atmosphere�
is�very� lively...”� In� short,� from�students’�points�
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of� view,� motivation� and� con¿deQFH� WR� OHDUQ�
LQ� ZULWLQJ� FODVVURRPV� LQFUHDVHG� WKDQNV� WR� WKH�

XVH� RI� FROODERUDWLYH� ZULWLQJ�� $V� FROODERUDWLYH�

writing�is�a�student-centered�approach,�students�
DUH� HQDEOHG� WR� WDNH� FRQWURO� RYHU� WKHLU� OHDUQLQJ�

process.� It�might�be�a�good�condition� for�them�
WR�DFWLYHO\�SDUWLFLSDWH�LQ�WKH�ZULWLQJ�FODVVURRPV�

DV�WKH\�IHOW�WKHLU�UROH�ZDV�FUXFLDO�WR�WKH�VXFFHVV�

of� the�whole� learning� process.�As� a� result,� the�
VWXGHQWV�IHOW�ZRUNLQJ�LQ�JURXSV�KHOSHG�WR�FUHDWH�

a� more� relaxed� atmosphere� so� that� they� could�
freely� express� their� ideas� and� actively� engage�
LQ�WKHLU�JURXS�ZRUN��7KLV�FRQIRUPV�WR�WKH�VWXG\�

E\�$OKDEHHGL���ZKLFK� DVVHUWHG� WKDW� WKH� VWXGHQWV�

ZHUH� DFWLYHO\� LQYROYHG� ZKLOH� ZRUNLQJ� LQ� D�

cooperative� atmosphere,� resulting� in� effective�

learning�and�teaching.�Besides,�the�results�of�the�
SUHVHQW�study�con¿rm�Yang,�et�al.��’s�¿ndings�that�
PRVW� VWXGHQWV�ZKR�SDUWLFLSDWHG� LQ� WKHLU� VWXGLHV�

IRXQG� WKDW� FROODERUDWLYH�ZULWLQJ�ZDV�KHOSIXO� LQ�

enhancing� their� con¿dence� and� motivation� in�
OHDUQLQJ�

4.4.� Students’� perceptions� of� the� effects� of�
FROODERUDWLYH� ZULWLQJ� RQ� WKHLU� FROOHFWLYH�

efforts�and�responsibility

The� ¿ndings� from� both� quantitative� and�
qualitative� data� highlighted� that� the� students�
SRVLWLYHO\�SHUFHLYHG�WKH�HIIHFWV�RI�FROODERUDWLYH�

ZULWLQJ� RQ� WKHLU� FROOHFWLYH� HIIRUWV� DQG�

UHVSRQVLELOLW\��7KH�UHVXOWV�RI�WKH�IRXUWK�SDUW�RI�WKH�

questionnaLUH�ZLWK���LWHPV�DUH�VKRZQ�LQ�7DEOH���

7DEOH����6WXGHQWV¶�SHUFHSWLRQV�RI�WKH�HIIHFWV�RI�FROODERUDWLYH�ZULWLQJ�RQ�WKHLU�FROOHFWLYH�HIIRUWV�DQG�UHVSRQVLELOLW\�

1R

Effects�of�CW�on�students’�
collective�efforts�and
5HVSRQVLELOLWLHV

1 0LQLPXP 0D[LPXP 0HDQ

�����

�6WG�

'HYLDWLRQ

�� :RUNLQJ� LQ� JURXSV� KHOSV� PH� WR�

IRFXV�RQ�FROOHFWLYH� HIIRUWV� UDWKHU�

WKDQ�LQGLYLGXDO�HIIRUWV�

��� � � ���� ����

�� Having�completed�group�projects,�
I� feel� I� am�more� cooperative� in�
P\�ZULWLQJ�

��� � � ���� ���

�� Despite� disagreement,� the� group�
LV�DEOH�WR�UHDFK�FRQVHQVXV�

��� � � ���� ���

�� :RUNLQJ� LQ� JURXSV� WHDFKHV� PH�

WR� WDNH� PRUH� UHVSRQVLELOLW\� IRU�

P\VHOI�DQG�WKH�JURXS�

��� � � ���� ���

�� :RUNLQJ�LQ�JURXSV� HQDEOHV�XV�WR�

KHOS�ZHDNHU�OHDUQHUV�LQ�WKH�JURXS�

��� � � ���� ���

$s� illustrated� in�Table� 4,� many� students�
DJUHH�WKDW�ZULWLQJ�LQ�JURXSV�KHOSHG�WKHP�WR�IRFXV�

RQ�FROOHFWLYH�HIIRUWV�UDWKHU�WKDQ�LQGLYLGXDO�HIIRUWV�

(M�=�4.08;�SD�=.273)�and� that�was� the� reason�
WKDW�PDGH�WKHP�PRUH�FRRSHUDWLYH�LQ�WKHLU�ZULWLQJ�

(M�=�3.96;�SD�=.197).�According�to�the�results�
of�item�E16,�students�con¿rmed�that,�while�they�
occasionally�disagreed�when�writing�in�groups,�
they� were� able� to� reach� consensus� (M� =� 4.05;�
SD�=.219).�Many�students�agreed�they�had�more�

UHVSRQVLELOLWy� for� themselves�and� the�group,�as�
revealed� in� item� E17� (M� =� 4.10;� SD� =.302).�
7KLV� PHDQV� WKDW� FROODERUDWLYH� ZULWLQJ� KHOSHG�

WKH� VWXGHQWV� WDNH� RQ� WKHLU� RZQ� UHVSRQVLELOLW\�

for� their� own� language� learning.� Furthermore,�
WKH� XVH� RI� FROODERUDWLYH� ZULWLQJ� DOORZHG� WKHP�

WR� DVVLVW� ZHDNHU� VWXGHQWV� LQ� WKH� VDPH� JURXS��

(M�=�3.93;�SD�=.383).�

These� ¿ndings� are� consistent� with� the�
students'� perceptions� gathered� from� qualitative�
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data.�Actually,�the�YDVW�PDMRULW\�RI�VWXGHQWV�VDLG�
WKDW� FROODERUDWLYH�ZULWLQJ� KHOSHG� WKHP� WDNH� RQ�

UHVSRQVLELOLW\� IRU� WKHLU� RZQ� ODQJXDJH� OHDUQLQJ��

One�said,�“…when�we�collaborate,�we�learn�to�
take� responsibility� because�we� share� the� same�
learning�goals…”��VWXGHQW�����$QRWKHU�DVVHUWHG�
WKDW�“…collaborative�writing�offers�us�a�chance�
to� divide� the� responsibility� among� each� group�
members,� which� creates� the� motivation� for�
everyone� to� work� and� to� stick� to� the� required�
duty…”� (student�7).� Furthermore,� collaborative�
ZULWLQJ� JDYH� WKHP� RSSRUWXQLWLHV� WR� KHOS�

ZHDNHU� Vtudents� in� their� group,� and� therefore,�
helped� them� realize� their� great� responsibility�
for� themselves� and� their� groups.� For� instance,�
VWXGHQW� �� VXSSRUWHG� WKLV� YLHZ� E\� VD\LQJ� WKDW�

“…during�the�time�we�collaborate,�the�students�
who� are� more� pro¿cient� in� English� writing�
can� share� the� knowledge� and� help� the�weaker�
students…� and� we� feel� like� each� individual�
contributes� to� the� group� work…”.� It� can� be�
VHHQ� WKDW� DOPRVW�DOO� WKH� VWXGHQWV� VXSSRUWHG� WKH�

LGHD� WKDW� FROODERUDWLYH� ZULWLQJ� HQKDQFHG� WKHLU�

FROOHFWLYH� HIIRUW�DQG� UHVSRQVLELOLW\��7KHVH�ZHUH�

DOVR� IRXQG� LQ�%URZQ¶V��� VWXG\�ZKHQ�PRUH� WKDQ�

KDOI�RI�WKH�SDUWLFLSDQWV�LQ�KHU�VWXG\�DJUHHG�ZLWK�

WKH� LGHD� WKDW� LQVLVWLQJ� RQ� FROOHFWLYH� HIIRUWV� LQ�

FROODERUDWLYH� ZULWLQJ� JDYH� WKH� VWXGHQWV� JUHDWHU�

responsibility�for�their�learning.�In�addition,�they�
PHQWLRQHG� WKDW� FROODERUDWLYH� ZULWLQJ� HQDEOHG�

WKHP�WR�KHOS�ZHDNHU�VWXGHQWV�LQ�WKH�JURXS�DQG�WR�

IRFXV�RQ�FROOHFWLYH�HIIRUWV�UDWKHU�WKDQ�LQGLYLGXDO�

HIIRUWV��7KLV�LV�LQ�OLQH�ZLWK�:RQJ�HW�DO����ZKRVH�

SDUWLFLSDQWV� IRXQG� FROODERUDWLYH� ZULWLQJ� WR� EH�

XVHIXO�DQG�HQMR\DEOH�DV�WKH\�FRXOG�VXSSRUW�HDFK�

other� regardless� of� their� English� pro¿ciency.�
Therefore,�they�felt�more�cooperative�in�writing.�
$OWKRXJK�GLVDJUHHPHQW�PLJKW�RFFXU�VRPHWLPHV�

during� their� collaboration,� they� con¿rmed� that�
WKHLU� JURXSV� FRXOG� HYHQWXDOO\�PDQDJH� WR� UHDFK�

DQ�DJUHHPHQW�

4.5.� Students’� perceptions� of� the� effects� of�
FROODERUDWLYH�ZULWLQJ�RQ�WKHLU�SUREOHP�VROYLQJ�

and�knowledge�exchange�

The� qualitative� and� quantitative� data� discloses�
WKH� VWXGHQWV¶� SHUFHSWLRQV� RI� WKH� HIIHFWV� RI�

FROODERUDWLYH� ZULWLQJ� RQ� WKHLU� SUREOHP�VROYLQJ�

and�knowledge�exchange.�The�results�of�the�¿fth�
part�of�the�questionnaire�with�5�items�are�indicated�
in� Table� 5,� followed� by� the� interpretation� and�
GLVFXVVLRn�of�the�¿ndings.�

7DEOH����6WXGHQWV¶�SHUFHSWLRQV�RI� WKH�HIIHFWV�RI� FROODERUDWLYH�ZULWLQJ�RQ�WKHLU�SUREOHP�VROYLQJ�DQG�NQRZOHGJH�

exchange

1R

Effects�of�collaborative�writing�
RQ�VWXGHQWV¶�SUREOHP�VROYLQJ�

and�knowledge�exchange
1 0LQLPXP 0D[LPXP 0HDQ 6WG�

'HYLDWLRQ

�� :RUNLQJ�LQ�JURXSV

PDNHV�SUREOHP���VROYLQJ�HDVLHU�

��� � � ���� ����

�� :RUNLQJ�LQ�JURXSV�KHOSV�PH�UHFHLYH�

XVHIXO�IHHGEDFN�

��� � � ���� ���

�� :RUNLQJ� LQ� JURXSV� IRVWHUV�

the� exchange� of� knowledge,�
information,�and�experience.

��� � � ���� ��

�� I� get� the� chance� to� express� my�
LGHDV�LQ�WKH�JURXS�

��� � � ���� ���

�� I� learn� new�ways� to� support� my�
SRLQW�RI�YLHZ�

��� � � ���� ��
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As�shown�in�Table�5,�many�students�agreed�
WKDW� LPSOHPHQWLQJ� FROODERUDWLYH� ZULWLQJ� PDGH�

problem-solving� easier� (M� =� 4.02;� SD�=.317).��
Furthermore,� when� writing� in� groups,� they�
UHFHLYHG� XVHIXO� IHHGEDFN� IURP� RQH� DQRWKHU��

(M�=�3.92;�SD�=.367).�In�addition,�the�students�
EHOLHYHG� WKDW� FROODERUDWLYH� ZULWLQJ� IRVWHUHG�

the� exchange� of� knowledge,� information,� and�
experience� (M� =� 4.02;� SD� =� 2.84).� Also,� the�
VWXGHQWV�ZHUH� LQ� DJUHHPHQW�ZLWK� WKH� YLHZ� WKDW�

FROODERUDWLYH� ZULWLQJ� JDYH� WKHP� D� FKDQFH� WR�

express� their� ideas� in� the� group� (M� =� 3.92;�
SD� =.273)� and� they� could� learn� new� ways�
to� support� their� points� of� view� (M� =� 3.94;�
SD� =.239).� Additionally,� these� ¿ndings� were�
VWURQJO\�VXSSRUWHG�E\�WKH�GDWD�FROOHFWHG�IURP�WKH�

interview.� Overall,� a� large� number� of� students�
expressed� their� support� for� collaborative�
writing.�To�be�more�speci¿c,�student�2�admitted�
WKDW� FROODERUDWLYH� ZULWLQJ� KHOSV� WR� “…� solve�
problems�easily…�as�it�gives�us�an�opportunity�to�
get�useful�feedback�from�other�group�members.´�
Student�6�expressed�that�the�use�of�collaborative�
writing�in�writing�classrooms�is�“useful�to�foster�
the� exchange� of� knowledge,� information,� and�
experience.”� Besides,� collaborative� writing�
DOVR�SURYLGHG�VWXGHQWV�ZLWK�D�FKDQFH�WR�“freely�
express� their� points� of� view”� �6WXGHQW� ����
From� what� has� been� discussed,� it� could� be�
seen� that� students� bene¿ted� from� cROODERUDWLYH�

ZULWLQJ� DV� LW� PDGH� SUREOHP�VROYLQJ� HDVLHU� DQG�

VWXGHQWV�FRXOG� OHDUQ�QHZ�ZD\V� WR�VXSSRUW� WKHLU�

SRLQWV�RI�YLHZ��7KLV�KDG�DOUHDG\�EHHQ� IRXQG�LQ�

previous� research,�which�reported� that�students�
SDUWLFLSDWH�FRQVWUXFWLYHO\�DQG�ZRUN�SURGXFWLYHO\�

WR�VROYH�FRPPRQ�SUREOHPV�DQG�JHW�LQYROYHG�LQ�D�

UHDVRQLQJ�SURFHVV�DQG�SUREOHP�VROYLQJ�DFWLYLWLHV�

WKURXJK� FROODERUDWLYH� ZULWLQJ� �0LOOLV� DQG�

&RWWHOO����Barkley�et�al.,��).�For�example,�Millis�
DQG�&RWWHOO���UHSRUWHG� WKDW�FROODERUDWLYH�ZULWLQJ�

HQFRXUDJHG�WKHLU�VWXGHQWV�WR�ZRUN�FRQVWUXFWLYHO\�

DQG�SURGXFWLYHO\� WR� VROYH�SUREOHPV��$V� IRU� WKH�

HIIHFWV� RI� FROODERUDWLYH� ZULWLQJ� RQ� VWXGHQWV¶�

knowledge� exchange,� their� perceptions� reÀect�
the�¿ndings�of�previous�research,�which�indicates�
WKH� XVH�RI� FROODERUDWLYH�ZULWLQJ�RIIHUV� VWXGHQWV�

WKH�RSSRUWXQLW\�WR�SRRO�WKHLU�LQGLYLGXDO�LGHDV�DQG�

NQRZOHGJH��'REDR����6WRUFK����

4.6.� Students’� perceptions� of� the� effects� of�
FROODERUDWLYH� ZULWLQJ� RQ� WKHLU� DFDGHPLF�

LPSURYHPHQW

$� JUHDW� QXPEHU� RI� VWXGHQWV� KROG� SRVLWLYH�

SHUFHSWLRQV� RI� WKH� HIIHFWV� RI� FROODERUDWLYH�

ZULWLQJ� RQ� WKHLU� DFDGHPLF� LPSURYHPHQW�� 7KH�

¿ndings�were�supported�by�both�quantitative�and�
qualitative�data.�The�results�of�the�sixth�part�of�
the�questionnaire�with�four� items�are�presented�
LQ�7DEOH����

7DEOH����6WXGHQWV¶�SHUFHSWLRQV�RI�WKH�HIIHFWV�RI�FROODERUDWLYH�ZULWLQJ�RQ�WKHLU�DFDGHPLF�LPSURYHPHQW

1R

Effects�of�collaborative�
ZULWLQJ�RQ�VWXGHQWV¶�DFDGHPLF�

LPSURYHPHQW

1 0LQLPXP 0D[LPXP 0HDQ

������6WG�

��������'HYLDWLRQ

�� :RUNLQJ�LQ�JURXSV��LPSURYHV�RXU�

SHUIRUPDQFH�

��� � � ���� ���

�� I� get� more� work� done� when� I�
ZRUN�ZLWK�RWKHUV�

��� � � ���� �

�� :RUNLQJ�LQ�JURXSV� LQFUHDVHV�P\�

FRPSUHKHQVLRQ�

��� � � ���� ��

�� Overall,� this� is� a� worthwhile�
experience.

��� � � ���� ��
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7DEOH� �� LQGLFDWHV� WKH� UHVXOWV� FRQFHUQLQJ�

VWXGHQWV¶�WKRXJKWV�RQ�WKHLU�DFDGHPLF�LPSURYHPHQW�

ZKHQ�XVLQJ�FROODERUDWLYH�ZULWLQJ��7KH�PDMRULW\�

RI� VWXGHQWV� DJUHHG� WKDW� FROODERUDWLYH� ZULWLQJ�

KDG� D� SRVLWLYH� LPSDFW� RQ� WKHLU� SHUIRUPDQFH�

(M�=�4.07;�SD�=.256).�Besides,�many�of� them�
DJUHHG�WKDW�WKH\�JRW�PRUH�ZRUN�GRQH�ZKHQ�WKH\�

worked�with�others�to�write�an�essay�(M�=�3.89;�
SD� =.314).� Furthermore,� collaborative� writing�
KHOSHG� WKHP� LQFUHDVH� WKHLU� FRPSUHKHQVLRQ��

(M�=�3.97;�SD�=.332)�and�gave�them�a�worthwhile�
experience�(M�=�3.94;�SD�=.239).�In�support�of�
these�¿ndings,�qualitative�data�from�the�interview�
SRLQW� RXW� WKDW� FROODERUDWLYH� ZULWLQJ� KHOSV� WR�

improve� students'� academic� performance� since�
they�can�learn�from�each�other�and�¿ll�the�gaps�
LQ�HDFK�RWKHU¶V�NQRZOHGJH��6WXGHQW���VWDWHG�WKDW�

“…we�enjoy�writing�collaboratively�because�we�
learn�new�words�or�new�grammatical�structures�
from� other� group� members…”.� In� addition,�
VWXGHQWV� JHW� PRUH� ZRUN� GRQH� ZKHQ� ZRUNLQJ�

FROODERUDWLYHO\�WKDQ�ZKHQ�ZRUNLQJ�LQGLYLGXDOO\��

This�is�simply�because�in�group�work,�students�
DOZD\V� "support� each� other� to� complete� the�
assigned�task�as�required".�Besides,�most�of�the�
VWXGHQWV� SHUFHLYHG� FROODERUDWLYH� ZULWLQJ� DV� D�

worthwhile�experience�and�encouraged�its�use�in�
the�following�writing�classrooms.�In�fact,�7�out�
of�9�students�shared�this�view�in�the�qualitative�
data.� For� instance,� one� of� them� stated� that��
“...we� hope� that� collaborative� writing� will� be�
used�more�widely� in� this�course�because� it�has�
many�bene¿ts�as�we�mentioned«´��6WXGHQW�����

Also,�student�1�commented�that�“writing�should�
be�done�collaboratively�because�we�can�exchange�
ideas�and�learn�from�one�another�through�each�
writing� stage…”�All� in� all,� it� could� be� found�
from�both�quantitative�and�qualitative�data�that�
WKH� PDMRULW\� RI� VWXGHQWV� KDYH� KLJKO\� SRVLWLYH�

SHUFHSWLRQV� RI� FROODERUDWLYH� ZULWLQJ� LQ� WHUPV�

RI� LWV� HIIHFWV� RQ� WKHLU� DFDGHPLF� LPSURYHPHQW��

7KLV� LV� VXSSRUWHG� E\� WKH� VWXG\� FRQGXFWHG� E\�

&KLULDF���ZKR�EHOLHYHG�WKDW�FROODERUDWLYH�ZULWLQJ�

not� only� promotes� knowledge� acquisition� but�
DOVR� LPSURYHV� DFDGHPLF� KLJK� SHUIRUPDQFH��

Moreover,� the� use� of� collaborative� writing�
increased� their� comprehension.� In� fact,� it� was�
a�worthwhile� experience� for� them.� It�might� be�
explained� that� collaborative� writing� helped�
students� realize� their� own� mistakes� and� avoid�
the�same�mistakes�in�the�future.�In�addition,�they�
DOVR�OHDUQHG�PDQ\�JRRG�WKLQJV�IURP�HDFK�RWKHU�WR�

SURGXFH�D�ZHOO�ZULWWHQ�HVVD\��7KLV�LV�DOVR�LQ�OLQH�

ZLWK�%URZQ���DV�WKH�SDUWLFLSDQWV�HQJDJHG�LQ�KHU�

VWXG\� DJUHHG� WKDW� FROODERUDWLYH� ZULWLQJ� KHOSHG�

foster�the�exchange�of�knowledge,�information,�
and� experience,�which� contributed� to� students’�
EHWWHU�SHUIRUPDQFH�

���&21&/86,21

$V� UHYHDOHG� IURP� WKH� GDWD� DQDO\VLV� DQG�

interpretation� of� the� questionnaire� and� the�
interview,� the� vast� majority� of� English�majors�
KROG� ERWK� SRVLWLYH� DQG� QHJDWLYH� SHUFHSWLRQV�

UHJDUGLQJ�WKH�XVH�RI�FROODERUDWLYH�ZULWLQJ�LQ�WKH�

context�of�the�study.�The�students�supported�the�
XVH�RI�FROODERUDWLYH�ZULWLQJ�LQ�ZULWLQJ�FODVVHV�DV�

they�bene¿ted�from�this�approach.�It�is�perceived�
to� help� them� improve� their� writing� skills,�
motivation,� con¿dence,� collective� effort� and�
responsibility,� problem-solving� and� knowledge�
exchange,� and� academic� improvement.�
Speci¿cally,� the� students� highly� evaluated� its�
YDOXH� DV� LW� KHOSHG� WKHP� LPSURYH� WKHLU� ZULWLQJ�

performance,�motivation�for�learning,�and�critical�
WKLQNLQJ�� 7KH� UHVXOWV� IURP� WKH� LQWHUYLHZ� DOVR�

strengthen�this�point,�as�most�groups�of�students�
con¿rmed�that�collaborative�writing�helped�them�
to�write�better,�exchange�knowledge,�learn�new�
things�from�others,�and�enhance�critical�thinking�
DQG� FRPPXQLFDWLRQ� skills� as� well.� However,�
XQHYHQ�ZRUN�GLYLVLRQ�LQ�WKH�ZULWLQJ�FODVV�QHHGV�

WR� EH� WDNHQ� LQWR� FRQVLGHUDWLRQ� IRU� WKH� GHVLUHG�

RXWFRPHV�LQ�WKH�WHDFKLQJ�DQG�OHDUQLQJ�SURFHVV��
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