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Nghién ciru vé chuyén doi ngén ngiv Anh-Viét trong viéc hoc
tieng anh cua hoc sinh Viét Nam

\ T(')‘\l TAT

Tron“ khodng nhiing ndm gan day, khi tiéng Aunh tr¢ nén rat pho bién ¢ Viét Nam thi cach str dung ® ‘Chuyén ma”
(code- swnchmg) trong cic (.uoc tro chuyén da trg nén rét quen thugce. Ban than tac gid cling rat thuong két hop ca tiéng
Anh va uung_, Viét khi giao mp hang ngdy va trong giang day. Do do, tac gia da thyc hi¢n nghién ciru v6i 200 hoc sinh
tir 16p 9 dén 16p 12 6 thanh phd 1o Chi Minh vé viée chuyén ma gifra hai ngdn ngir: tiéng Viét va tiéng Anh. Nghién
ctru cho thiy rang nhu ciu xa hoi, ban chét ¢d hiru cua ngon ngir va su riéng tu 1a nhitng nguyén nhan chinh khién cho
cdc em hoc sinh thue hién “code-switching”. Muc dich cua nghlcn clru ;_.lup lam rd hon dong luc va nguyen nhan, tir do
gitp nguoi lon cling nhu gido vién ¢d cdi nhin khac déi vai viée hoc sinh két hop hai ngdn ngir khi giao tiép, tir do linh
hoat trong phuong phap gidang day tiéng Anh.

T khoa: Giang day ticng Anh, chuvén ma, tiéng Vi'@
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fom-into code-switching in Vietnamese teenagers’

learning English

RMLUJ'» MHN:O[(S) iwdandAed

ABSTRACT

In Vietnam, rescarchers and teachers have been studying code-switching, which is when young people switch
between their native language and English when they have difficulty communicating. A study was conducte'd on 200
students in grades 9 through 12 in Ho Chi Minh City to examine the impact of using both languages in English classes.
The study showed that social dynamics, the nature of language, languages experienced as most difficult, and privacy,
were all motivators behind actual language used by the students. In their English classes, the students used Vietnamese
in order to assert their identity and fit, or not, into communication patterns. This rescarch is translated into practical
advice for teachers wishing to embed both languages into English lessons: without limiting students in achicving high

levels of English proficiency.

Keywords: Code-switching, teaching English, language.

1. INTRODUCTION

A real struggle in learning a new language comes
when we want to express ourselves in the most
fluent manner. In the Vietnam situation of Victnam
tecnagers  study English, many Victnamese
tecnagers have a habit of code-switching (using
some words of their first language and jif English),
switching between native language (L1) and
English (L2), especially when they are confused
about how to convey ideas from the thought to
English. Educators and rescarchers. ~mysel~
included. have found this phenomenon curious as it
raises questions about the importance of L1 in an
English as a Second Language (ESL) classroom
and how it impacts their English language usagc.

P . ownn g
The main-objective-ofthis study s to address

the following questions:

A+ ¥ How frequently do Vietnamese teenagers
use code-switching in their speech?

VNo2 §

.2+ Whatare the different types of codcs they
use in their specch?

!
_ VN2 \-M\MS
3.~ What factors influence thelr use of code-

switching when communicating  with
cach other?

W ¢
Qur_objective 15 to conduct®a survey to

,s\-wd Mundﬂrﬂand how frequently Vietnamese teenagers

incorporate both languages into their conversations.
We wif explorawhclhcr they use words, phrases or

LIIVNVY A
XLZ‘? LITERATURE REVIEW — \¥¥

complete sentences in their interactions and delve
into the motivations, behind their choices.

. we. o, . V
Ultimately esainrs-to examinghow this rescarch
impacts cducation as a whole and specifically
influences the teaching of language.

The study was conducted on a limited
number  of sclected  students. Although the
questionnaire was distributed to students from
various backgrounds in certain parts of Victnam, it
may not be representative of all Vietnamese
teenagers, as this is a large and diverse group.
Additionally, the focus of the study is on high
school students who are exposed to English
cducation, but there are still many arcas where
students have limited or no access to English
lcarning opportunities. To minimize inaccuracies,
this rescarch aims-te gmher%ls much information as
possible by including teenagers from different
backgrounds and incorporating insights  from

previous scholars. W

2.1. Language cheice and language contact

In a social communicative world, language
plays onc of the most important rol”in helping
people contact with cach other in every different
situations or different settings in linguistic aspect.§
It is the flexibility of using a language that
accounts for a person’s option to pick up the most
relevant language for the safe side, especially for
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those who arc bilingual or multilingual. They
often put themselves in the position of making
intelligent choices to fit with the social and
cultural features. Language contact is a substitute
clement of language choice, or sometimes scen as
a smaller unit of language choice, for choosing a
language and using it for communication do not
always sharc the same mcaning. A Vietnamese
student going to take an academic course in the
USA tends 10" otact with many people around
by English — the common language in America-
rather than his ‘or her native language. It is not
hard to understand this shifting from one language
to another, the motivation of adapting to the life
and people in an English-speaking country
enables them to create this modification. Even
though there arc a lot of evidences for us to realize
the appearance of language contact in many
situations. it is not obviously casy to define that
term. Sarah-Grey Thomason’hers made-a-simple
s:"a?-fﬁa‘-ﬁem “language contact is the usc of more
than one language in the same place at the same
time,’. For instance, two workers from two
distinct countries in the world at first cannot
communicate with cach other, since they do not
share any common language; however, if they
work together for about four or five hours, we will
casily sce them try to speak a few words ir} th
native language of their partner, which Ju”‘w%
somcthing called “language contact”. Thus, the
occurrence of language contact docs not mean
that a person has to acquirc an cxcellent
bilingualism or multilingualism. It happens when
this language has one or morc influences on the
other language, which requires the speaker to
borrow some forcign words or mix them together
to clarify their conversation. In conclusion, it can
be asserted that “language contact is a norm, not
the exception. We would have a right to be
astonished if we found any language whose
speakers had successfully avoided contacts with
ali other languages for periods longer than onc or
two hundred years.™
2.1. Code-switching
2.1.1.  Definition oj tods - nvvi’rJN\‘m?

It is no wonder when we have no difficulty
viewing a lot of cross-cultural conversations in the
world around us because we are trying Lo integrate
with a wide range of interesting cultural fcatures
worldwide. Additionally, code-switching appears
as a solution for those who are not very proficient
at their foerd’ native language, for example, my

partrax s

English friend is lcarning Vietnamese and we arc
talking with each other in Vietnamesc, however 1t
seems to be awkward and some utterances become
so oversimplified; thus some¢ English words
inserted in the speech will be a good way for our
talk. As a result, , code-switching is
defined as “the embedding or mixing of words,
phrases and sentences from two codes within the
same speech and across sentence boundaries™*.
Another scholar, Haughen, has” put code -
switching in a situation when “a bilingual
introduces a completely unassimilated word from
another language into his/ her speech”. The switch
express a variation in social situations or sometimes
due to the appearance of a new participant in the
conversation. “Switches motivated by the identity
and relationship between participants often cxpress
a move along the solidarity/ social distance
dimension [...] A switch may also reflect a change
in the other dimensions, such as status relations
between people or the formality of their
interaction” (—}aﬁet-llolmcsf-p.—4-2-). Therefore, a lot
of approaches are being made by many rescarchers

Yo jir investigate this linguistic phenomenon from

different angles.
2:1.2. Why}lq teenagers code-switchX

v Tt is no casy job to find the reasons for this
problem which involves several complicated
factors. In general, most people often code-switch
50 as to express their meaning, clarify the ideas or
learn a new kind of vocabulary on the account of
sensing new cross culture and cthn*i_ii\ty as Mo
Lourdes—S—Bautista* h¥5—s8id bantaricle “they
hear English spoken and they think they understand
what’s going on and suddenly there’s a stretch they
can’t understand”, which make them think that
there is a “back and forth” between English and
their mother tongue. The reasons discussed in the
part include: teenagers want 1o emphasize their
point§or messages to their listeners; lcarn new
vocabulary and they want to show their own
identity through the language use within a group.

Onec of the reasons that is given for the desire
to clarify an idea or a concept. Teenagers are at the
age of exploring new things around them, they
often exchange information with many people
around like their friends, teachers or cven their
parents. Some complicated problems consisting of
a lot of terminology enable the teenagers to directly
borrow this word or phrase in their utterance. Let’s
take an example, when explaining a grammatical

3
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point in French, one student say? “in English, we

have the phrase ‘a red shirt’ but in French, the
position of adjective and noun is converted as ‘unc
chemise rouge’”. In such a situation, this student
ha¥: no choice but use a French phrase to make his
cxplanation clcarer. This

lan: pur, oscug_f gf’\(,,jf' (
switching can usually be found in 5:% 'eeﬁ\\;lli&‘_ d
both the teacher and students arc dEalEAOHE %

pas

foreign language rather than their mother tonguc or
when a student is trying to work out a point to their
peers.

A further reason why I advocate an attitude
of this linguistic phenomenon is that the teenagers
want to lcarn new words even in their speech just
because they do not know that word or they have
forgotten it. A notable example is to look into a
short conversation between two  Vietnamese
students who are practicing English. Student A:
“What is the English word for ‘nha hang’?”;
Student B: “restaurant”. The combination of L1 and
L2 in acquiring a second language is one of the
important strategy in language teaching. For an
ESL, ‘the process of code-switching requires a
sophisticated, nonrandom, rule-governed,
cognitive and linguistics manipulation of the two
languages™.

Last but not least, the assertion of the

language preference within a group is becoming -

more and more popular nowadays. We‘;fcgna crs
use another language beside their L1, ﬁe-rtﬁcy want
to show their own identity separated from The-
others’ We can hear a student ask her friend, “May
€0 ndp cai assignment 1 chua? Deadline la ngay
mai do”. The reason for using ‘assignment’ and
‘deadline’ jn such a Vietnamese utterance is not
that there s8no cquivalcn&sm Vietnamese, but due
to the fact that she wants to employ the words
which are only understood by those studying in the
same coursc with her. An outsider may not take in
the conversation if they do not know about the
situation.

To sum up, the knowledge of two languages
Today encourages teenagers to utilize their
bilingualism in the best way to strengthen their
speech in many different aspects. “Bilingualism is
a resource, and the switching between languages is
an additional resource. And so it is good that the
disparagement of code-switching in general is now
a thing of the past™

2.1.3.  Bencfits of code-switching

4o comm

AW

The trend of learning languages nowaduys is
unicatida; so we can undoubtedly bC]lL?VC
that cvery country is app.lymg one olhcr‘ fc?rcxhgn
language into its cducation, whlch mc(ms‘ 1 a(;
bilingualism classrooms arc¢ bccgmmg more .dnd
more popular. As a result efhat, it can be avoide
that code-switching will happen in tl.lc pr.(‘)ccss of
teaching and lcarning or even in their daily 11\'c;s‘.
Some people still hold the opinion lhe.ﬂ a student’s
native language is considered to interfere the
learning of a second language; however others
disagree with it. As it used to be reported’:

“It is axiomatic that thc best medium for
teaching a child is his mother tonguc.
Psychologically, it-is the system of meaningful
signs that in his minds works automatically for
expression and understanding. Sociologically, it is
ameans of identification among the members of the
community to which he belongs. Educationally, he
learns more quickly through it than 1111'3ugh an
unfamiliar linguistic mcdium/" 5 Tomeviad

In this study, it is better for us to mention the
benefits of code switching among teenagers,
cspcciz;u%/l in two certain incidences: inside and
outside ¢ducational environment.

As far as I am concerned, my favor gocs to
the benefits of code switching in day-by-day life
first. Being aware of one’s culture is crucial and
essential for one’s identity. thﬁvﬂa‘f; in a family
with different lonalitics, code-switching in
conversationstSometimesan)reduce the avoidable
conflicts, or young children asvhe-are growing up to
grasp various cultures need to use their native
language beside their second language to help them
understand some cultural features in depth’. For
instance, my cousin living in the USA for 3 years
communicates with teaghers or his peers at-sehood
and i social ke hips-otside in English, but
when coming back home, Vietnamese is mere?
supertor 10 English. Yet, a long time in the USA
makes him unable to completely speak Vietnamese
without borrowing some English words in his daily
conversations with his family. The reason can be
understood casily: cultural background cannot be
forgotlcn,.To do this, he is unallowed to forget
Victnamese. Morcover, when talking with the”
others from the same language about a particular
topic, code-switching will often make a stronger
sensc in comparison with a monolingual speech.
The gie$ in a community will be made closer when

bendn
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a speaker can combine two languages flexibly in g-

situation.$
av~

The advantages #if cducational environment
may carry more weight. If making an experiment
with two Vietnamese students learning French in
the same class, one has learnt English before and
the other has not, we can sce their acquisitive
abilitics arc not the same. The former v% the
previous knowledge of English willvdiscuss the
issuc about lessons casily and cffectively with his
teacher or his peers when there is some common
points between  English and French. Code-
switching cnables Witudent’s Cognitive ability, They
can take advantage of the situational clues to absorb
the problems faster and sometimes can transfer the
knowledge of one language to another. This
happens frequently in a language classtoost,
especially those elementary or even intermediate
level. The knowledge of sccond language is not
enough for a student to explain an inquiry to the
teacher or even express their thoughts; thus the
interference of L1 in their spccci will &/’g best in
such situations. Therefore, in a claSsredm, code-
switching seems to be as a tool for clarification,
comprehensive checking, procedure explanation
and cohesion as well.

Overall,  code-switching  has  some
advantages, both in everyday life and AMsp in
academic education. It increases the strong
relationship hﬁ%}-ﬁ?ﬁﬁﬁ—ﬂﬂd—wﬁeﬂ in a
societypﬁ‘fM&eﬁm in a family.
Furthermore, language barrier in teaching and
learning process will not be the barrier anymore if
a student is clever and flexible in applying code-
switching in his/ her utterances. Code-switching
serves as a bridge for learners to conncct their
native language and their sccond language or
foreign language unconsciously —and—mere

efficienty.
2.2. Language and its relationship with
power and identity

It has long been considered only right and
proper that language plays an important role in a
classroom, which mainly contributes to a student’s
identity, development and achicvement. Many
sociolinguists have discovered a connection
between omc’s language and his identity from a

i o~ (> wn A
social v1ch.beanguagc works as a key for a speaker
to confirm his or her distinctivencss in the
conversation or in the relationship with the”others;
the choice of language at that time has a big

considerable function in forming one’s identity®.
From my own perspective as an English teacher,
when a teenager code-switch a second language,
they really want to get more resources on the
language they arc lcarning. Besides, when a
teenager communicate with others, the usc of two
codes in the same speech encourages them to define
their self and their interaction with the society. In
psychology, this is called sclf-esteem, which has
put a little influence on a student’s usc of language.
According to psychetogist Schumann’, self-csteem
involves threc different aspects: global (overall
assessment of one’s work), specific (self-cvaluation
in various life situations) and task (sclf-evaluation
in particular tasks). It is not absolutely true when
claiming that sclf-estecem creates a student’s
success, but we can be assured that a student should
be encouraged to mix words or phrases from two
different codes, of course in a limited allowance.

Nowadays more and more people arc
beginning to be aware of the seriousness of the
power of language in a socicty. A recent rescarch'®
+has showfdthat the predecessor tend to uphold and
conserve the mother tonguc as well as its cthnicity;
however, the second generation develop to put
themselves in the sca of dominant language of a
dominant culture. A persuasive illustration for this
phenomenon is the development of our language
along with the ups and downs of our history. While
in the past, most Victnamese people use somc
Russian words in their cveryday speech, at the
present time, Russian is replaced by American, not
because American is easicr to Iearn but because of
the American’s power. Nevertheless, it needs to be
made clear that code-switching does not mean
assimilation. A teenager picking up some American
terms in his saying cannot be seen as an attitude of
ignoring his .1, but an approach to the new culture
through its language. Morcover, Asian in general
arc well-known for preserving the traditional,
social and moral values rather than European,
which leads to the fact that Asian people do not
assimilate to American norms but positively mix its
language with their mother tonguc in a situation
called code-switching, or sometimes code-mixing.
Nonctheless, the present state should make us
ponder over the combination of some inferior
languages. What would happen for a student to use
Cockney rather than the standard English when he
or she were living in London where Cockney is
seen as a language for the lower class? There is
likelihood that there would be some disregard from

5
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his classmates, his teachers or the people around
him. A language of a weaker country will betray us
right the time we utter that kind of language.

A student choice of language more or less
cause somc inferences from the speakers in
communication with him. The code chosen in a
speech can tell a lot about one’s identity as well as
one’s position in a social net based on the language
power. Code-switching is not an exception, the
language mixed definitely represent  one's
background and social status. Most of that kind of
language choice happen in  the teenagers’
community, the explanation for that problem will
be discussed further in the part below.

2.3. Adolescent development

As our study is paying attention to a certain
age “teenagers” — the most active age to adapt to
the new things around with little filtration, it is
crucial for us to have a deep look into the
adolescent development to sce how that growing-
up can affect the langyage i}byi ag an-assertion-of
Tiffany Silverberg: timu%ug the majority of
language development occurs in the critical infant
through preschool years, development continues
into the adolescent years. Because the development
is less acute, the study of this linguistic period in a
child’s life is relatively new, and is shaped heavily
by language disorders/”.

It cannot be disagreed that adolescent age is
the most important period for forming and bettering
one’s linguistic acquisition and the personalitics as
well. A reduction in academic achievement of a
large number of students at the high schools tras
been found in a research''. Additionally, Thomas'
has made a clear observation on the alteration in the
attitude to the academic and non-academic
subjects, and also some behaviors to teachers. Two-
year experiences at The high school helps me learn
that teenagers are very fast to the language
exposition, yet they are still too young to
differentiate the best among the sca of all kinds of
languages. The social and individual motivation
has drawn them to accidentally fall into a ‘linguistic
aspect”_:_code-switching, which they themselves

are not cven aware of/'(. They associate all lh? -
languages absorbed to make the&éfpe‘gcx

understood and sece it as an intelligent way for
communication. As a teacher, it is important for us
to help them define the benefit of mixing such
languages and how to limit it in the best way in
order for them to still keep their identity. A

student’s need has to be met despite any ﬁ?alurcs as
racial discrimination, stereotypes, low social status,
cte. Furthermore, what is spoken nceds to be
accepted by a student’s peers, who help to muke a
small specech community of an individual in the

classroom. At this age, the approval from & oh

classmates and close friends aved is considered
to me more relevant than that from adults, including
their parents and teachers. Relatjoriships will fail to

the extent to which the o person desires or nccd.syyb’_ﬂg

emotional support, warmth and intimacy. W‘K X
v

Another judgment in this teen ycars, they arc
curious about the outside world and want to explore
various ficlds. Such questions as: ow could they
do that? Why do we have to comply with this? Or
Does it work for my life?, which conveys to us #oao
another step in a teenager's mind, they yearn for
being treated as an adult with the right decision on
their deeds and their futures rather than a young
student at the beginning of life'?. Consequently, the
lack of linguistic knowledge for cxpression will
quickly causc a constraint and discourage them
from shaping their mind in their own way. They
desire to be “scen” and “heard”, an active and
natural participation in many social activitics will
increase a sense of confidence.

To recapitulate, many readers will raisc a
question in mind: “What is the relationship between
adolescent development and code-switching? Why
do we have to consider this aspect?”. As we-have
mentioned above, teenagers at this age want their
necds to be met by the adults around, get the
approval from their peers and approach the world
in a sense of competence and independence.
Therefore, if this student can use cngage his native
language in communication, the other students can
as well. This create a diversified environment in
cducation to aid students in freely express
themselves. The responsibilities of educators in
such situations are to balance the exchange of
different languages, both social and educational,
since code-switching is “defined as the practice of
switching between a primary and a sccondary
language or discourse™!?

3. FINDINGS AND DISCUSSION
3.1. Frequency of code-switching among

Vietnamese teenagers
Lmdan ite
A small survey L

W
schools and e
questionnaire (see Appendix 1) about where and
when Ihe teenagers usc another language (i.c.

6
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English)  beside  their
of V!clnumcsc teenagers, including those learning
English and those do not, combine English in their
everyday speech through some common words
such as “Hi”, “Hello”, “Sorry”, or “Yes/ No” when
they want to express their agreement or
disagreement with a particular problem. Another
sign of code-switching happens in the word
“Thanks”. Most teenagers nowadays tend to use this
English word instead of “Cam on” when conveying
the appreciation with their peers or at the same age
with them; however, when talking with the older
people, such English words are not found in their
speech. About 92.4% claim that they just speak
English in combination with Victnamese when they
arc in class or an cducational environment. As
coming back home, they rarely have any chance to
speak English, for their family do not know English
or are not familiar to use English in daily
conversations because English is now a foreign
language in Vietnam, not a second language. The
fest—oaf 76%°,chnagcrs admit that their parents
sometimes borrow English at home, not for natural
communication but for academic practice. Some
parcnts try to speak the simple English with their
children to help them get acquainted with English
through their own lives outside the course book.

In company with the questionnaire, WTK- also

some small talkgwith two students in Vietnam
and one Victnamese studcnt studying in America
for about 10 years. Toan — A grade-10 student at
LIHP High School - 54;/'3 that most members in his
amily are sellers with small business, they do not
know any English; thus he never code-switches at
home. Yet, lhmgs are different at schoolg, Almost
every utterancey he uses to interact with friends or
teachers consist of both English and Vietnamese.
Even in an English class, Victnamesc are not
approved, he still at times b v his native
language because, in his opinion, he does not have
enough command of English to get a complete
communication in L2 without inserting some
Vietnamese words or phrases. Morcover, when
meetmg, his friends or acquaintances accidentally,
“Hi” is his preference rather than “Chao” or “Xin
chao”, which he pleads for it‘as a habit.

Aot g““' o -
Maiis-a student continuing cducation™ —a

( o rsm e g (AES ;
: y 2 Inglish s an optional
subject and Mei” chodses not to  lecarn it
Nevertheless, it is not for such a reason that she

never approaches to English. She concedes that she
does not deliberately add English words in her
sayings but sometimes it comes naturally. For
instance, when her friend gives jher bg.rlhddy
present, “fhanks™ is always on lmof—hﬂ
tongtte, or occasionally, she asks her teacher “C0 g6
nhan dugc cmﬁllcuac chua?”. The reason , Fscm
We%ewﬁgﬁam 5 ﬁ J ** that \uzeﬁ; not
have the habit to translate suefi words like “email”
. . wed
into Victnamese. e ® A{h

The last person being intervicwed }xonxfetlmy
friend, Vivian. She moved to America with her
family when we were in grade 8. It is about 10 years
since she last went back to Vietnam. Unlike many
of her Victnamese friends, she still communicates
in Vietnamese, especially when talking with her
family. However, her little exposure to Victnamese
causes some difficultics for her to speak the “true

Vietnamese” (the-werd-my—frend-uses-to-describe
treruse ofH. When she does no}' know how to

explain a notion in L1, £23s put Yinto use #steh
sttuation. On the other hand, as inferacting with her
Vietnamese friends at school, she reports,| that she
seldom speaks their native language,

that Victnamese is s inferior laAgUage to
Amecrican or English.

As a whole, Vietnamese teenagers are the
group that code-switch the most in conversations.
They are the young generation in the development
of our country, so they have the more opportunitics
to grasp such new things from the world outside
very quickly. They tend to grow more self-
confident and self-conscious to adapt to a new
environment. Their parents are too old to absorb
such those new things; therefore ttHeadsto-aresult
-that students ;&T@lﬁ@ usc ene-language (their native
language}avhen communicatidyg with their parents
or family at home. Nonctheless, in evu’yday

code-switching can be casily caught cvcrywhcrc
and every time students talk to one another as
Francets Grosjeans' has asserted in his book about
bilingualism, the use of another language along
with their mother tongue in the same speech “will
go through his or her daily activities quitc unaware
of the many psychological and sociolinguistic
factors that interact in what arc probably complex
weighted formulas to help choose one language
over another”. Students whe-are-studying at schools”
in general code-switch more often than those who
do not go to school any more, just because they do
not have any exposure to English except for

7
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listening to some slangs in their social lives.
However, some common words such as *yes/ no”,
“Hello™, “Hi™, “Sorry™, “Byc” or Tthanks™ are spoken
with the same ratio whether that teenager goes to
school or not,e‘c,omcs from urban or rural arcas.
Additionally, when discussing this phenomenon
with some of my friends who are livkfg and
workipg ¢ both English-speaking and non-
English-speaking countries), they admit that they
cannot forget Vietnamese at all, since h(éisr parents’
% hem to

communicate with their pan‘cnxlsﬂ“lnx’c anguage

- Vietnamese rather than English — the m in

language at school and ina.'\'ocicly where they #te

habitratie. Yet, they refuse to have a good

command of \‘/Ailsttﬂamcsc cven at home, sometimes

English is beftowed to express some complicated

notions in their native culture. In contrast, when

“fﬁcy adapt to the society around, Vietnamese is not
#&kmart choice for communication H—stieh—an
ngli caking ¢ v like criea. Those
8 s stell me that just about 15% of their
time is for Vicmamcse‘,‘t{c rest is for their second

language indeed. To sum up, it depends on the
social ml’r_)% environment and the subject being
talked i that encourages or discourages the
Vietnamese teenagers to code-switch eset, but
above all ,code-switching is becoming a popular
phenomenon existing in cvery sisle nooky and

crannb!xof Vietnam.

3.2. Different kinds of codes

According to Poplack's, we have three kinds
of code-switching: inter-sentential switching, tag-
switching and intra-sentential switching, and a
wide variety of codes just circles around four

common parts of speech: noun, verb, adjective and
pronoun. For instance, W when _doing
research on code-switching in  Australia® has”

considered “noun” as the main code for code-
switching; on the other hand, different from
Clyne’s_announcement, some scholars'™'® have

e aveome to @conclusion that it is not noun but verb and

Swur(qu-

adjective that are the major category in the
Cantonese-English code-switching. In particular, in
Vietnam, in conducting some interviews and
recording some Vietnamese tecnagers’
conversations, an interesting thing to be uncovered
is that verbs are more preferred than nouns and
adjectives. It is going to be made clearer when we
look at the example below, which is taken from a
Vietnamese conversation between two students in a
classroom:

ve

C#-vx‘“ Like this Aerld
?u;(.& wh /,Fz,ol&'\c PO -
Mai: Eh, hom qua may c0 online khong?
[.an: Hok may oi, hom qua tao sieep s0m nén
hok online
Mai: U, ¢6 diém mén cudi roi do may, tat ca
déu pass hét!
Lan: Woa, hay qua may, viy chiu nay relax
dugc roi do may!

ino’ol\;‘g This is just a very short conversation about a
result announcement, but there is no doubt that
most of the verbs “truy cdp”, “ngu”, “dau” “thu
gian” are replaced by “online”, “slecp”, “pass™ and
“relax” from English rather than using the
Victnamese words. To explain Tog this, some
students say that English verbs arc more popular
and casicr-to-remember than nouns and using those
English verbs will make the sentence become
shorter and somehow more private. Another part of
specch which accounts for a iarge number, just
following verbs is noun. Iowever, “nouns” in
code-switching are mostly some  terminology
appearing together with the development of culture
and economy or the words that cannot be translated

into ViClnamCﬁ«ThiS henomenon is sometimes

s A 4 . 3
called bewmeg—-»%l&?g” by some linguists.
Therefore, some utterances made by tecnagers like
“nhdn dugc email chua?” or “mai mang laptop cho
muon nha” can easily be found in such normal
conversations among Vietnamese teenagers days
after days.

Briefly, the codes used in Vietnamese
teenagers’ code-switching arc not phrases at all, but
just some single words to make their sentences
shorter and more appropriate in a specific situation.
Verbs and nouns are two priorities in code-
switching, in which nouns are almost non-cxistent
in Vietnamese customs and are updated to new
technology.

\
= 3.3. Factors influenc Vietnamese

teenagers’ code-switching

3.3.1.  Findings through questionnaires and
interviews
M—-A-IOM
A small part—ab <”yrcasons why
Victnamese teenagers code-switch is attached in
the questionnaire  ef—frequency —above  (sec

Appendix 2) and distributed at the same time. Adter—
he surveyglots of different perspectives %I the
factors of code-switching ean—be—fonnd: In the
questionnaire, wei’m-z > listed six suggested factors
that may-crable teenagers to code-switch:

(CNVEY VN ,m'é

Scanned with CamScanner


https://v3.camscanner.com/user/download

YMS«-"

v" Because there is no Vietnamese words for

a specific term

v’ To practice speaking skills in L2

v" To convey sentimental issues related to
cmotion in an casy way

v" To express intimate relationship
v" To ensure privacy
v" To emphasize a point

v" Other rcasons

i the statistics made from the collected datasdarg

itis interestine to discever that out of 200

about a sensitive problem, it is better to use English
for some points so that The other people will not
make it out, we often say something like ‘Ngay mai
thi sociolinguistics do, Hoc bai, chua?’ and it is
certain thatthe outsiders 1{“& study in the same
department R will bc"’M tiis sentence”.
However other tgcnagcrs who do not go to school
anymore bofrew English™in their speech for
intimacy when some common words arc spoken
rather than Victnamese.. Additionally, another
reason has-been shared wilh-ou—reportess: “Some
English words appear in our everyday speech like
an instinct! we do not intend to use or ignore it,Tt4s

ahabit-enthetipsofourtongte” Wa w~okt o Anabok

<.

participants,just about 6% )said that they boerow twpanted  3.3.2.  Evaluations on the reasons for code-

English bcczu!sg son‘climcsw—t\krhcn they want to

explain ' Aoy 86T find ghe” suitable
Victnamese cquivalents for a term, their only
choice at that time is directly take advantage of
English vocabulary. Anethertantamount 7% of the
participants admit that code-switching can help
them manifest their close relationship, for the same
way of choosing language can show that they have
understood each other well. Morcover, two equal
numbers of percents 15% and 17% are shared by

x)\vo reasons: to practice speaking skills in L2 and to

P

easily convey sentimental iSS}JL;i{Ck ted to emotion.
Most of the parlicipanlg aodcswit

s S switch®tin tirie

conversations stree they need to-gain-the privacy.
Yresans

wased tp profect Hruir

w Because there 1s no Vietnamese
words for a spxific emm

® To practue spakng skills in L2

»To convey sentimental issucs
related W emotion

® To express intanaw rclationship

 To ensure privacy

= To emphasize a point

= Other reasons

They themscelves advocalcdlhat the use of another
language beside their native language is not always
understood by people around, which make® them
feel safe when talking about something in secret.
To sum up, a clear statistics about those factors is
going to be shown in thechartbgelew: F".zwu y
saure 1, EABONE Y e 't
Figure 1. £ wfor Vielnamese teenagers ~code-
switchbeg s

’ lE

¢ o : Frst
VL e eceiving cducation at schools arecis UsCu

English in their Vietnamese conversations for the
rivacy pyrpGse. “Sometimes, when we have to talk

-TM naid,

switching

Code-switching occurs in  Vietnamese
teenagers’ everyday lives with a wide range of
reasons, since “the choice and the alternation
between different languages or varieties is triggered
by social or psychological factors rather than by
internal linguistic factors _of the language
involved”". The most chosen (fﬁ&ooor“i\n the survey
is connected to the+sstrcof privacy. We can look at
this problem from two distinct angles: in
Vietnamese-dominant situation and in English-
dominant one. Firstly, in a Vietnamese-dominant
incidence where most people are encouraged to
communicate in their mother tongue — Vietnamese
such as at home or in Pt li& aces in Vietnam,
some teenagers concedd inscri some English
words without any hesitation. As a result ef+sad, it
is realized in some jokes, the main character being
made fun of dq?cgcnol know anything about that
story @ s+ ‘Ihcy do not make out some
forcign languages inscrted in the jokcs;.[%nolhcr
casc khappens when a few terminology in a specific
aspect arc used so that gh¢ outsiders cannot take in '
the conversation, for example, an utterance from a
Vietnamese girl talking to her friend: “Due date 1a
3 thang 8 d6 nha!”. Furthermore, the same
phenomenon occurs  in? an  English-dominant

situation. Mai, a student swihen betng asked about
the reas nd?m‘ uses @ in English class,
M “We do no the teacher to know
what we are talking about™. This is only right when
the teacher is a foreigner and of course he or she
does not know Victnamese or knows too little to
understand. Nevertheless, this is not considered the
main rcason for code-switching in the classroom
where English is most of the time encouraged and
Victnamese should be avoided under any

9
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circumstances. Students in class will find it casier
and faster when discussing or ncgotiating a
problem with their partners in their mother tongue
and at times switch from one language to another®.
In comparison between two groups: one try to
discuss everything in English and one code-switch
flexibly between Vietnamese and English, we can
no doubt sce that the code-switching group quickly
come to the final conclusion and get a better result.
Such members in a group arc satisficd with the way
of their language choice, for they can understand
cach other well, \mlhc other groups may not.

. (A .
In addition, a spaall reason which may sound

nonsense Onwgi" surface  does still exist in
Vietnamesc s y, that is o expressing emotional
fecling. In fact, quitc a large number of tecnagers
today feel embarrassed and-unnataral when saying
“Anh yéu em”, but feel quite normal in proclaiming
“I love you’) instead. There used to be a saying of
Dewacle & Pavlenko? in a situation where Russian
is L1 and English is 1.2: “In Russian it has more
weight, it is not used as frequently and hence not as
devalued. Saying ‘I love you’ in English is
somewhat casier.”

Besides, emotion cannot be understood in a
narrow meaning like that. In an ESL classroom,
when the foreign teacher turnan English term into
student’s’mother tongue to clajify a problem or to
illustrate a point, the teacher?&—%ﬁé—s%ﬁoﬂ—hm
contributed to build_a bridge from the known
(native language) to’ the unknown (forcign
language)®'. By this way, the relationship in a
classroom is becoming closer and closer as well as
the distance between teacher and students is getting
shorter, which will play as a motivation for
encouraging the learners to acquire a forcign
language in an intimate environment.

In contrast, W up to 8%
participants m other reasons for ﬁg-
switching, one of which is spcaking habit,that is
gotg-tobe discussed in this part. In a study™, it is
claimed that “code-switching has become a habit
and most times occur subconsciously [...] because
most people may not be awarc that they have
switched or be able to report, following a
conversation which code they have used to utter
particular phrases or words”. Some popular words
or phrases that—are often code-switched in
teenagers’ speech are reported:

v Proper names: Miss, Sir, Madame....

facilitics (canteen,
chapters, teaching
chapter, cssay,

v Academic terms: school
workshop. library...), units or
functions (project, guideline,
homework...)

v/ Computer terms: Faccbook, Google,
computer games, sign in, sign out, laptop, CPU...)

Such these words are more accessible than
the native language which 1s quite Jonger to be
translated into L1. Thesc teenagers acknowledge
that reason say that they do not deliberately show
off their knowledge or try to become an upper-class
person by using foreign languagc'f but just because
of the social motivatiqn aqfd the p )Pglarily of those
words around, which a% "Jfb i in
the next part ivation, Haek

3.3.3.  Motivation of code-switching

Everything happens for somec certain
motivation. As having mentioned in the literature
review, the motivations are going to come from the
aspects of language identity and adolescent
development, and arc divided into two main parts
for an casier concentration: individual motivation
and social motivation.

3.3.3.1. Individual motivation

Whendetag askes about this problem, just
5% participants _ say ;lthal code-switching  is
sometimes a good Way for them to practice and
improve their 1.2 acql{iiiéi%. r’h%i%l\lgh to apply
what they have learnt iste tty so that t'hey can
get an instinct to interact b—ym-rc [.2 just as their
mother tongue. Nonctheless, this is just & small
number of participants, Mostgthe students when
being interviewed cannot give b any motivation
for their use of code-switching. They code-switch
in every speeches unconsciously, It pla-y&mﬂmbn
and the speakers themselves are unaware of such
phenomenéh. Some words or phrases have become
a part of their daily lives Yhey do not care about the
languages used any longer, but how to convey the
ll\wugl.ns and l‘cclingal D l‘l}_\umw& gompletely.
Lspecially, teenageps $re— active ase, so they
arc smart cnough to approach the new knowledge
from the world around and make such new things
become an clement in their own country and then

popularize them. For instance, some, woyds such as
u~td { lﬁz wler

LR TS

“laptop”, “Google”, “unit”. &

VLD . . ’. N
-ef)’\/lctnamcsc teenagers™ oneue if there were not

the young generation who are always ready to catch
up with the worldwide development. In general,
there is not any specific personal motivation, but a

10
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long time use of code-switching between

VlClﬂi:ln’lC‘SC and English tees help®those linguistic
combination a common way of communicating

among teenagers™ Sowiety.

3.3.3.2. Social motivation

b digpeiaiol

Gumperz”® Tas had a well-known o
about language and identity: “What we are doing is
just speaking our own language”. Conscquently,
the social motivation in this part will focus on the
relationship between language and one’s identity in
society. First and foremost, in an English-dominant
environment like an ESL classroom where students
are stimulated to communicate in English all the
time, however, some students claim that they
occasionally prefer to combine Vietnamese in their
leaning a foreign language, for the native language
makes it casier for learners Lo discuss and exchange
information with each other in shorter time. In
addition. in a larger socicty where everyone
interacts in their first language — English and those
Victnamese-English citizenS feel their language
choice such a challenge. Some teenagers when
being asked show a pride in their mother tongue;
they want the other people to respect and learn
about their own language because a language “can
be an important part of identity formation and can
help one retain a strong sense of identity to one’s
own cthnic group™". The utility of L1 besides 1.2
in everyday speech of tecnagers cxprcss"z? thorough
undersiunding of a person’s tradition, culture,
cthics, behaviors, which can be a good way of
introducing one’s country to the other friends on the
earth and confirm its position on the world map. On
the other hand, lhis“s’%mclimcsl\’m‘sﬁzﬂ?{)’uble
for those Vietnamese teenagers living in these
English-speaking countrics. They have a good

command of English and arc quite fluent at (v~

Vietnamese, but a “language struggle” indeed draw $
them crazy. Not all of their peers can accept their
own language and not all parents can agree and
allow a strange and foreign Janguage, 1o, come into
theirtraditional home? The lccﬁu@‘é‘r‘s atthattme do
not dissatisfy any of them, so they need to balance
their language choicc by mixing two kinds of
language.-B¥ this way, they can be approved of by
both their peers and their familyes-

Morcover,  the codc—switcle'wg in a
Vietnamese-dominant environment decs not duc to
one’s ethnic identity, but ewing to their desire to
show off the knowledge. This case does not account
for murty pereents, for the main reason being-eircted

(_7 (4)cONCLUSION

areund is the langugge habit. There tillaxists fe
tecnagers who are Mm

looked at as the modern and fashionable youth
through the language they are using. The people
with high power in a socicty tend to code-switch
more than the lower class®®. This may be considered
as a natural phenomenon. Just the intellectual have
‘the chance to get familiar with the foreign language,
while the common people cannot. In a
consequence, in , daily communication, some
teenagers %e%%cﬁc-switch some—English
words--order to prove tlicir broad knowledge of

another language astde-their-mothertongue,

In conclusion, the motivation for Victnamese
teenagers™ code-switchfig mostly come$from the
identity confirmation in a society and their habitual
interaction. The study decs clarifggedhe reasonswhy
some students abroad still choose Vietnamese in
their speech, thee foster for borrowing some
English phrases and the positive as well as negative
promotion for the use of L1 in an ESL
classroom which opens some new suggestions for
ke cducators on allowance or limitations of L1 in
class.

AND
RECOMMENDA’\I}()NS‘
4.1. Applications inYTeaching and Learning
ProTess-

L 4o
The knowlegge of code-switching is g crucial part
8. aiding the lcaclm and learning process—whrch

Understanding  some  features of Vietnamese
teenagers’ code-switching xeally-can bear a few
benefits for both teachers and students.

Firstly, it cannot be denied that students can
gain a lot of benefits when they code-switch with
their teachers or even their peers, because language
when spoken is not just a language in the linguistic
feature but a signal of culture as well. Language
docs not only convey the information on the surface
but manifest the culturéﬁvuluéhiddcn between the
linese It occurs in a “context of situation™ and
“context of cultuze™. As a result efthat, when a
student code-switch, he/ she can learn more about
the culture of th&@-language they are using. If two
people coming from two different cultures speak
two distinct languages, they arc not actually in a
real conversation, -for they cannot truly understand
cach other well enough. Howeyer, if they can
biow some words or phrascs oF their partner’s
language, it will be better for them to exchange the

11
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information as well as get*\T{Y know another
interesting culture, or vice versa, he or she can
present their own culture to their friends. Code-
switching dees helpS to enrich an effective
communication. Furthermore, another
recommendation for language lcarners is the
chance of practicing L2 when code-switching. In
order to do this, their utterance should be English-
dominant, and Vietnamese is just a subordinate
whenever an issue cannot be made clear in L2 and
L1 is replaced instead. Many students agree that
using English in their everyday lives makcSthem
more confident and more fluent in communicating

3 . .
\W by a forcign language beﬁde—l-hcfrwhw)eﬁ%«ac,
Sometimes they insert a few Vietnamese, $iee T ey

rRos

arc not good at English enough to facilitate it as-a
native language. Yet, their usi@gol'Vicmamcsc can
be explained by their friends who can explain that
issuc in L2 better than them. In short, the
combination of English and Vietnamese in the
same sentence as we called it code-switching has
contributed a lot jiwra studcnt‘s'English acquisition
whether they use it inside or outside the educational
environment,

In addition, it is reasonable to mmtain the

application of code-switching in mhd‘n_?eess,—
especially on ghe” ESL teachers who arepartly
responsible for ;rsludcnl"s/languagc development.
One of the most uscful suggestions should be
concentrated in this part is the allowance of L1 in
an ESL classroom. It used to be thought that
English should be spoken or written as much as
possible in an English classroom and students’
native language (Vietnamese) is considered to
interfere ' the languagcaacq.li’iytion. Nevertheless,
this study is done with c to open.a new road
for the ESL teachers to take L1 into consiieration
when teaching the second language. English.
According to this research, students’ native
language should be allowed in classroom, but to
some limitations. In order to do this, the teacher had
better prepareg’some strategics to encourage this
method. He/ she needs to determine when and
where students can use L1 or are prohibited to use
it. For example, achi ienee;|
. A¥L  fAm
often requiremy students to speak LEnglish in some
common situations in class such as asking for
permission, requesting the . apswer for a
; eiior s sl .
queg\t)xon...Ir} such s, T8y have no choice
but'get familiar with some popular structures for
daily interaction, which is also a good mm toYet
learners exposed-to the target language. Group

work or teamwork should be cncouragcﬂ in cllas.s
activities. Fhe Student®tend to feel sccure in ; 1t<;]|r Py
small group rather than a bigger aud1c1}cc 0 blc
whole class. T qpcxonﬁdcncc anq sec%?ty cnzlz c
them to wen?hs%arc thcir,\i'(_lvcgs with the F:anlln"ates'
By“T?nglish and sometimes Victnamese without-airy
shyness. The teacher at that time may go around to
help them and cnable them to limit the use of

Victnamcs:.(' if ms‘g ble. Last but not lcast, the

teache ajmes imes arc advised to take
advantfgzﬁmhm students’ native langgagc to
clarify a difficult point if necessary and to rgmforcc
their identity. They will feel that their own
language is not infcrior, but still accepted by lhc
others in general, their teacherg and peers in
particular.

To sum up, most educators and teachers #h-the
eurrent time are quitc aware of codc-switching,
since'it is part of bilingual teaching and co-exists in
everyday communication among leaners. Code-
switching plays an important role in increasing the
teaching quality and enhancing +the- learner™s
language acquisition as well.

’

4.2. Conclusion

Although code-switching is not a new topic in
linguistic educational research, a study of this
aspect among Vietnamese teenagers is a worthy
investigation in the development of Vietnam to
integrate with the other countries all over the world.
This study is useful for future educational research
in focus on the frequency of using code-switching
of Vietnamese teenagers with different kinds of
codes, reasons and motivations for their choice.
Gencrally, Vietnamese teenagers code-switch
atmostat-thetime in theirtves, both inside and
outside the cducatig&e‘ltl(cnvironmcm because they
want to “gan riyacy and sometimes just
because there 8 not-any appropriate Vietnamese
phrases fot-them to express a particular point. On
looking at the motivation for this phenomenon, it
can be recapitulated that teenagers are often
stimulated by both individual and social
motivation. This choice is a useful way for them to
recommend their wn culture to many other friends
as well as acquirewpew culture from them, for
languages and culturt are intertwined. Moreover,
code-switching depends much on the dominant
language of a socicty, Spme will feel proud when
they can apply some of their own language in the
conversations with foreigners while gthers do not,
since that language is not kp“ec‘tl 1n the society.
Overall, the sheer purpose of this study is to work
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as a guidance for fhe cducators and theTearners as
well, C de-switching should not be scen as a
barrier
appligd, a good result is inevitable. Learners can
find it easier and natural to communicate in the
exchange of two languages — their mother tongue
and their second language. For #¢ educators, some
suggestions may be helpful in deciding a good
solution for combining L1 in an ESL classroom
without interrupting the process of second language
learning. This study is not the end of a research but
a starting point for many important rescarches in
the future.
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APPENDIX 1
QUESTIONAIRE ON VIETNAMESE STUDENTS’ FREQUENCY OF USING CODE-SWITCHING

1. Where were you born?.......cececevevnuennns Countryside/ City...........
2. What language do you use at home?

3. What language does your father speak to you?
Always
Usually
Sometimes
Never

4. Does he speak English with you?
HOW OftCI: . e enineneeiiinenneneaennnennennes WHEIE: e evenrnanenenararmennnsmsnsess

5. What language does your mother speak to you?
Always
Usually
Sometimes

6. Does she speak English with you?
How Often:....vverivenenireneenenses WHEIL . e eevvneeeenrnsnesnensaeees

7. What language do your brothers and sisters speak to you?
Always
Usually
Sometimes

8. Do they speak English with you?
HOW OfteN: . v veeenerueneneensnseennnnnss WHEI . v vveeenenenrenemeeneeannes

9. What language do you talk with your friends?
10. How often do you listen to music or watch videos in English?

11. What language do you usc at some outside social affairs? (birthday, meeting, wedding...)
12. How often do you speak Vietnamese in your English class?.....ccooeeinnciicnnns

13. How often do you practice speaking English in your class? ..o
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REASONS FOR'CODE-SWITCHING OF VIETNAMESE TEENAGERS
(Put a tick v/3( the rcason(s)lea:—ygux-eed%eiﬁﬁg—eheiee) éq-r Py N i o dn~maritels -

Because there is no Vietnamese
words for a specific term

To practice speaking skills in English

To convey sentimental issues related
to emolion ih an casy way.

To express intimate relationship

To ensure privacy

To emphasize a point

Other reasons: (?,(Lw:#« . A?LQ;M) M.

\ l()
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